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Children having problems in adjusting to school are 
referred to the Center. An interdisciplinary team evaluates each 
chiJ.d for possible placement in a controlled therapeutic classroom. 
Provided here as preliminary project evaluation are a sample 
psychological report and a psychometric summary sheet. Case studies 
are given for children in the personal and social adjustment classes, 
in remedial reading and special therapy, and in classes for the 
minimally brain damaged. Also included are remarks by parents, 
physicians, agencies, and parochial schools, and by pupils involved, 
all gathered in monitoring the program. Research evaluating the 
psychological data collected is summarized, and research utilizing 
interaction analysis proposed. (JD) 
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PRELIMBIARY EVALUATION OF PROJECT 



The ec^hasis of services provided by the project is directed at individual 
needs and circuHstances. 

Each client is referred for services on the basis of his individual 
problem in making adjustment in the traditional school program. In order to 
plan for the child a program of significance directed toward his needs, it is 
first assumed necessary to define his needs. 

are referred to the Center ty the school which they attend, family 
ccmcmnity agency or parents. Since the major eii^>hasis of the 
pro^^am is related to ScriDol, a. resuHie on each child is Subniitted by the 
school he or she attends. 

« 

Each child^ ref erred to the Center is administered a battery of psychological 
tests ly a certificated p^chometrist. He is also given a thorough hearing .• 
and speech analysis adm^stered by a speech and hearing therapist. The school 
nurse appraises the medical report and administers vision testing. She also 
evaluates the child’s physical coordination, dominance and body control. 

A home study is conducted by the social worker who coordinates the 
activities between the home, school, agencies and the Diagnostic. Counseling, 
and Remedial Craiter. 

A saa^le of a psychological report which is prepared for each child 
evlauated at the Center and a summary sheet for the various tests administered 
is present edwith the report. The summary sheets will be used to coo^ile 
pychometric data concerning the various types of problems referred to the 
Center and as statistical verification of change. 

Teacher observation and evaluation plays an important part in determining 
the readiness of a c^d to move from the controlled therapeutic classroom 
into the more traditional school situation. This report includes a section 
of case studies prepared by the classroom teacher/therapist. 

In order to appraise the attitudes of parents, physicians and other 
referral agencies concerning the services of the Center, a monitoring report 
is sent periodically to the aforementioned persons. The check lists presmit 
helpful information but the comments are generally the most gratifying 
part of the reports. A section of this report presents the sumnary of check 
list responses and the comments. 

We are att opting to also solicit the reactions of the pupils concerning 
their personal feelings as participants in the program of the Center, A 
brief survy instrument has been administered to the puplii-- who are enrolled 
in the Center on a regular program basis. 

The Diagnostic, Counseling, and Remedial Center provides an ideal setting 
for conducting research. The final section of this report is designated for 
a pr^jlminary report and the outlining of research to be conducted. 



San^)le 

P^chological Eeporfe 
P^chometric Siinmaiy 
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REPORT OF PSYCHOLOGICAL S3CAI*1INATIC»I 



Name: 


R. R. #2 

Rosedale, Indiana 




PARENTS; 






SCHOOL; 


Fontant 


GRADE: 2 - Ifrs. Mfller 


BIRTHDATE; 


: March 10, 1959 


PRESENT AGE: 8-11 



DATE TESTED: Februaiy 7, 1968 

Sandra was referred ty the school p^chometrist to further evaluate emotional 
and/or perceptual problems ifdiich may be causing or contributing to Sandra *s 
failure to learn basic academic principles. 

Background 

Sandra would be considered average in intelligence, according to recent 
testing with the WISC; the range of scores was scattered, Althou^ she 
is repeating second grade this year, Sandra *s achievement is orOy at about 
beginning first grade level. There were also several indicators of both 
perceptual and emotional problems. 

Procedures and Results 

The following psychological techniques were used for the evaluation: 

Bender Gestalt Test 

Frosti^ Developmental Test of Visual Perception 
Peabody Picture Vocabulary Test 
Children's Apperception Test 
Drawings 

Letter - numeral indentification 
Observation during testing 

Other Techniques; 

Vision tests - Keystone Visual Survey Test and Goodlite 
Neurological inspection by school nurse 
Evaluation of Speech from tape recording 




PerceptuaTt and neurological factors 



Compared >dth the results of two earlier Bender tests, testing at this 
time shows that Sandra *s perception is becoming increasingly impaired. 

Her perfonnanc.e on this test is about like an average six year old; of 
the eight scoring items, 6 are significant indicators of neurological 
malfunctiordisg and one item is considered highly significant of malfunction- 
ing in ‘children this age. She required an extremely short period of time 
to con5)let8 all the designs. In most cases a very short time needed for 
the test is associated with poor test performance and poor school achieve- 
ment; it is rocot often found on the Bender records of children with 
neurological impairment, Whenever a child con 5 >letes the designs in so 
short a time the possibility of impulsiveness associated with neurological 
in^aiLTment should be considered and the protocol scrutinized for other 
indicators of brain injury, according to Koppitz, Other indicators of 
brain injury or neurological malfuntioning are present in this protocol. 

The Frostig Developmental Test of Visual Perception is designed to 
measure perceptual skills idiich are necessary in order for a person to 
be able to learn to read and write. It is felt that a perceptual level 
of 6 to years on each of the sub-test is necessary of beginning 
academic learning. The sub-test and age equivalent scores earned by 
Sandra on this test are as follows: 



Sub-test 



. I IJye-iSotor Coordination 
.II'-]Figure Ground 
in Form Consistency 
IV Position in Space 
V Spatial Relations 



Age Equivalent Score 

ICH- 
6-6 
6-3 
8-9 * 

8-3 * -J^Maximum Score 



The results of this test indicate that Sandra ^s perceptual development 
has reached a level necessary for success in the basic s kill s in all areas 
of perception, but that she is somevdiat below her age or grade level in 
the areas of Figure Ground and Form Consistency, A sufficient ability 
to shift in figure-ground perception is involved in reading. Form 
consistency must reach a certain point in development before a child can 
recognize a word in varying contexts. It has been found that if a child 
is having difficulty in one or more of these skills he will have difficulty 
with academic learning — especially reading, 

Sandra was able to skip, hop, and jump, normally, but has an unusual 
movement pattern idien running - there seems to be little action in the 
hips, mostly from the knee. When copying a pattern of repeated cursive 
letters, she lacked rhythn in her movements; "vdien performing other task 
with a pencil she worked from right to left. 

Intelligence^ and achievement factors 



The peabody picture Vocabulary Test was administered in order to make a 
con5)ariscn between Sandra’s general intelligence as measured on the 
Wechsler Scale and her ability to understand what Bhe hears. Her score on 
the Peabody indicates that her hearing vocabulary is about like that of a 
7 year old child. 



An informal test to determine Sandra* s ability to identify letters and 
numerals shows that she knows all one digit numerals but cannot consistently 
read two - or three - digit numerals. Neither can she name all letters 
of the alphabet, upper or lower case. 

Emotional factors 

On the Bender test there were four indicators of emotional disturbance. 

It has been found that four out of five children who l^ow four emotional 
indicators on their Bender protocols have emotional problems. The kinds 
of problems tdiich seem to be indicated are related to mental confusion, 
lack of interest and attention, anxiety, withdrawal, and some degree of 
in5)ulsiveness, %e time required to copy the designs was extremely short 
and this is a further indication of Impulsiveness and the lack of adequate 
concentration or effort to carry through a required task satisfactorily. 

Additional test results support the feeling that Sandra’s learning problems 
are probably related to emotional problems "vdiich are occupying her atten- 
tion at the present time. 

Other factors 

Sandra was unable to pass the vision test within range of normal vision; it 
was noted that she tilts her head frequently vhen she is performing a task 
requiring visual activity and attention. 

Her speech is sometimes garbled, but her speech errors seem to be related 
to difficulty in expression rather than speech problems, 

■ Summaiy and recommendations 

Sandra’s average intelligence is not being reflected in her degrees of 
achievement in her present grade placement. It is felt that her learning 
problems may be accentuated by emotional problems which are quite evident 
in the test results, Frostig says that learning problems may result from 
an emotional disturbance sufficiently severe to cause the child to pay 
more attention to his inner feelings and fantasies than to the stimuli of 
his outer environment. 

It is recommended, therefore, that Sandra be enrolled in a special class at 
the Diagnostic, Counseling, and Remedial Center, At the time of her 
enrollment at the Center a further check of her vision should be made, with 
i5he possibility of referral to an eye specialist. 



Barbara S, Baer, Psychometrist 



William J, Hamrick, Project Director 
Diagnostic, Counseling, and Remedial Center 
Vigo Coxmty School Corporation 

BSB:WJK:ve 




Name 



Diagnostic, Counseling, and- Remedial Center 
Record of Test Results 



Birthdate 



TEST Date 

Age 


Wo 


' 2/7/66 


5-8-9^6i 








'8-11 


9-2 








NECHSLER INTELLIGENCE SCALE 
Full Scale Quotient 






91 








Verbal Quotient 


89 




85 








Performance Quotient 






100 








S Information 


7 




5 








C Comprehension 


8 




✓ 

o 








A S Arithmetic 


(? 




5 








L C Similarities 


(f 




8 








E 0 Vocabulaiy 


8 




19 








D R Digit Span 


lU 




12 








E Picture Completion 


10. 




6 








S Picture Ariangement 


-g 




11 








Block Design 






7 








Ob,'ject Assemblsr 


9 




. io 1 








Coding 


11 




14^ . 








^kzes 














WIDE RANGE ACHIEVEMENT TEST 

Reading - Grade Level 


1.2 




1.6 








Spelling - Grade Level 


l.'J 




2.2 








Arithmetic — Grade Level 


l.A 




2 ^ 








Reading - Standard Score 


7A 




76 






s 


Spelling - Standard Score 


77 




82 








Arithmetic — Standard Score 


76 




84 








BENDER GESTALT TEST 

Perceptual Age Level 


6i 


6 


9-lOi 








Developmental Score (errors) 


7 . 


8 


2 








Emotional Factors 


5 


4 


3 








Neurological Factors 














Significant 














Highly Significant 














FROSTIG - VISUAL PERCEPTION TEST 
I* Ifotor 




10+^ 










II. Figure Ground 














III. Form Consistency 




6J 










IV. Position in Space 




8.9* 










V. Spatial Relations 




8,3* 










Perceptual Quotient 














GRAY ORAL READING TEST 

Form A - Grade Eouivalent 














Form B - 














Form G - 














Form !• - 














OTHER TEST 

-PEARnny .PTcrrmE vnf!ARrTT.AT7v 




PH P ‘5 


TO 86 
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Case Studies 
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Personal Adjustment Class 
Ifr. John Hoare - Teacher 




Case Report I 



Description: 

Female, Chronological Age 9 years and 2 months. No physical deviations 
or abnoimalities as reported hy a medical doctor. 

Former School Placement: 

Regular second grade class. Retained one year for poor academic 
achievement. 

Problem: 

SaiKfy was making no academic progress in the regular second grade 
classroom. The subject would cry spontaneously and become extremely 
ill in the class setting. There would follow, lapses in memory and 
denial of being sick in class. Subject would withdraw and slip into 
her own world of day— dreams. The regular class teacher advised suimner 
school. During the summer, pl^rsical force was used to place the girl 
on the bus. During the first of the school year 1967-1968, Sanely again 
exhibited the fore mentioned symptoms, at "vdiich time she was referred 
for p^chological testing. 

Intake test results: Date 2-2-68 

I. Wechsler Intelligence Scale for Children yielded an Intelligence 
Quotient of $3, a mental age of 7 years, and one month. 

H. Bender results were: A developmental score of S; a number of 

emotional indicators— Indicators of neurological malfunctioning— 
6 significant (a tendency toward one more), 1 highly significant 
(time veiy short). Perceptual age level-6. 

Recommendations: 

Placement on a full time basis in the Personal Adjustment Class at the 
Diagnostic, Counseling, and Remedial Center. 

Procedures and Progress: 

Sandy was placed in the Personal Adjustment Class for the suggested 
full time basis. During her enrollment, Sandy received intensive 
individual p^chotherapy plus coordinated counseling and arts and 
crafts therapy. 

Sandy *3 emotional stability showed extremely good adjustment during 
her enrollment. The withdrawal symptoms disappeared along with most 
of her anxiety. The times of sickness in the classroom disappeared and 
academic interest grew appreciatively. As a result of these changes 
in the academic, social and emotional areas, retesting was requested. 
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Results of Retesting: 5*'9-*6S5 Chronological Age, 9 2 months « 

I. Wechsler Intelligence Scale for Children; Verbal Quotient, 85; 

Performance Quotieno, 100; Pull Scale Quotient, 90* 

II. Wide Range Achievement Test: Reading, 1.6 grade level; Spelling 

2.2 grade level; Arithmetic, 2,4 grade level. 

III. Peabody Picture Vocabulaiy Test; Intelligence Quotient 86. 

of Visual Perception 
age equivalent 
10 + 

6-6 
6-3 

8-9 Maximum Score 
S-3 " " 

V. Bender results were: a developmental score of —2; number of 
emotional indicators-3; Indicators of neurological and mal— 
functioning-2 (2 coirected). Perceptual age level 9-lOj years 
of age. Comments were: "Calm, confident; when given the 

opportunity to in5)rove figures, she was able to do so. 

Recommendations : 

Considering the results of the above p^chological examination and 
San(fy‘s performance in the class and her relations with her peers, 
it is reconmended that Sandy be returned to a regular third grade 
class for the 1968-1969 school year. If possible, supportive 
counseling would possibly be of benefit at the beginning of the school 
year. 



IV. Frostig Developmental Test 

A. Eye-Motor 

B. Figure Ground 

C. Form Constancy 

D. Position in Space 

E. Spatial Relations 
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Case Report II 



Pescription: 

Male^ ChronologicaX Age 9 years, 3 months. No physical deviations 
or abnonnalities as reported by a medical doctor. 

Former school placement: 

Parociiial School, regular second grade class. Retained one year for 
poor academic achievement. 

Problem: 

Eddie falling in every academic subject. The subject was becoming 
increasingly hostile and aggressive toward peers and staff members. 

The a^t-ing out behavior carried over from playground to classroom and 
finally became intolerable. The child was subsequently expelled from 
the school and was referred to the Diagnostic, Counseling, and Remedial 
Center for Psychological testing. 

Intake test results: Date 2-24-6? 

I. Wechsler Intelligence Scale for Children yielded an Intelligence 
Quotient, Verbal Quotient (91), Performance Quotient (79), Full 
Scale Quotient (S4). 

II. Goodenou^ Draw a Person, Quotient of 81. 

TTT. Durrell* Reading Analysis showed trouble to read at first grade level. 

IV. Wide Range Achievement Test: Reading 1.4 grade level; Spelling 1.3 
grade level; Arithmetic 2.4 grade level. 

V. Both his behavior and his responses to the tests of perso nalit y 
were suggestive of evasive iii 5 )ulsiveness, poor planning ability 
and a certain shrewdness in obstructing feelings of hostility 
and aggression. 

VI. Bender and Frostig scored perceptual ages from 6 to 6j year old 

levels. 

■ 

Recommendations: 

Placement in Personal Adjustment Class on a full time basis at the 
Diagnostic, Counseling, and Remedial Center, 

Procedures and Progress: 

Eddie was placed in the Personal Adjustment Class for the suggested full 
time basis on 9-7-6?. During his enrollment, Eddie received intensive 
individual p^cho-therapy plus coordinated counseling and arts and 
crafts therapy. Also language development was enhanced by working 
with the Speech Therapist. 
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Duidng Eddie’s enrollment, there was exhibited a great deal of 
hostility and defiance for ai^r authority. Eddie ^adua32y was able 
to resolve ^nany of his eisotional conflxcts^ and with tnis came the 
gradual d-iTninn s hiTig of the acting out aggressive behavior. In its 
place grew an inner need to achieve academically. As a result of thils 
progress, a retest was requested on 3-21-6S. 

Results of Retesting: 

Chronological Age 9 years, 5 months. 

I. Wechsler Intelligence Scale for Children: Verbal Quotient of 
S/lfj Performance Quotient of Full Scale Quotient 86. 

II. Wide Range Achievement Test: Reading 2.2 grade level; Spelling 

2.2 grade level; Arithmetic 3*6 grade level. 

Recommendations: , 

Considering the results of the tests, Eddie is still below in his 
academic achievement; however, he has a strong desire to achieve, 
and there is no acting out behavior observable. Therefore, it 
was recomnended that Eddie be returned to a i^egular third grade 
class on 4-28-68. 



Case Report III 



Description; 

Female, Chronological Age 9 years and 5 months; diagnosed by a medical 
doctor as possible min5.aal brain damaged. 

Former School Placement: 

Regular second grade class 

Prob3,^: 

The class teacher reported behavior idiich is unusual for a child this 
age, and behavior vdiich is totally unacceptable to other children. 
Leesa*s academic progress was at a stand-still, leesa would not try 
to stutfy or understand any for mal academic instruction. I^ese would 
conduct herself as a child of five years of age. She would always 
be in motion and talked our incessantly. The distraction she created 
in class was very disturbing. As of these activities, Leesa was 
referred for p^chological evaluation. 

Intake test results: 

I. Wechsler Intelligence Scale for Children yielded an Intelligence 
Quotient of 83* 

II. Bender results indicated two emotional indicators present and a 
perceptual age of 6j-7j. 

Recommendations : 

Placement on a full time basis in the Personal Adjustment Class at 
the Diagnostic, Counseling, and Remedial Center. 

Procedures and Progress: 

Leesa was placed in the Personal Adjustment Class for the suggested 
full time basis. During her enrollment, Leesa received intensive 
psychotherapy plus coordinated counseling and arts and crafts therapy. 
Leesa *s language development was enhanced ty working with the ^>eech 
therapist. 

During Leesa* s enrollment she exhibited a great amount of anxiety and 
fear about her family and herself. Utilizing the formentioned 
services, there appeared a gradual change in Leesa, The anxiety and 
fear subsided and this was replaced by a more calm and self-assured 
stability within Leesa. 

The subject would work for an extended length of time to produce 
acceptable academic work. The aggressive, boisterous behavior 
disappeared and a more demure individual was brought forth. Con- 
sidering the changes just described, re-testing was requested on 
Leesa. 
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Results of Re-testing: Chronological Age 9 years, 5 laonths. 

I* Binet Intelligence Scale yielded an Intelligence Quotient of 
85- 

H. The ?teabo(fy Picture Vocabulaiy Test yielded and Intelligence 
Quotient of 90- 

m* ^he Wide Range Achievement Scale yielded the following scores: 
Heading, 2.3 grade level; Spelling, 2.6 grade level; and 
Arithmetic, 2.4 grade level. 

Reccszniendations : 

Considering the results of the test, Leesa is still academically 
below her peers. However, leesa functions academically in the 
classroom Mgher than >diat was evidenced on the tests. Taking into 
consideration all of the information, it was decided that Leesa would 
be returned to a regular third grade class on 4-23-6S. 



Case Report IV 



Description: 

Male, Chronological Age 9 years and two months. 

Diagnosed by medical doctor as having no physical deviations 
or abnormalities. 

Former School Placement: 

Parochial school, regular third grade class. 

Problem: 

John was referred to the Diagnostic, Counseling, and Remedial 
Center for the purpose of p^chological evaluation. John*s school 
performance was reportedly extremely low, grade achievements were 
mostly failures. A report from the school stated that John seemed 
to be in a state of confusion. He had been observed talking and 
lauding to himself and appeared apathetic and indifferent to praise 
or criticism, John would appear extremely withdrawn and had almost 
no relations with ary of his peers. He would not take part in any 
school activities idiether academic or social. 

John*s behavior did not inqprove idien in the home environment. He 
would not associate as a brother would normally with his sisters. 

His attitude toward both of his parents was one of hostility and 
belligerance. Physical piuiishment was almost non^existing in this 
h<»ne environment; therefore, John had control of his parents and 
frequently mariipulated them for his own wants and desires. 

As a result of these activities, John was tested on 4r-4-67. 

Intake Test Results: Chronological Age, 8 years and 8 months. 

I. On the Binet Bitelligence Scale, John received and Intelligence 
(^otient of 109. 

H. Bender results yielded a perceptual age level of a 6-6j year 
old child. 

III. The Wide Range Achievement Test yielded the following scores: 

Reading, 2.8 grade level; Spelling, 3-2 grade level; and Arithmetic 
3.0 grade level. 

2V. The Early School Primaiy Questionaire gave the following description 
of John. "John sees himself as somewhat more serious and taciturn 
than most boys his age. He also said that he is inclined to be 
be reserved and critical rather than warm and outgoing; in 5 )atient 
V. and demanding rather than deliberate or stodgy; and individualistic 
and obstructive rather than zestful and ready to go along with the 
group. " 



ReccnneiKlations : 

Placement on a full time basis in the Personal Adjustment Class at the 
Diagnostic, Counseling, and Remedial Center. 

Procedures and Progress: 

John was placed in the Personal Adjustment Class for the suggested full 
time basis. 

During John*s enrollment, he received intensive p^chotherapy plus 
coordinated counseling and art and crafts therapy. John^s language 
development was enchanced by working with the Speech Therapist. 

Upon entering the class, John was exactly the child described in the 
forementioned tests. He would, upon entering the room, seek his own 
comer and would play with puppets and other materials, but never with 
any other children. 

John*s academic work was eliminated upon entering the class and individual 
therqpy sessions were substituted. Gradually through the coordinated 
efforts at the Center. John became more emotionally stable. The 
withdrawn behavior disappeared totally. He played and interacted with 
the children in the Center. His academic interest and work increased 
to the extent of being conparable with a regular class. 

Considering these advances, John was retested on 1-15-68. 

Results of Retesting: 

I. The Wide Range Achievement Test yielded the following scores: 

Reading 3«0 grade level; Spelling, 3.7 grade level; and Arithmetic, 
4*2 grade level. 

II. Spache Reading Sc^»es, "John is now able to conprehend at least 
upper fourth grade material." 

III. The Frostig Developmental Test of Visual Perception 

Age Equivalent 



A. Eye-Motor Coordination 10 + 

B. Figure-Ground 8.3 

C. Form Constancy 9.0 

D. Position in Space 8.1 

E. Spatial Relations 6.6 



Reccmimendations : 

Considering the growth of John academically, socially and emotionally, 
it was decided to return John to the regular fourth grade class on a 
full time basis. John was terminated on 2-2-68. 



Case Report V 



Description: 

Male, Chronlogical Age 7 years and six months. Diagnosed hy a 
medical doctor as having possible m i nima l brain damage. 

Former School Placement: 

Parochial School, regular first grade class. 

Problem: 

I^eonard was referred to the Center due to his explosive physical 
outbursts, coupled with a lack of academic adiievement. He was 
excluded from the Parochial School because of his behavior and in^ 
the interest of the other children in the class. I^onard*s behavior 
in the home environment paralled the behavior e^bited in the school 
setting. The mother was afraid of the child and the father was 
afraid of punishing the child because of his age and the fear of 
hurting the child. The parents were highly inconsistent with their 
rearing of Leonard, and often had marital conflicts because of I^onardjs 
behavior. 

Due to Leonard* s suspension, he was referred to the Center for 
psychological testing. 

Intake Test Results: Date 4-6-67, Chronological Age 6 years and 6 months. 

I. The Binet Intelligence Test yielded a Quotient of U4« 

II. The Gk)odenough Draw a Person yielded an I.Q. of 104. 

III. The Wide Range Achievement Test provides the following scores; 
Reading 1.4 grade level: Spelling, 1.2 grade level; and Arithmetic 
1.6 grade level. 

IV. The Bender Test revealed a "high degree of emotionality and 
conpulsiveness. He showed himself as a child who has a low” 
frustration tolerance and explosiveness, and demonstrated the 
types of drawings which have been associated with acting out 
behavior in children." 

Recommendation : 

Placement on a full time basis in the Personal Adjustment Class at the 
Diagnostic, Counseling, and Remedial Center. 

Procedures and Progress: 

Leonard was placed in the Personal Adjustment Class for the suggested 
full time basis. 
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During Leonardos enrollment, particularly the first two months, Leonardos 
behavior was extremely aggressive and acting out, Leonard would defy any 
authority; and when he want;jd, he would display a ten 5 >er tantrum, consist- 
ing of crying, screaming, hitting, stonping and would become completely 
unmanageable, Wien he would be working, for no apparent reason, he 
would strike out at any individual who would be close to him, 

Leonard received intensive individual and group p^chotherapy during 
■vdiich much in 5 )rovement was noted. Gradually with the coordinated 
approach of p^chotherapy, counseling, arts and crafts therapy and 
language development by the speech therapist, Leonard’s academic, social 
and emotional stability changed, 

Leonard became able to absorb criticism and take the I’eniarks of peers 
and the plysical defeats on the play area. He developed a positive 
attitude toward his academic work and the people he met. The home 
environment changed for the better with the changes in Leonard. 

Considering the iuprovements in Leonard, he was retested on 

Results of Retesting: 

I, The Binet Intelligence Scale yielded a Quotient of 113. 

II, The Wide Range Achievement Test provided the following scores: 
Reading, 1,3 grade level; Spelling, 1,2 grade level; and Arithmetic, 
2,1 grade level. 

III, The Bender Gestalt Test: 

’’The resiilts of this test are a most dramatic evidence of a 
change which has taken place in a child. Ten months ago, Leonard 
required almost an hour to conplete the drawings. Now in Just over 
eight minutes, he can con55lete the drawirgs, vMch is within the 
critical time limits. At both times, his perceptual development 
was found to be normal, or better, for a child his age," 

When Leonard was first seen at the Center, he demonstrated extreme 
acting out behavior, in^iulsiveness, aggressiveness, explosiveness 
gnct low frustration tolerance. He was very compulsive in the 
execution of his drawings, and carried on a running monologue all 
the while. At this latest date, however, he worked quietly and 
more spontaneously. There was only an emotional indicator, idiich 
is associated with anxiety, withdrawal, constriction or timidity. 

It is felt that this shows the control, he is exerting. 

While Leonard has shown no great growth academically over the past ten 
months, his greater emotional control is quite evident. In addition 
to the evidence produced by the testing, Leonard’s behavior in the 
classroom and with other groups has markedly inproved. 



Re conauendations : 

Considering all of the aforementioned date, I suggest that 
Leonard be placed in a regular first grade class on a half 
dMJ basis. The morning at the first grade with follow-up 
therapy in the afternoon in the Personal Adjustment Class. 
Leonard was placed on this schedule for one week, at which 
time the principal, teacher and Leonard requested he attend 
on a full time basis his regular class. This was approved 
with no rei>ercussions to date. 



Case Repol1> VI 



Desciijition; 

Hale^ Chronological Age 10 years and one inonth. Diagnosed ty a medical 
doctor as having had Rhuematic Fever with no other j^ysical deviations 
or abnormalities. 

Problem; 

The problem was one of investigating mental ability and other factors 
relating to slow progress, especially in reading. The proceeding is 
a light overview of the problem. Sam was a withdrawn dmid in both 
academic and social settings. In the school, at first, he would only 
give up on any assigned material and withdraw; later, he became aggressive 
on the play area and physically hurt other children. 

In the home, the same pattern was observed. At first, the withdrawn 
behavior and then physical activity with the siblings in the fa mily . 

Very little, if any, atten^jt at physical correction was made on the 
part of the parents due to Sam*s former illness. However, the doctor 
did point out that there was no damage to Sam*s heart or any other 
part of the body function. 

Considering all of the preceeding data, Sam was referred to the Diagnostic, 
Counseling, and Remedial Center for p^chological testing. 

Intake Test Results: Date, 2-l6-67> Chronological age 8 years and 9 months. 

I. The Wechsler IntelligeRce Scale for Children yielded a quotient 
of 93. 

II. The Goodenoigh Draw a Person yielded a 21^ tile ratings 

III. The Darrell Reading Analysis rated Sam as reading in the low 
first grade. 

IV. The Wide Range Achievement Test gave the following scores; 

Reading 1.5 grade level; Spelling 0.7 grade level; Arithmetic 1.5 
grade level. 

V. The Bender Gestalt Test presented the following information. "Sam 
performed the tasks about as well as most children between the ages 
of 7j to 8 years of age. There was sc»ne evidence of disturbance 
due to cerebral cfysfunction, and there was also evidence of 
impulsiveness and of feelings of anxiety and aggressiveness, " 

VI. The Children’s Personality Questionaire presented the following 
picture of Sam. "Sam described himself as being more easily upset 
emoti.onally than most boys his age, but at the same time passive 
and inactive, and or little sentimental, rather than shrewd and 
tough-minded. 
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Hecosstendation: 

Considering all of the forementioned data, it was suggested that 
be placed in the Personal Adjustment Class on a full time basis. 

Procedures and Progress: 

was placed in the Personal Adjustment Class for the suggested full 
tune basis. During 3am* s enrollment, he received individual psychotherapy 
plus coordinated counseling and arts and crafts therapy and language 
development with the speech therapist. 

l^n entrance into the class, Sam e^diibited withdrawn behavior in not 
associating with any class-mate. He would not attezipt any academics j 
therefore, this was quickly abandoned. In the place of academics, 
intensive, individual p^chotherapy sessions were scheduled. Gradua31y 
over the months, Sam began to emerge from his self-made shell and began 
to take an interest in his classmates and himself. Sam started working 
in his academics and making some academic advances. This process has 
grown and strengthened during this year. 

Considering the above data a retest was requested. 

Results of Retesting: 

I. The results of the Binet Intelligence Scale yielded an quotient 
of 97. 

II. The Wide Range Achievement Test yielded the following scores; 

Reading, 1.5 grade level; Spelling, 1.4 grade level; and Arithmetic, 
1.2 grade level. 

III. The Durrell Reading Analysis rated Sam in the low first grade. 

IV . The Frostig Developmental Test of Visual Perception yielded the 
following results. 



A. 


Eye-Motor Coordination 


7-3 


B. 


Figure Ground 


8-3 


C. 


Form Constancy 


9-0 


D. 


Position in Space 


6-3 


E. 


Spatial Relations 


8-3 



V, The Bender Gestalt Test showed little if ai^ inprovement in this 
area. 

VI. The Children’s Personality Questionaire was designed to evaluate 
4 factors of personality. 

As con5>ared with responses obtained a year ago, Sam indicated 
that he is now more obedient and conforming than he was then, that 
he is more oolf-<?o«txo!u<sri and that he is considerable less 
£*na<st -rated . 



VII. Subtest scores in terms of age equivalents on the Illinois 
Test of P^cholinquistics Abilities were: 



A. 


Auditory Decoding Age 9-0 or 


above 


B. 


Visual Decoding 


9-0 


1! 


C. 


Auditory Vocal Association 


7-3 




D. 


Visual l-btor Association 


6-1 




S. 


Vocal Encoding 


9-0 


If 


F. 


Jfotor Encoding 


9-0 


tl 


G. 


Auditory-Vocal Automatic 


6-10 




H. 


Auditory-Vocal Sequential 


5-n 




I. 


Visual-Ifotor 


5-4 





Recomcendations : 

Sam is making progress^ however, it is felt that possibly for the next 
school year^ only a hall day basis should be expected. The results of 
this determining Sam^s future placement. 



Case Report VII 



Description: 

Ifelej Chronologi6<il Age 9 years and 1 Eonth. Diagnosed Igr 
medical doctor as having no physical deviations or abnoimalitifes, 

Fomer School Placement: 

Public School, kindergarten class^ 

Problem: 

Gaiy was referred to the Center with the diagnosis of a p^chiatrist, 
as childhood Schizophrenia. Gaiy would be totally uncontrollable 
in the regular class. He was observed talking to the radiators 
and would be con 5 )letely out contact with reality. His speech 
was garbled and had no pattern in his speech or in expressing himself. 
He was constantly out of his seat and always in motion. 

Gary was evaluated further at the Diagnostic, Counseling, and 
Remedial Center. 

Ihtalre Test Results: 

I. The Binet Intelligence Scale yielded a quotient of 41. 

II. The Goodenough Draw a Person Test was only a scribble. 
Recommendations : 

Considering all the aforementioned data, it was suggested that Gaiy 
be placed in the Personal Adjustment ciass for the suggested full 
time basis. During Gary*s enrollment, he received intensive indi- 
vidual psychotherapy plus coordinated counseling, arts and crafts 
therapy and language development with the speech therapist. 

Gradually, Gaiy progressed substantially in the academic, social and 
enotional areas. Gaiy*s social behavior became acceptable for 
special class placement and compares to that of a four or five 
year old child, Gaiy can do low first grade work with close super- 
vision. Gaiy is able to cariy out comnands and work and play with 
most of his classmates. Gary*s performance has changed the attitude 
in the home environment for the better. 

Considering all of the aforementioned data, retesting was requested 
for Gaiy. 

Results of Retesting: 

Chronological Age 8 years arid 8 months. 

I. The Wechsler Intelligence Scale for Children yielded a 
quotient of 60, 

II. The Bender Gestalt test yi,elded a perceptual age level of 
four or five years of age. 
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The Frostig Developmental Test of Visual Perception: 



A. 

B. 

C. 

D. 

E. 



Eye-Motor Coordination 
Figure-Ground 
Form Constancy 
Position in Space 
Spatial Relation 



5 years 

II 



Perceptual Quotient 54 



2 

5 

6 



n 

It 



3 

6 

6 

0 

0 



months 



It 

II 



IV. 



Comments of p^chometrist 
"Con5)ared -with his behavior ^en he first enrolled at the Center, 
Gaiy^^is more able to control himself in a testing situation as i«ll as 
in the classrwm setting. Ke was able to conplete the tasks required 
of ^ T^thouo outbursts, frustration, or refusals to follow instructions. 

He seemed to enjoy vtiaz he was doing and appeared to be satisfied with 
his responses. " 

Recommendations : 

Considering the results of the p^chological testing and Gaiy*s academic, 
emotio^ progress in the classroom, Gary has been referred for placement 
in an educable mentally retarded class for the next school year. 
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Case Rgpo37t VIII 



Description: 

}iale^ Chronological Age 9 years and. no months. Diagnosed a 
medical doctor as having no physical deviation or abnormalities. 

Former School Placement: 

Public school, first grade class. 

Problem: 

The problem was ''ne of investigating rate of mental developnent and 
other factors relating to disruptive behavior in the classroom. The 
teacher reports that Doug eats crayons, throws things, refuses to do 
his work, interferes with the other children and has, upon occasion, 
made himself so obnoxious that he had to be removed from the classroom 
by force. 

Based on the Corementioned data, Doug was referred to the Diagnostic, 
Counseling, and Remedial Center. 

Intake Test Results: 

I, The Binet Intelligence Scale yielded a Quotient of 86. A 
-mental age of 5 years and 11 months. 

II. The Peabody Picture Vocabulary Test yielded the following 
scores; Reading 0.3 grade level; Spelling, 1.0 grade level; 
and Arithmetic, 1.4 grade level. 

Recomnendations : 

Considering all the aforementioned data, it was suggested that Doug 
be placed in the Personal Adjustment Class on a full time basis. 

Procedures and Progress: 

Doug was placed in the Personal Adjustment Class for the suggested 
full time basis. During his enrollment, he received intensive individual 
psychotherapy plus coordinated counseling, arts and crafts therapy 
plus language development with the speech therapist. 



Doug Trras e^remely a^ressive and hostile upon entering the class. He 
would physically strike other children and use cursing language to the 
children and staff. He was, at times, conpletely out-of-contact with 

reality; and, during these times, he would strike children and staff 
members. 



Duiing the months of stay. Doughs hostility and aggressiveness has 
dimimshed greatly. He no longer strikes out at children or staff 
and is controlling his emotional behavior in all respects. 

Considering the inprovement, retesting was requested for Doug. 
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Result of Retesting: Date 2-14-68, Chronological Age B years and 9 months. 

I. The Wechsler Intelligence Scale yielded the following test 

results: Verbal Quotient 92; Performance Quotient, 110; Full 

Scale, 101^ 

II. The Wide Range Achievement Scale yielded scores in reading, . 
spelling and arithmetic in the kindergarten level. 

As of 5-14-6S, Doug *3 academic behavior has greatly increased. He 
is reading on a high first grade level and is doing arithmetic on a 
high third grade level. 

Doug*s emotional stability has increased; however, it is not on the 
level of his academic ability. 

Reconmendations : 

Doug has made substantial gains in academic, emotional and social areas. 
However, due to the degenerating affect of the home environment, progress 
will be delayed and regression is alv/ays a constant factor to be e 3 q>ected. 
Due to this factor, it is suggested that Doug be retained in the 
Personal Adjustment Class for the next school year. 
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Cage Report IX 



Description: 

Male, Chronological Age 9 years and no months. Diagnosed ty a medical 
doctor as having no physical deviations or abnormalities. 

Former School Placement: 

Public school, second grade class. 

Problem: 

The problem was mainly concerned with poor school achievement. Eric 
has been observed as a withdrawn type child who would socialize with 
only his own brother and sister. Eric never presented any problems 
to the classroom or class. He would, at times, do his work and then, 
at other tunes, would sit and slip into a semi-conscious state of dream- 
ing. This state would last for 30-50 minutes. 

Considering the above data, Eric ivas referred to the Diagnostic, 
Counseling, and Remedial Center for- p^chological testing. 

Intake Test Results: Date 10—3—67^ Chronological Age, 8 years and 5 months. 

I. The Wechsler Intelligence Scale for Children yielded the follow- 
ing Quotients: Verbal Quotient 115 j Performance Quotient 129; 

Full Scale 124. 

II. The Peabody Picture Vocabulaiy Test yielded the following 
Quotient of 142. 

III. The Goodenough Draw a Person Test yielded a quotient of 102. 

This indicates that his ability to form concepts of increasingly 
abstract nature is average for a child of eight. 

IV. The Frostig Development Test of Visual Perception: 

Age Equivalent 



A. Elye-Motor Coordination 8-6 

B. Figure-Ground 8-3 

C. Form Constancy 9-0 

D. Position in Space 7-0 

E. Spatial Relations 8-3 



V. The Bender Gestalt Test, indicated three points of neurological 
malfianctioning. There were four indicators, as well. 

Recommendations : 

Considering the above data, it was suggested that Eric be enrolled in 
the Personal Adjustment Class on a full time basis. 



Procedures and Progress: ^ 

Eric was enrolled in the Personal Adjustment Class for the suggestea 

full time basis. 

During Eric's enrollment, he received intensive p^chotherapy plus 
coordinated counseling and language development from the spee^ 
therapist. Eric made a gradual emergence from his withdrawn state 
and began to take part in the free activities the children created. 

He emerged slow at first; interaction with children was limited to 
a specific one or two. He would often stare for extended periods of 
time at an inanimate object. 

Gradually, these periods of escape diminished to the point of being 
almost non-existent. Eric has assumed a heavier load of acade^ t 
and seems, at times, to enjoy the challenge. Eric has made substantial 
progress in the academic, emotional and social areas. 

Considering the progress made, a retest was requested for Eric. 

Results of Retesting: Date 1-17-68; Chronological Age 8 years 8 months. 

I, The Wide Range Achievement Test yielded the following scores: 
Reading, 1.5 grade level; Spe llin g, 1.6 grade level; and 
Arithmetic, 2.4 grade level. 

Final Recommendations: 

Considering Eric's growth in the emotional and social areas, one should 
expect, with Eric's intellectual level, a higher degree of academic 
functioning. This, however, is not the case as the ac^evement scores 
point out. The need for continued work at the Center is evident. How- 
ever, it is believed that a half day basis, “with Eric e^olled in 
mornings in a regular third grade class, would be beneficial to Eric. 
Also summer school is being considered; however, this action must be 
thoroughly considered. 
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Case Report X 



Chronological Age 7 years and no months, di^osed hy a medical 
docotr as having no physical deviations or abnomicjlities. 

Former School ELacement; 

Parochial School, regular first grade class.. 



Probl^d ^ referred to the Diagnostic, Counseling, and Beme^ ^nter 
for p^chological examination because of slow progress in school worK. 



Intake Test Results: ^ . x t, « 

I. The Binet Intelligence Scale showed that Briaget ^^s been 

developing mentally at a rate e:q>ressed by a quotxent of 

II. The Peabody test consists of a series of pictures arranged four 
to a page. The child selects the one named ty the examiner. 
Bridget earned a mental age of six and one half years and a 
quotient of 95 on the test. 



III. The Gk)odenough test is based on the drawing of a man that the 
child is asked to make. Bridget’s drawing was like those 
usually made hy children around the age of five years. 



I\T. The Illinois Test of Psycholinguistics Abilities rated Briket 
at the eight year level in ability to comprehend both auditory 
and visual material^ but all other aspects of language eve op^n 
measured ty the test were at or below the six and one-h^f year 
level. Ability to e:q)ress ideas with gestures was at the four 

and one-half year level. 



V. The Wide Range Achievement Test yielded the following scores: 
Reading, 1.5 grade level; Spelling, 1.6 grade level; Arithmetic, 

0.9 grade level. 

VI. The Frostig Development Test of Visual Perception yielded scores 
on the five subtests within normal limits except the test of 
form constancy on which she only did as well as most five and one- 

half year old children. 

VII The Bender Test rated visual motor perceptual development at the 
five and one-half year level. T^ile there were some deviations 
usually associated with brain damage, the major in5)ression was 
that Bridget performed the task in an off-hand, playful mamer, 
^ch could account for the poor execution of some of the designs. 
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Reconnendations : 

Considering the aforementioned data, it was suggested that Bridget be 
placed in the Personal Adjustment Class at the Diagnostic Center. 

Procedures and Progress: 

Bridget was placed in the Personal Adjustment Class for the 
suggested fiill-tiine basis. 

Bridget was enrolled on 5-I3-685 therefore, due to this short period 
of enrollment, it is not possible to give an accurate report on 
Bridget at this time. 



Case Report XI 



Description: 

Male, Chronological Age 7 years and 7 months. Diagnosed by a medical 
doctor as having no physical deviations or abnormalities . 

Foimer School Placement: 

Publi.c School, first grade class. 

Problem: 

Jeffrey was referred to the Diagnostic, Counseling, and Remedial Center 
for the purpose of evaluation of emotional problems and other possible 
factors \dilch mi^t be affecting his present school achievement. Al- 
though he is found to have average intelligence, he is not succeeding 
in the first grade. 

Intake Test Results: 

I. The Binet Intelligence Scale yielded a quotient of 103- 

II. The Peabody Picture Vocabulaiy Test yielded a quotient of 7S* 

III. The Bends X* Gestalt: The interpretation of Jeff »s Bender Test 
from the viewpoint of emotional adjustment reveals four indicators. 
They suggest that Jeff is a child who is vacillating between 
acting out behavior and one iidio is anxious and insecure. Another 
indicator suggests that Jeff has a low frustration tolerance and 
would tend to explode. On the basis of his good Bender scores, 
Jeff could not be considered undly vulnerable from the standpoint 
of enurological development. Wien well-integrated children, i.e. 
those with good Bender scores show emotional problems, it is 
usually in response to their experiences. It appears that Jeff 

is a child with serious emotional problems. On his other drawings, 
Jeff revealed feeling of defiance of authority, explosiveness and 
aggression. His drawings suggest that he is quite unsure of his 
position in li.fe, but feels that he is beginning to find his 
independence. 

IV. The Frostig Dsvelopmental Test of Visual Perception 



Recomnendations : 

Considering the aforementioned data, it was suggested that Jeff be 
placed in the Personal Adjustment Class on a full time schedule. 



Age Equivalent 



A. E^ye-Motor 

B. Figure-Ground 

C. Form Constancy 

D. Position in Space 

E. Spatial Relation 



7- 9 

8- 3 

9- 0 
8-9 



Maximum Score 
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Procedures and Progress: 

Jeff was enrolled in the Personal Adjustment Class for the suggested ftill 
time schedule. 

Jeff vas enrolled on 4-22-68; therefore, due to the shoirti duration of 
time, it is not possible to pi«sent an accurate repoit on Jeff at this 
time. 
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Case Report XIX 



Description: ^ ^ 

Male, Chronological age 10 years and 2 months, diagiiosed ty a medxcal 

doctor as having an hereditaiy bone disease and a history of convulsions. 

Former School Placement: 

Parochial School, regular tliird grade class. 



cmi 

This boy comes from a multiple problem family. He has been subjected to 
econcxnic, cultural and emotional deprivation. He has a hereditaiy bone 
disease and a history of convulsions. The convulsions started at about 
age 4 "idien he suffered from vdiat was then diagnosed as lockjaw, but is 
thought now by a p^chiatrist to have been generalized septicem. Richard 
is encopretic; this, added to other unappealing kinds of behavior, ^ch 
as being a ” cry-baby” and having a readiness to perceive other children 
as "picking" on him, intensifies his rejection by peers. His mother 
conplains that he is destructive and lies. She reports that he does 
poor academic work. 

Considering the above data, Richard was referred for p^chological testing. 



Intake Test Results: 

Date 3/31/67^ Chronological Age 8 years 10 months. 

I. The Wechsler Intelligence Scale for Children yielded the following 

scores: Verbal Quotient, 95; Performance Quotient, 97; Full 

Scale. 96- 

II. The Bender Gestalt Test shows rotation difficulty with angulation 
poor integration, excessive destruction, and collision. This 
test yielded a perceptual age of six or six and one half years. 

III. Conclusions: Richard is a boy of least average intelligence. 

There is evidence of a disturbance in perceptual-motor function. 

This psychological test findings are consistent with a diagnosis^ 

of organic brain damage. The extent of in 5 )ainnent co^^d be considered 
relatively mild. The organicity does further lower his ih 5 )t^s 0 
control. The boy has a poor self-image and poor relationships 
with others. On the positive side, he does have some capacity 
for emotional responsiveness and a desire to relate to others. 



Recommendations: ^ t ^ 

It would seem appropriate to place this boy in a special class for 

mTHmal brain-damaged youngsters. 



Procedures and Progress: . . ^ , 

Richard did extremely well during his enrollment in this class and pro- 

as far as he possibly could; however, he was seenlngly having a great 

deal of emotional conflict. 



-33- 



o 








Re coDmendation : 

After being examined by a school p^chologist and after a discussion at 
a general staffing, it "Was decided to place Richa3rd in the Personal Ad- 
justment Class for the remainder of the semester# 

Procedures and Progress: 

Richard was placed in the Personal Adjustment Class on a full time schedule 
on 4-1-68. 

Duiing Richard *s enrollment, he has received individual p^chotherapy 
plus ccordinated counseling, arts and crafts therapy and language 
development from the speech therapist. 

Richard *s progress has been extremely satisfying both to Richard and the 
staff. Richard has responded well to the therapy session and a great 
deal of emotional conflicts have been resolved. Richard has excellent 
self-control and is quite stable emotionally, both in and outside of the 
classroom. 

Final Recommendation: 

Considering the great amount of achievement Richard has accon^jlished, it 
is recommended that Richard be returned to a regular public school, 
fourth grade class, for the coming school year. 
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Case Report XIII 



Description: 

Male, Chronological Age 9 years and 7 months. Diagnosed by a medical 
doctor as having possible minimal brain damage. 

Former School Placement: 

Public School 

Problem: 

The referral was made to investigate problems and other possible factors 
lAich might be affecting his present school achievement. The referral 
was sent to the Diagnostic, Counseling, and Remedial Center for 
p^chological evaluation. 

Intake Test Results: 

I. The Wechsler Intelligence Scale for Children yielded the following 

quotients: Verbal Quotient, S5; Perfoimance Quotient 1075 Pull 

Scale 95, 

II. The Peabody Picture vocabulary Test yielded a quotient of 119- 

III. The Goodenough Draw a Person Test yielded a quotient of 92. 

17. The Personality quesdonnaire yielded the following information. 

"Billy does not have a very good self image, is timid, and beccxKs 
upset TiAien he is teased by others because of his learning 
difficulties. He sees himself as a tense individual and one 

would prefer to follow his own urges. Otherwise, his opinions 
of himself are average for a boy his age. » 

V. The Bender Gestalt Test: "This tests indicates that Billy *s 

perception has developed to about the level of an average six 
year old. Among the items idiich scored on this test, five were 
found to be significant indicators of neurological malfunctioning 
and two more were found to be highly significant. The kinds of 
errors made often in drawings, made by brain injured children than 
among children idio are known to have neurological function. A 
highly significant factor is one that occurs almost exclusively 
among brain injured children." 

Recommendations : 

Because there are programs designed to train children with perceptomotor 
malfunctioning, it is recommended that Billy be enrolled in the appropriate 
class at the Diagnostic, Counseling, and Remedial Center to receive this 
specific training. 
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Procedures and Progress: 

During Billy *s enrollment in the Tninimal brain damaged class, Billy mde 
excellent progress 5 however, he has e^diibited emotional conflicts idiich 
must be resolved before regular class placement can be considered. 

Eeconmendation : 

It is suggested that Billy be placed in the Personal Adjustment Class 
on a half-day schedule for adjustment therapy. 

Procedures and Progress: 

Billy was placed for the suggested half-day schedule in the Personal 
Adjustment Class on 5*“13”68. Due to the short duration of time, it is 
not possible to present an accurate report on Billy at this time. 
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Case Report XIV 



Description: 

Male, Chronological Age 10 years and 9 months. 

Former School Placement: 

Riblic School, regular class. 

Problem: 

The referral was made to investigate problems and other possible factors 
idiich nri ght . be affecting his present school discipline and lack of 
achievement. 

Intake Test Results: 

I. The Wechsler Intelligence Scale for Children yielded the following 

quotients: Verbal Quotient, 85; Performance Quotient, 68; Full 

Scale, 75. 

II. Aphasia-had difficulty in speech, but this appeared to reflect a 
lack of acqiiisition of skill rather than (fysphasic losses. Some 
distortia3_ in spatial relations. 

ITT - Neurop^chiatric tests indicate that the patients perfonnance in 
a wide range of psychological stress were at a level commensurate 
with exceptions based on p^chometric I.Q. results. Certain of 
the findings equivocally suggest cerebral dysfunction idaich if 
present appears to be ndld and diffused. 

IV. The V/ide Range Achievement Test yielded the following results: 
Reading 3^5 grade level; Spelling 2.5 grade level; Arithmetic 
4.2 grade level. 

V. On the basis of these results, it is ea^ to understand vdiy this 
patient may be having difficulty in school and idiy he may be 
showing behavioral problems. The patient does not have sufficient 
intellectual resources to con?)ete in a regular classroom and he 
undoubtedly finds it a frustrating situation. 

Recommendations: 

It is suggested that this bey be placed in the Diagnostic, Counseling, and 
Remedial Center to receive coordinated psychotherapy, coxmseling, and 
remedial work. 

Procedures and Progress: 

David was enrolled at the Center on 5“6'“68, Due to the short duration of 
time, it is not possible to present an accurate report on David at this 
time. 
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Case Report XV 



Description: 

{dale. Chronological Age 8 years and 8 months. Diagnosed ty a medical 
doctor as having possible thyroid condition. 

Former School Placement: 

Public school, regular third grade class. 

Problem: 

One of investigating p^chological factors irelating to lack of effort 
in doing dey-to-day tasks assigned in the class. His teacher conqplains 
that the work he turns in is not con 5 )arable to the results of tests. 

Intake Test Results: 

I. The Wide Range Achievement Test yielded the folloYring scores: 
Reading 3-6 grade level; Spelling 2.5 grade level; Arithmetic 
3.2 grade level. 

II. The Bender Gestalt Test consists of nine 3iB5)le designs that 
the child is asked to copy. Analysis of reproductions of these 
designs has been found useful in evaluating perceptual maturity, 
possible neurological inpainment, and emotional adjustment. 
"Johniy*s drawings were within nonnal limits for children his age 
as far as maintenance of the basic pattern was concerned so that 
there were no strong indicators of lag in perceptual development* 
There were several deviations that have been found frequently in 
the records of children "vdio tend to put little effort into the 
execution of tasks and who are likely to ignore details to act 
in^julsively, and to shut out other considerations relevant to 
the taak at hand." 

HI. The Children's Appreciation Test. "The child is asked to tell 
stories about the pictures. Johnny’s stories contained themes 
of conflict between the younger animals and the father figures 
of being dependent on the mother, and of running away. He^ 
appeared to have some difficulty in organizing and e 3 q>ressing 
ideas." 

"Johnny’s behavior in disregarding idiat is said to him and his 
avoidance of assigned tasks is not in agreement with his assessn^nt 
of himself as a conscientious, persevering person. This, together 
with other fairly reliable clues in the test results, seems to 
point to some degree of personal maladjustment. 

It appears likely that Johniy is using fantasy as an escape 
mechanism to the degree that it would be fair to assume that he 
may be loslug contact with reality at times." 



o 
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Recommendations: . 4 . m -,00 

It is recommended that John be placed in the Personal Adjustment Gla 

on a full day schedule. 



Procedures and Pi’ogress: 

John was placed in the Personal Adjustment Class on a full-time schedule 
on 5-20-68. Due to the short duration of time, it is not possible to 
present an accurate report on John*s progress. 



Case Report XVI 



Description: 

Female, Chronological Age 7 years 7 months. 

Former School Flacenient: 

Public school, regular first grade class. 



Since Susie does not talk outside of her home envxronme^, and ^ 
outstandingly shy at school, the problem is one of investigate^ 
of Intelligence, visual perception, personality and school achiev 

as th^ relate to her future. 



Susie was referred to the Diagnostic, Counseling, and Remedial Center 
for psychological evaluations. 



Intake Test Results: « . ^ a 

I, The Binet Intelligence Scale rated Susie at a five and on - al 

year level. 

II. The Peabocfy Picture Vocabulary Test yielded a score of five and 
one-half year level. 



m. The Quick Test-Mental Age of six, 

IV. The Goodeiiough Draw a Person Test yielded a quotient of 70. 

V. The Bender Gestalt Test is used as a perceptual and projective 
type test with all children between the ages of five and ten ^ 
regardless of intelligence, neurological functioning, and emotional 
adjustnent. Susie’s Bender score shows her developmental visual 
perception is between the ages of about 5s ^ years of age, or 
like a child beginning first grade. From a neurologic^, fimction- 
ing standpoint, Susie’s Bender record reveals one point ^cn 
occurs almost exclu^vely on records of children 6 years of age with 
neurological dysfunctioning and four others which occurs ^re 
often but not exclusively in the drawings of children with 
neurological dysfunctioning. The seven other errors are found 
frequently with all children 6 years of age. It appears that a 
slight chance of neurological damage exists. 



The evaluation of Susie’s Bender record from an emotional adjustment 
viewpoint suggests that she is probably a very vulnerable child who 
could develop emotional problems. The indicators imply that she is a 
somewhat confused, shy little girl who tends toward anxiousness and 
withdrawal behavior and this is in line with the school’s reports of 



her behavior. 
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Re conmendations : 

It is recomnended that Susie be placed on a full time schedule in the 
Personal Adjustinent Class. 

Procedures and Progress: 

Susie was placed in the Personal Adjustment Class for the suggested full 
time schedule. 

During Susie *s enrollment, she received intensive individual psycho- 
therapy plus coordinated arts and crafts therapy and speech therapy with 
physical development, aided by a registered nurse. 

Susie has gradually emerged from her withdrawn behavior. She has progressed 
to the extent of seeking 5jiteraction with her peers and verbally expressing 
herself. She has made excellent progress. 

Due to Susie *s excellent progress, a retest was scheduled. 

Results of Retest: 

I. The Wechsler Intelligence Scale for Children yielded the follow- 
ing quotients: Verbal. Quotient 87; Performance Quotient 93; 

Full Scale 89. 

II. The Peabody Picture Vocabulaiy Test yielded a quotient of 95. 

III. The Wide Range Achievement Test yielded the following scores: 

Reading 1»5 grade level; Spelling 1.5 grade levels Arithmetic 
1.6 grade level. 

IV. The Bender Gestalt Test Perceptual Age 6§ years; Developmental 
Bender Score 6 years. 

Final Recommendations: 

Considering all of the aforementioned data, it is recoimiended that Susie 
be placed in a regular second grade class for the school year 1968-69. 
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Minijnal Brain Damaged 
Ifrs, Patty Nelson - Teacher 
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Jackie 

10 years old 2/8/53 
HBD Class 

1/29/65 

Jack was in the first grade at this time. He was tested Igr the 
achool psychometrist. He was seven years old. He scored: Bin^, 
895 Peabody, 106; Goodenough, 61; and Vide Range, reading - 9, 
arithmetic - 1.0, spelling - .0. The p^chometrist felt at that 
time there might be some perceptual problems, but there was 
no class placement for learning problems of this nature. 

Jackie was tested at the New Castle State Hospital at the age 
of 7 years 5 months. Due to the birthdate being inaccurate, 
Jackie *s test scoi’es were not valid. 



12/18/67 C. A, 9 years 10 months 

Jackie was tested by the p^chometrists at the Center. On. the 
Wechsler his Full scale score was 76. The Peabody g^vennu 
I.Q. of 101. On the Standford-Binet Jackie scored an I.Q. of 
88. The Bender indicated a perceptual age of around 6j years. 



5/18/67 C.A. 9-3 12/13/67 C.A. 

Frostig DevelojHuental Test of Visual Perception 



Area 

Eye Motor 
Figure Ground 
Form Consistency 
Position in Space 
Spatial Relations 



Perceptual Age 
5-3 
4-6 
4-6 

4- 0 

5- 6 



Area 
Elye Motor: 

Figure Ground 
Form Consistency 
Position in Space 
Spatial Relations 



* Efaximum Score 



9-10 

Peirceptual Age 
5-9 

5- 9 

6- 3 
8-9* 

6-0 



Jackie was enrolled at the Center in January of 1967* He was 
pliced in the class for perceptual handicapped children. Jackie 
had very poor motor co-ordination. He could not skip, hop, jump, 
run, or any other gross motor activity. When he atteii 5 )ted these 
exercises, he had no control of his balance. Miss Kintz, the 
schc5ol nurse, has been working with Jack on single physical 
exercises such as walking straight and attempting better balance 
form. Jack has lii 5 )roved in these areas. 



Academically, Jacjde does not luiow his alphabet consistantly. 

He still cannot read beyond the pre-primer level* He can not 
add more than t^/o numbers at a time without a great deal of 
confusion. Jackie has no concept of what the number 34 means or 
any other number beyond 10. Regardless of the concrete materials 
used, he cannot remember from day to day the lessons previously 
presented. Jackie has trouble following instiuctions regard- 
less of simplicity. He has maiy reversals in his numbers and 
writing. We have traced and used almost every inethod known to 
hc.'lp Jack overcome many of these characteristics, but he still 
cannot corgjrehend th«a concept. Jack can tell you how letters 
are shaped, irSiich d1.rection they face, ect, . but he will not be 
able to recognize these letters viien placed before him. His 
visual motor problems are to degree that he could stay 
' ' • ' -43- ■ 




^0+0^^ activities another year and not make the progress ex- 
pected, He cannot write on the board (legibly) for a^one to 

recognize the cogent of i^at he has written. Jackie can do 
yeiy little on his own for desk work idiile the teacher is work- 
ing with other c hild ren. He is a happy little boy and seems 
to enjoy anything you do for him. 



From the latest retest it has been recommended he be placed in 
the mentally retarded class at his regjjlar school. There has 
been so little progress with this child, and the progress he 
^s made is not noticeable. Jack has had a lack of carryover 
in any of the perceptual areas he has been working. He is 
M^ily motivated on any material presented, but does not seem 
bO understand the basic puipose xor the work# 



Name: Susie 



Birthdate: 27 September i960 



Age: 7-S 



Problem; 

This child refused to speak at school during her kindergarten and 
first grade years. She -would not participate actively in any activ- 
ity in-volving a group. Her mother stated that she talked at home, and 
sent a tape, recorded in the home, to her school. Her speech -was un- 
intelligible . 

Initial Test Results: 

Susie -was tested on January 18, 1967. The following p^chological 
techniques were used; 

Parts of the Etnet Jjitelligence Scale for Children, Form L-M 
Peabody Picture Vocabulary Test, FomnA 
The Quick Test, Form 1 
Goodenou^ Intelligence Test 
-Bender Gestalt Test 

Observation of behavior in the classroom and during the testing 
period. 

Intelligence' Factors : • 

The subtests of the Binet -vftiich do not require speech -were attempted . 
-with Susie. She passed all non-verbal tests through age failed 
one of fi-ve through the 5 year level, passed one of two at the 6 year 
le-vel, and failed the onJy one at the 7 year level. These successes 
suggested that her mental level at that time was probably between 5 
and 5^ years. 

The Peabo(fy Test is constructed to show verbal language de-velopment 
through picture-word association -without the use of speech. Accord- 
ing to this scale, Susie »s vocabulary mental le-vel at that time was 
about 5s years with a quotient of 93. 

The Quick Test is a -verbal intelligence test -vdiich can be used effecti-yely 
with children 'idio have psychologically-based emotional reactions to 
using language. The results show the -visual perceptual recognition of 
basic concepts idiich utilize language. Susie’s scores indicated a 
mental level of about 6 years, -vdiich v;as about average. 

The goodenou^ Test utilizes the child’s drawing of a man and -woman. 

It is classified as a non-verbal test of intelligence and reflects 
characteristics of -visual, tactual, and kinesthetic perception. 

Susie earned a standard score of 70, which was considerable lower 
•than her verbal ability. 

Perception Factors 

Susie’s Bender scores showed her developmental -visual perception to be 
between and 6 years or like a child in about beginning first grade. 
Also, a slight chance of neurological damage -was reported. 
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S^eCBen di? record indicated that she was probable ^ 
child v*o could develop emotional proble^. ?>® 

she was a somewhat confused shy Uttle girl v4io tended toward amaousness 
and -Hithdrawal behavior. 

it was reported that Susie could be e3q)ectea to have coMiderabw ^“®ss 

in school work since her visual perception and school skills were only 
sli^itly below expectations. 

®°“™SS^^lS®referred to the Diagnostic, Counseling, and Remedial Center for 
further evaluation and possible therapy. 

^°“^e was enrolled in the class for personaHy-maladju^ed ^ 

Februaiy of 1967- She also was enrolled in a program desiped to f o u t er 
language development, verbal e3g>ression, and, later, speech 2 B?)rovement 

and speech therapy. 

P rogress made in language program 

iSin'aSiTfirst ^ to the Center, she would not participate in ^ 5 ®tirt 

ties, verbal or non-verbal. She would not utter a sound, regardless of how 
enticing the situation was made. We coiad not eves get her .,0 cou^ 
aniuuOsounds, or nod her head. She ignored everyone in the classroom, in 

the hallway, and on the playground. *»rTirr 

After she felt relatively at ease, she would do school work assxgned, as ^ong 

as no commanication was required. - 4 .u 

Presently, Susie is communicating ssaeviiat spontaneously wito aU ol ^e 
children in her classroom, most of the children in one of the other tw 
classrooms, her classroom teacher, the nurse, t^ecouns^or, the Arts 
and Crafts Therapist, and the Speech and Hearing Therapist. She participates 
wbolehaartedlyin all activities, both inside and on the P^Sr^d. 

She is still some^diat embarrassed about her speech, idjich has lu^jro 
considerably, but is still quite difficult to understand. 

S na-io -jg be enrolled in her regular school full-time next fall, 

be there on a visiting basis for the last two weeks of the present school 

year. 




Hiildp 
10 years old 
HBD Class 



1/19/67 



Hiilip was tested -idien fii-st enrolled at the Center, He was 
in the third grade at his regular school and having many 
problems in academics and social adjustments. His testing 
indicated Wechsler, I.Q., 93; Peabody, 102; Goodenough,95; 
Wide Eange, reading-begiiming third grade, spelling and 
numbers-beginning third grade. It was felt Philip has 
perceptual and gross aotor problems which reflected on his 
regular school work. 



1/31/67 C.A. 9-5 



Area 

Eye Motor 
Figure Ground 
Form Consistencgr 
Position in Space 
Spatial Relations 



Perceptual Age 
5-9 
4-9 

7- 0 

8- 9 
7-6 



5/18/67 C'A. 9-9 



Area 

E|ye Motor 
Figure Ground 
Foim Consistency 
Position in Space 
Spatial Relations 



Perceptual Age 
10 *- 
6-6 
9-0 

7- 0 

8 - 3 



^^Jaximum Score 



12/12/67 

Philip was given a grade placement test to evaluate his 
academic readiness to return to his regular school. On 
the Wide Range Philip *s reading level was 5-0, spelling 

3- 7, and arithmetic, 4-2, The Los Angles Diagnostic Test in 
numbers indicated adding 4-5. substruction 4-4, multiplication 

4- 5, and division 4-2. 



Hiilip was enrolled at the Center in Jamiaiy of 1967# At 
this time he had very grossly distorted motor cd-ordination. 

He would walk down the steps one step at a time with both feet 
on the same step. He could not crawl, skip, hop, jun^, or 
run without exerting himself to eadiaustion, Philip was anti- 
social in his school environment. He did not want to do any 
activity with the other children. During free play time, 

Philip would get a book and isolate himself from the activities 
going on around him, regardless of the noise or motion, 

Philip had a veiy low frustration point vdiich he revealed in 
his academic work or in almost any assignment he hhd. The 
least conflict he encountered would bring on tears and i^ysical 
deflation, Philip was individually instructed in his number 
work. In this area he made excellent progress, but this was 
the academic area 'idiich frustrated him the most. In the 
spiong of the school year 1967 Philip was recommended to be 
placed at the Center part time for the Fall of 1967. His 
mornings would be at the regular school and the afternoons 
at the Center, During this period Philip was given more 
confli.cting situations and harder academic work. He adjusted 
more socially and was better able to meet the academic 
demands placed upon him. Philip impro'/ed in motor coordina- 
tion, but still had difficulty with gross motor activities. 



Philip was left handed ■which slowed him down in his ■written 
assignments. At his regular school the teacher he had pre- 
viously UBS not too understanding of this problem and made 
additional pressures on Philip. During Philip *s period at 
the Center he improved in this area. 

Because of Philip *s academic progress and perceptual pro- 
gress he ■was returned to his regular school in Febuaiy of 
1968 for full time placement. He Trias very happy with the 
placement and has been succeeding as well as can be ex- 
pected of a bqy ■vdth Philip’s disabilities and social 
problems. 



miie 
9 years old 
MBD Class 



10l2UX(>7 



Lilli e "was tested ty the school p^chometidsts. She was in the 
second grade at her regular school and was 8 years 8 months old. 
She scored 94 I.Q., on the Binet; Goodenou^, JB; Bender-Gestalt, 
5^ years; Wide Ranee, reading— middle first grade, arithmetic, 
middle first grade. The recommendation was placement in a 
program for perceptually handicapped children. There was not 
an opening at that time at the Center. 



12/12/67 

During the first testing it was discovered that Lillie had 
severe visual problems and that more vilid test results would 
be obtained after the problem of vision was accurately diagnosed 
and corrected if possible. 



3/1/68 

Lillxe was 9 years old and in the second grade. Her Wechsler 
I.Q., score was 89* On the Peaboefy she scored a C.A. of 7 years. 
Her reading achievement was at the level of the first grade. 



12/2/67 C.A. 8-9 (without glasses) 3/1/68 C.A. 9-0 (with glasses) 
Frostig Developmental Test of Visual Perception 
Area Perceptual Age Area 



^ 7 » Ifotor 6-0 
Figure Ground 6-0 
Form Consistency 4-0 
Position in Space 6-3 
Spatial Relations 6-0 



"Eye Ifotor 
Figure Ground 
Form Consistency 
Position in Spacy 
Spatial Relations 
Maximum Score 



Perceptual Age 
5-9 
8-3* 

7-6 

7- 0 

8- 3* 



Lilli e was enrolled 3/18/68, At this time she displayed many 
characteristics of the nanlinal brain damage child. She iiad ro- 
tations and approached her work with a very a^dOAid physical 
atten^A. It had been fdund that she was blind in her right eye. 
Because of this handicap, Lillie had been delayed in her academic 
work in her regular school. She displayed aaple motor control 
and could do the p^sical activities such as hoping, crawling, 
skipping, and running with ease. Lillie had come from a veiy 
poor background which could also have affected her academic 
work in school . 



Lillie has severe problem in visual motor activities irfiich 
could be expected. She would be so distorted physically when 
working of Frostig or ary other materials that her work was 
poorly constructed. There has been a great iaprovement in her 
work over the past few mosths. She is reading at the second 
grade level more fluently and can do number problems with 
more difficult concepts. Lillie has adjusted very well to the 
class environment. She has a very short attention span and 
displays a laziness in doing her work by heroelf . This could 
come from her experiences in the regular class where ihe was 
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not made to do the work. There has been an in^rovement in this 
area. She is better able to follow instructions, and she is 
shovdng a more optimistic attitude to her school work, Lillie 
still has an awkiTard approach to much of her work, but she is 
right eye dominate and light handed. This will always be a 
problem for her because of her handicap in her light eye. 

The program seems to be helping Idllit a great deal in the 
areas she had previously not been making progress, Lillie is to 
be placed in the MBD classroom the next Fall for more work in 
the i)erceptuai and academic areas. 
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Billy 

9 years old 



Billy was enrolled in the Educationally Handicapped Glass in the 
Washington School Unified District in California, He was not 
able to do work in his regular class idien he started school* He 
had some indication of emotional problems but th^ felt at that 
time they were not the primaiy reason for Billy* s learning problems. 

On October 9^ 19^7 Billy was enrolled from the second grade in 
his regular school in Terre Haute, He was B years 11 months old. 

Ke w^s tested at the Center, His Wechsler was 95# On the Binet 
he scored 80. The Peabody showed an I.Q., of 119 and the Good- 
enou^ was 92. The Bender d5.d not show any signs of emotional 
problems, but Billy did seem to have a very poor self image. The 
Bender showed significant figures for neurological malfunction, 

llA/6? C, A. 9-1 

Frostig Developmental Test of Visual Perception 



Area 

Eye Mctor 
Figure Ground 
Form Consiistency 
Position in Space 
Spatial Relations 



Percei3tual Age 
10 * 

8-3 

7-6 

6- 3 

7— 6 

*Maximum Score 



Billy started class at the Center in October, He was enrolled 
in the Perceptually handicapped classroom, Billy felt he couldn’t 
do any thing because he was "retarded" <, He would use this as an 
excuse for not doing his work, Billy has good motor control iidien 
observing him playing and moving with the other children. But 
he cannot skip, hop, Jun^), or crawl with the ease he should be 
able to for a boy his age. We have worked in this area. There 
has been some improvement, but he still needs to practice these 
skills, Billy is reading at the pre-primer level. His number 
work is at the first grade level and he can barely spell, 



Billy has been doing an excellent job in the perceptual areas. 

He has had little trouble adjusting to this type of material, 
Billy still has not nade progress in the academic areas. He dis- 
plays very immature actions for a boy his age. He acts like a 
pouting child when he does not get his way and idien he is faced 
with a more conflicting situation, Billy has the measured intel- 
ligence to leam, but is not doing so. He has many problems i^iich 
originate in the home environment. It could be due to the home 
situation that Billy has many additional problems he cannot cope 
with. He still does not know his a|iphabet consist antly and cannot 
recognize hia numbers above ten. He has to go back to the number 
1 to tell you what 7 looks like, Billy does not have reversals, 

Ke has beautiful printing and can write cursively to a degree 
that is very acceptable. 




Because of the problems this child is conflicted with, it 
was reconHDended he be placed part: time in the Personal 
Adjustment Classroom* There he coikld receive the individual 
therapy he needs to help himself adjust to his role in 
society. He is working on academic and perceptual materials 
in the MBD classroom and is receiving individual therapy from 

the councelor and the teacher in the Perceptually Handicapped 
clAssrcom. 
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Brent 

10 years old 
MBD 

3/6/67 

Brent was tested by the psychometrists from his school. He 
scored Wechsler, 105; Goodenoiigh, 100; Bender, indicatiomof 
neurological inqpairment from rotations and hyperactivity. 

Brent was referred for testing because of classroom behavior. 

He was constantly trouble and would not do his lessons. He 
could not be contained in the regular classioom. There was an 
indication of some emotional problems. 

Many of Brent *s problems seemed to be incited from the parent *s 
pressure to make strai^t A*s in school and to be a model pupil, 
Brent was not capable of handling the situations presented him. 

This caused him to react in the manner described above. Brent 
was falling behind in his academic work, which added additional 
pressure. He had measles followed by high fever itdien he was 
younger. Up to this point he did not have these problems. 

Brent was enrolled In the MBD class in the Fall of 196?. He was 
on medication at this time. The medication seemed to be helping 
Brent. He was a model pupil in the class. He had good motor co- 
ordination and was advanced in the finer motor movements, Brent 
e3q)erienced some difficulty in the perceptual areas, but because 
of the t 3 ^pe of classroom and the environment, he soon became quite 
accon5)lished in these areas. We started working on academic areas, 
Brent had been working at the third grade level in reading idiile 
in the fourth grade, and his number work was at the fourth grade 
level in the fifth grade. Individual instruction helped Brent to 
progress to ''.he fifth grade level in both areas. Through counsel- 
ing, Brent realized the impossible goals he had set for himself 
and worked toward making more realistic goals, Brent was taken off 
his medication in December by the doctor. The doctor wanted 
to know how Brent would react under the influence of no medication. 
The Center would be a good place to tiy this because of the more 
controlled and supervised staff. Brent was off his: medication 
for one month before we knew he was not taking the medication. 

At this time Brent had no alterations in his behavior. He was 
able to help himself adjust to the problems presented. After 
staffing Brent it was reconmended he return to his regular fifth 
grade class. At this time his teacher was contacted and conferences 
set. The school was very hesitant to have this child return to 
his fifth grade class. After counseling and conferences Brent 
returned to his regular class. The teacher w’as veiy pleased 
with Brent *s actions and felt he was making the proper adjustjuents. 
Brent has been in his regular class since February and has been 
making excellent progress. The parent’s are more understanding 
of Brent’s pa^blems and are co-operating with the school . 
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Robert 

10 years old 
I5BD 



Robert was enrolled at the Center in Januaiy of 1967. He was 
previously enrolled in the class for mentally retarded in his 
school district. He had also been placed in the class for 
Personal Adjustment, but this situation did not prove to be the 
proper placement. Robert was handicapped on the right side of 
his body. Due to his being light side dominant itiiisrprfesei^ 
problem to Robert on his academic accon^ilishments. He was in- 
jured by a bullet wound on the left side of the head at the age 
of three idiich left him in this condition. Robert was l^er- 
active and could not be contained in his chair throughout most 
of his period at the Center. Robert read at the pre-primer 
level, idien he wanted to read. He would read a few words and 
then be dona with the work. He would do a few simple addition 
problems and then quit working. His attention span was limited 
to 3 minutes when he was highly motivated. It had been felt that 
Robert had gross brain damgge. Robert worked on the perceptual 
materials that should have given him some feeling of achievement, 
but these did not hold his attention. He was bothersome to the 
other children and would not let them do their work. 

Throu^ rigid discipline and special techniques with Robeil, he 
finally progressed to vdiere he would stay in his seat for a 
longer period of time and was more sociably acceptable to the 
classroom environment. Robert was retested in October, 196?. 

At this time he hhd gone down almost 10 points on his I.Q. to the 
level of 71. Because of the quotient obtained and due to the 
fact he was better able to handle himself in the classroom 
situation he was placed back in the mentally retarded classroom 
at his regular school. There he has adjusted as well as could 
be expected. He is making some progress in the way of social 
behavior. This is also helping him in the academic areas. 



Hlchardt 
9 years old 
liBD Class 



3/31/67 



Richard was tested ty the Adult and Child Guidance Clinic in Terre 
Haute. The testing indicated hy the Bender Gestalt was; hyper- 
activity, inpilsivity, and shifts, distorticns and poor integration. 
His preceptual age was 6 years old. Ihe Wechsler Full Scale was 
I.Q., 96. Eichard was also given the Rorschach. There were 
many indications of emotional disturbance, but the Clinic felt 
Richard would profit more by placement in a perceptually handi- 
capped class. 



11/1/67 C. A. 

Frostig Developmental Test 
Area 

Eye Motor 
Figure Ground 
Form Consistency 
Position in Space 
Spatial Relations 



9-5 

of Visual Perception 

PerceTJtual Age 
10 * 

8- 3 

9- 0 
8-9* 

8-3 

- Maximum Score 



Richard was enrolled at the Center in the Fall of 1967* He cjame 
from a (parocMAl) school T/itieie he was not making academic progress 
and was causing considerable probiems to his teachers. Richard 
is from a family on welfare. The father is not in the home. 

Ricdiard and his four other brothers have a bone disease idiich is 
incurable. It does not cause them to look physically handicapped, 
but it does interfere with physical activities to a degree. The 
main ijart of this <2isease is located in the arms. 

Richard was enrolled in the perceptually handicapped class at the 
Center. He was in the classroom :until th| beginning of April - 
Richard was making excellent progress on the perceptual materials, 
so this part of his program was eliminated for more academic work. 
Richard was behind in his reading and number work by almost a year. 

He progressed to idiere he was doing his WDik on the level he should 
have been in his regular school. Richard was still showing def- 
inite signs of emotional disturbance. He was not ready to re- 
turn to his classroom because of this factor. Richard has acconplish- 
ed all the IffiD c3^ss was proposed to do. It was felt he needed 
help in the areas of emotional stability. Richard was transferred 
to the Personal Adjustment Class at the Center. He was veiy 
happy about the placement and is getting along veiy well in his 
academic work. This placement has proved to be the best for 
Richard at the present. Until the emotional factor is lessened 
or eliminated Richard will remain at the Center. 
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Doug 

7 years old 
MBD Ciadd i Day 

9/13/67 

Doug was tested at the Center hy the psychometrists. He was in 
the first grade for the second time and was 7 years 3 months old. 
His Binet score was I.Q. 91. On the Peabody Doug scored 7i years, 
and on the Goodenou^ he scored 81, The Bender indicated scores 
two standard deviations below noimative soote, being 5-5j years. 
The Bender indicated inpalsiveness and lestlessness, Perceptual, 
natutity indicated borderline between retarded, but that he was 
educable and a slow learner, Oi the ^fide Hange Doug was readi n g 
gniAn words at the middle first grade. His arithmetic was at the 
beginning first grade and spelling was at the kindergarted level. 
He prints his name left to right. From this testing it was felt 
Doug has the tendency to develop enuDtional problems, but with 
proper instruction now he may not. 



11/20/67 C. A. 7-3 

Frostig Develppmenbal Test of Visual Perception 

Area Perceptual Age 

Eye Motor 3-3 

Eigure Ground 6-0‘ 

Form Consistency 7-6 

Position in Space 5-6 

Spatial Relations 7-6 



From Dou^> 8 testing it was reconsnended he be enrolled in the 
perceptually handicapped class at the Center. There was not an 
opening till 3/1S/6S. It was felt Doug did not need full time 
placement, because he was to be working in the perceptual areas, 
without eii5>hasis on academics. Doug adjusted to the class readily. 
He comes from a very nice home. His father died three years ago. 
Doug e:q>erienced seizures itdien he was younger and is now under 
medication. He has bad allergies and has been taking additional 
medication for this. 



Doug has been working on perceptual and motor activities only 
at the center. Doug definitely has perceptual problems. His 
physic^ approach to the materials is cilstorted. Doug has dif- 
ficulty following ciirections and is slow in doing his work. He 
has improved in this area, but needs further instrucstion. Doug*s 
motor co-ordination is veiy poor. He can not crawl, hop, skip, 
junp, run, or any other motor acrtivity without great clumsiness 
ai^ poor rhythm, Doug displays this same pattern when pdaylhg: 
an active game or a game that recjuires (agile) movements. Doug 
is a stutterer. Maiy times the ideas he expresses are so in- 
cx)herent they cannot be understood. This was readily apparent 
when he was on the medication for aller^es. Doug is doing much 
better at his regular school in his academic work. It has been 
recosfoended he return and be placed with the same schedule for 
the coming school year. 



Jay 

10 years old 
HBD Class 



12/1/65 

Jay "was in the first grade and 7 years 11 months old at his first 
testing hy the school p^choinetrists. His Binet nas 82, 
Goodenou^ 60, and Wide Range-reading,1.3, spelling, 1.3 arith- 
metic, 1.4. Jay ■was classified as a slow learner at this time. 



11/16/66 

Jay was tested at the Center, he was in the second grade and was 
^ years 9 months old. The Wechsler scored I.Q. 93* The Peabo(^ 
scored $ years. The Goodenoxt^ was 7 years old and the Bender 
was 6-6g years old. Wide fiange placed Jay*s reading le'vel at 1.9ji 
arithmetic at 1.3, and spel3ing at 1.9. The Bender indicated 
neurological in 5 )aiiment. 

5/18/67 C.A. 9«4 2/7/68 C.A. OD-1 

Frostig Developmental Test of Visual Perception. 



Area Perceptual Age 

Elye Jfotor 4-0 

Figure Croimd 4-6 

Form Consistency 6-0 

Position in Space 6-3 

Spatial Relations 8-3 



Area 

IJye Motor 
Figure Ground 
Form Consistency 
Position in Space 
Spatial )iielations 



jfr KECdrum Scx>re. 



Perceptual Age 

7- 9 

8- 3* 

8-3 

8-9* 

7-6 



Retest 2/16/68 

Jay was given the Wide Range. His reading was 2.5, spelling, 2.0, 
arithmetic, 2.1. 



Jay was enrolled in the Center in January 1967. He is a very 
lyperactive child, always in a constant state of motion. He can- 
not sit in his chair for 10 minutes without f allin g out, or 
wrapping himself around the chair like a contortionist. Jay has 
very poor motor control. He does not run with an even gate. He 
cannot skip, hop, or jump, with any rlythn or good bexJy control. 

Jay makes very peculiar facial expressions idien he is concentrating 
en certain objects or when he is trying to do work at his desk. 

His eye movements are very irregular and jerky. This is very 
apparent when he is reading. He has great difficulty focusi^ 
on the page and is constantly losing his place. Jay is reading 
on the second grede level and is making slow progress. He does ■ 
not concentrate on the xdiole work. Any work that starts with 
*'th” is always this regardless of the sentence or meaning of the 
content. Jay is doing borrowing and carrying in his number work. 

He do these problems, but has a lot of mistakes in the addi- 
tion or subtraction process, even though he understands how to 
do the problem. Jay has made some progress in the perceptual areas, 
but he needs more work on i>erceptual materials. Jay has a very 
ahott attention span. He can work "sdien to'tally supervised, but has 
difficulty keeping to the task at hand when he is working on Sis 
own. Jay will be returning -to the Center for the coming school year. 



Jim 

B years old 
MBD Class 

10/6/66 

Jim was tested ty the p^r^fhometrist at the Center. His age was 
7 years 1 month. The Binet Score was 110. On the Peahotfy he 
scored 102 and his Draw a Han scored an average of 7 years. On 
the Durrell he was imable to read 1st grade material. Kis listen- 
ing con 5 )rehension was 3rd grade. He could name less than half 
the Capital and lower case letters of the alphabet* His arith- 
metic was about the second grade level without reading. The 
Visual Motor Ge?5tal Test showed a Perceptual score of 5j-6 yrs. 

5/2/67 C.A. 7-S (individual) 5/18/67 C.A. 7-9 (group) 
Frostig Developmental Test of Visual Perception 
Area Percept^ial Age Area Perceptual Age 



i^e Motor 


5-9 


E!ye Motor 


4-3 


Figure Ground 


10 


Figure Ground 


6-6 


Form Consistent^ 


6-9 


Form Consistency 


8-3 


Position in Space 


6-3 


Position in Space 


8-9 


Spatial Relations 


6-6 


Spatial Relations 


7-6 


2/20/68 8 years 


6 months 







The Illinois Test of P^cholinguistic Abilities scored Jim near or 
above his age level. The Bender showed scores that were not too 
deviant for his age. 

Summaiy and Eecomnendations at this time indicated that Jim lacked 
much of the motivation he needed for academic success. It was 
felt this could be due to the home environment. 

Jim was enrolled at the Center in Januaiy of 1967* He was not 
reading any materials except a few pre-primer books. He did not 
do any number work except S7ji5)le addition and subtraction problems. 
Jim did not recognize his al^iabet consist antly. He had reversals 
and did many of his writing tasks in mirror writing. He had a short 
attention span and did not con 5 >lete much of his assigned work. 

Jim can now read on the first grede level. He has great difficulty 
following along iMle someone else reads. He is constantly losing 
his place. He forgets to point to the words as he #d11ows along 
■vdiich would help him if he would rememiber. Jim goes in spurts on 
his academic growth. He is a great daydreamer and is always looking 
out the window or playing with his pencil, Jim has an abundance of 
material wealth and loves to share it with the other children. 

He can be so excited over veiy immaterial things, but does not 
display this (enthusiasm) in his school work even though he can 
make progress that is apparent to himself, Jim works idien he is 
pressured, at other times he cannot work unless the teacher is con- 
stantly reminding him he has something to do. Jim has a consider- 
able knowledge of the practical applications of academics vhen he 
wants to apply them. He still has reversals. He has made progress in 
the perceptual areas, but he has difficulty following the direc- 
tions and many times sin 5 >ly cannot do the work especially in the 



visual motor areas. This reflects in his printing and re- 
producDicn of work. He does not ti*ace or outline ^th the 
efficiency of a boy his age. Jim has good prognosis ^dien 
he applies IsL'jnseif. He is to be placed in the Center for 
the following school year. Jimmy needs much work on motor 
activities. His parents have helped him at home, but he 
cannot Jump, skip, hop, or crawl without poor body coor- 
dination and rhythm. 



lisa 

& year old 



Lisa was enrolled st the Center in the FaU of 1967* She was in 
the second grade at her regular school, but was functioning on 
the first grade level. 



4/13/6S C.A. 7-S 3/26/68 C,A. 

Frostig Developmental Test of Visual Perception 



Ares 

5^e Ifotor 
Figure Ground 
Fom Consishancy 
Position in Space 
Spatial Relations 



Perceptual Age Area 

7- 9 Motor 

8- 3* Figure Ground 

3-0 Form Consistency 

7- 0 Position in Space 

8- 3* Spatial Relations 

* Maximum Score 



8—10 

Perceptual Age 
10 * 

8-3* 

S-3 

8-9* 

8-3* 



3/27/68 

lisa was tested at the Center, She was 7 years 8 months old. 
Her scores were Einet, 89; Peabody, 6J; Goodenougih, IQyrs,; 
Wide Range, reading 1,6, spelling 1,6, arithmetic 1,0, Her 
Bender was 5|-6 years old. 



Retest 3/68 

lisa was given the Wide Range test to see if she could function 
academically in her regular class. Her scores had inproved in 
reading 1.6 to 2,0, spelling 1.6 to 2.3, and arithmetic 1,0 to 
2,8, She has made considerable progress in the perceptual areas. 



l<hen Lisa was enrolled in the perceptually handicapped class in 
the Fall of 1967> she could not read the pre-piimer readers. She 
couid do only sinple number computations. She has increased in 
the perceptual areas to a degree that has affected, her academic 
work. She is presently enrolled in- the regular school second grade 
class for J day. So far she has been getting along very we3J., 

She still has difficulty in her reading skills, but she is making 
rapid progress, lisa can now do number work at the third grade 
level. She is using the carrying principles and is tinderstanding 
her number concepts, lisa has made so much progress this past 
year in all areas it does not seem possible. She has completed 
the Frostig Program and has scored maximum in aH the areas. lisa 
has learned to “wite cursively. Her writing is neat and very uni- 
form. 



Lisa never had problems with motor control. She is a very grace- 
ful little girl and very agile in all exercises and activities. 

She did display a distorted approach ^dien she physically approach- 
ed her work, but does not display this approach now. lisa will 
have been retained a year according to the regular school placed 
ment, but progress and success she is inaking now more than makes 
up for the year she is retained. 



- 6 . 0 - 




Susan 

7 years old 



Susan was in the first grade at her regular school. She 
was tested by the p^chometrists at the Center. Her age was 
7 years 3 months. Susan was thou^t to be mentally retairded 
from the way she was observed functioning in the classrocmi. 

She was recomnended for further testing at the Center. The 
Binet was L70. The Peabody I.Q, was 106 and the Goodenough 
was 96 . On the Wide Range Susan was functioning on the 1.7 
level in reading, 1.6 in spelling Mid 2.2 in arithiartic; 

The Bender indicated there might be a neurological iu^sainnent. 
Susan has very poor visual motor co-ordination. 

3/68 C. A. 7-3 

Frostig Developmental Test of Visual Perception 



Area. 

Ejye Motor 
Figure Ground 
Form Constancy 
Position Space 
Spatial Relations 



Perceptual Age 
7-9 

5- 0 

6 — 0 
6—3 
6-6 



Susan has been in the class two weeks as of the writing. She 
has been working on perceptual materials and some academic 
work. Susan is definitely not retarded. She has been quick 
to catch on to the materials and methods used. She has not 
been enrolled long enough for a progress report or con5>ari3ons 
as to her achievements' before coming to the Center. It is 
apparent that this child possesses a greater academic ability 
than previously thought. 



Gigi 

10 years old 
HBD 



ixiTzie^ 



Gigi was tested "bj her school psychometidst. She was in 
the third grade and was 8 years 11 months old. Her scores were 
Wechsler, 90; Goodenou^,!! years; Peabody, 8 years; Bender, 8j- 
9 years; Wide P.ange, reading-, sgcsdd grade, spelling- second grade, 
arithmetic - second grade with no reading, 

Gigi has epilepsy. She has severe petit mals. These are con- 
trolled by medication. She is taking the mayf-imm amount she 
can at the present, 

1/18/68 

Gigi was tested ty the psychometrists at the Center, She was 10 
years 1 month old. Her Weohsler was 81, She had gone down 9 
points from the last testing. On the Wide Range she was reading- 
2.3, spelling-^ 2, 5, arithmetic- 2,6, Her Bender was 7-7j years 
old. The conclusions were showing that her rate cf mental growth 
is slowing, me primary cause it is felt is due to the physical 
problems, but the perceptual problems were a contributing factor. 



Gigi was recommended for placement in the .Pigrsicaliy handicapped 
Class at the Laboratoiy School at Indiana State University for 
this past school year. Due to transportation problems she could 
not be enrolled. She was placed in the perceptually handicapped 
class because of the minimal brain damage diagnosed. Gigi has 
been in the class since the fall: of 1967. She has had maiy stages 
of severity in her petit mals idiich in turn have affected her 
academic and perceptual growth, Gigi has a very irregular rj ij ri hhm 
in her speech, motor co-ordination, and reading rate. This could 
be due to her petit mals. She has worked very well in the class- 
room environment at the present because of the lessoned stimuli 
that might stimulatg her seizures. Now Gigi can work through 
any type of noise or activity that is going on in the room. 



Gigi has been doing very acceptable work in the preceptual areas, 
Hary days she has difficulty but this could be due to her 
seizures, Gigi is a very jieas ant girl and is quite motherly to 
ail the other children. This last year she started her menstrual 
periods. Her seizures seem to be affected during this time of 
the month, Ifuch of Gigi*s problem could be due to this factor 
in that the change in the chemical make up of her body might be 
reacting to the medication. 



It has been recomneiided that Gigi be placed in the Physically 
handicapped class at the Laboratoiy School. Her problems are 
Seemingly more of the physical nature than perceptual nature. 

She could make the adjustment veiy well and would be a great 
addition to the class because of fahr' ability to help other peaple 
and her attitude to work. Transportation has been arranged. 
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Teriy 
Age 10 

Henedial Reading Class 
Fifth Grade 



Teny is enrolled in the Center for remedial reading classes. 

He has margr school problems in all academic areas. He is work- 
ing with the nurse, art therapist, speech therapist, and counselor. 
Teriy is in the liinimal Brain Damage Class for one hour every day. 
He is in the room for number work and any other work necessary. 
Teriy is behind in his number work due to his inability to read 
the books at his regular school. He has been reviewing the major 
number cc«5>utations such as carrying, borrowing, multiplication 
and division. Terry makes many mistakes in his adding and 
subtracting processes. He still counts on his fingers. Terry 
has been maldjig progress. I feel that he is achieving a 
better understanding of the number concepts and their relation- 
ship to one another in problems. He is putting forth a gireat 
effort to try to imderstand his work and is very co-operative in 
all areas. 
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David 

10 years old 

Social Adjustment Class 



David had been enrolled previously in the MBD class in January, 
1967 . He wat placed in the Social Adjustment class in the Fall 
of 1967- David was exirluded from classes in the Center for »ix 
months. He is now on probation with the Center due to his be- 
havior problems and actions. He could be termed a 10 year old 
juvenile delinquent. At the present he is enrolled for a short 
period every dsy in each class. It had been felt this type of 
program would be better for David due to its structure and 
opportunities. He is doing number work in the MBD class. 

Some social interaction on a very structured basis is being 
conducted for his benefit. 

David is demonstrating that he has a greater mental ability 
for academic work than was expected of him. When he tries he 
can absorb quickly the number concepts and do near perfect work. 
David is not given the opportunity to take advantage of aiy 
situation. The program seems to be working very well for him, 
considering the problems he presents. 
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Lonnie 

10 years old 
I,Q. 89 

Social Adjustment Class 



Lon is a boy with many prob3.ems relating to home, school and 
emotional conflicts. He has been enrolled in the Social 
Adjustment Class at the Center. During stuffings it was rec— 
oonended that Lon spend some time in the IM) Class. Due 
to the environment and the type of children in the classroom, 
Lon seemed to get along very well in this situation. He 
has been in the class in the afternoons the past month. 

Ion has demonstrated that he can control himself in a very 
structured situation. He is constantly busy and is performr* 
ing veiy well in the academic areas of numbers, English, and 
social interaction. Lon nas been veiy considerate of the 
other children and is respected by the pupils. He has been 
given the opportunity to display group leadership and has 
e:^erienced many activities idiich he can enjoy and relate to 
Iiimself. Lon has been very proud of his acconplisnments. 

He has been an ideal student in so far as I have had no trouble 
with him in discipline and pressure situations. Lon is 
receiving individual instruction and group therapy and play 
activities. Lon is also demonstrating he has a greater 
academic potential than the testing records indicate. 

For a detail€‘-d case study of this boy, please refer to "LonD- 
CASE STUD3T III IN SOCIAL ADJSUT14ENT" else^/diere in this report. 



Susie 

8 years old 

Personal Adjustmeiit Class 

Sieie was placed in the ^IBD Class for a week in the afternoons. 
This placsnent was recommended for Susie to present her with a 
different situation, less familiar and laore conflicting. Susie 
did not talk to anyone wiien she w’as first enrolled in the Center. 
Since that time she had demonstrated that she can talk and \d.ll 
talk in the proper enyironmentc Susie was not familiar with the* 
children in the MBD class and therefore could easily have resort- 
ed to her former behavior. She verbally interacted with the 
other children and showed definite signs of being able to adjust 
to a strange situation. Susie was readily accepted by the 
cnildren and responded to their friendliness. She established 
rapport with all the children by herself, and displayed a good 
wo iking relationship with the teacher. This was a very 
definite example of the multidiscipline approach in the Center 
and was very beneficial for her own teacher to observe Susie’s 
immediate reaction to the situation. 
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Social Adjustnseitit Class 
Mrs, Mildred Hu^es - Teacher 



er|c 
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DenA - CASE STUDT I IN SOCIAL ADJUSTMENT 



PescriTJtion of Student 



IntenTgence; 

Binet (12/66) quotient = 96 (CA = 8-4); WISC (H/67) verbal quotient 
=97, performance quotient = 103, Ibll scale quotient = 100 (CA = 
9-4), Average intelligence indicated by testing and borne out in 
special class performance from 9/67 to 4/68. 

Achievement ; 

On the Wide Range Achievement Test, DenA achieved the following 
grade equivalents: 



Date 


Ck 


Reading 


Snelling 


Arithmetic 


Dec. *66 


8—4 


2.7 


2.3 


3.0 


Nov. *67 


9-3 


3,1 


2.6 


3.2 


Feb. *68 


9-7 


3.3 


2.7 


4.2 


Apr, * 68 


9-9 


3.S 


3.0 


3.9 



Thus, tdien DenA returned to his regular 'third' grade* ^jclass' in ' 

April of 1968 he wseis at grade level in r&ading and arithmetic, - 
and not seiously below grade level in spelling. 

Personality: 

Bender Gestalt (Visual-Mstor Test) (12/66) produced numerous 
emotional indicators. 

Children's Personality Questionnaire (12/66) - described DenA»s 
outgoing, emotional nature; disregard of criticism: adventurous 
and in^julsive nature, disregard of danger signals. When retested 
11/67 and 2/68 using the C?Q, he showed progressive tendencies 
toward the normal, or average for boys his age in 13 of the 14 
factors of personality measured. In respect to the remaining 
factor, ^diich is described as dominance and is made up of coii5XDnents 
related to feelings of stubbornness, DenA seemed to have developed 
a little beyond the average range for boys hiis age. 

Family Background; 

DenA is the next to the youngest in a famijy of five children 
hy his father *s second marriage to a woman 12 or I5 years his 
junior. DenA has always resented his younger brother idiom he 
has felt usuiped his place as the bahy in the family, accord- 
ing to his mother. There have been marital difficulties and " - 
the household seemed to be in a confused, haphazard state when 
the social worker visited the home prior to, and since DenA*s 
placement in a special class for social adjustment. 

Physical Health; 

At the age of six, DenA had a kidn^ infection accompanied ty 
a hi^ fever and periods of irrationality over several days 
during which he talked as though he were out of touch with 
reality, according to his mother *s report. Otherwise he has 
been in good jhysical condition. Dental care has been poor. 
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Problems l??hich Caused Referral 



In referring DenA for special testing, his 2nd grade teacher in 2/66 
stated: "He is an extreme behavior problem both in and out of the 
classroom. He eats anything mthin reach such as crayons, paper, 
and pencils; talks out; and plays continuously. He has never 
acquii’ed work habits and skill necessary for second grade work, and 
as the year progresses he lags farther behind. Since he is unable 
to experience success in his subject matter, this most likely tends 
to aggravate his behavior." 

In the concluding statement of tho 12/66 individual p^chological 
testing, his problem i^as summed up as being "emotional in nature, based 
on reported misbehavior, factors of personality, and the numerous 
emotional indicators." 



Re commendations 



On the ba^s of the p^chological testing in December 1966 reported 
above, "it was reccaanended that DenA be referred to the Diagnostic, 
Counseling, and Remedial Center for further study and possible re- 
mediation in the form of helping to bring about mors acceptable 
social behavior." He was enrolled in the Special Class for Social 
Adjustment in September 1967. 

Grade Placement 



On the teacher recommendation, ho was retained in 2nd grade "since his 
wcrk is far below passing. In this particular case, it is rather 
doubtful that this will solve or inprove his situation." He repeated 
2nd grade with another teacher during the 1966-6? school year, attended 
the Special Class for Social Adjustment at the Diagnostic, Counseling, 
and Remedial Center from September 196? until ndd-Apidl 1968, and 
returned to a combination 2nd and 3rd grade class at his regular school 
to conplete the 1967-68 school year. 

Proce d ures Followed 

From the beginning, the Special Class for Social Adjustment has been 
conducted on a "reward and punishment" basis. A daily record of each 
student’s behavior is kept: every positive behavior receives the allotted 
number of plusses; every negative behavior receives the allotted 
number of minuses. A tally is made at the end of each school day to 
determine the choice of privileges and duties within the classroom and 
school for the next school day. 

Emphasis was placed on good health habits as a basis for success in 
school. Since DenA often came to school tired and hungry in the early 
weeks of school, a daily check on bedtime and breakfast content was con- 
ducted. Development of his own responsibility in evolving and maintain- 
ing these basic patterns of functioning in these essentials was discussed 
and planned. Students bring their lunches to school but failure to bring 
his, especially during the first months of attendance at the Center, pre- 
sented a chronic problem for DenA. His social worker helped greatly in 
the resolution of these problems by conferring and planning with DenA’s 
parents. The -nurse and guidance counselor also lent 
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valuable assistance in the concerted efforts made to have DenA 
arrive at school in good physical condition. 

Regular school texts and world)ooks were not used with DenA. until 
he had made sufficient progress in behavioral control so that we 
were able to plan for his retiim to the regular school setting. 

We drew heavily on the basic resources of the Center (Fitzhui^ 

PLUS Program for "Perceptual Learning and Understandiiig Skills - 
- Lan^age and Numbers, I>5vels 2, 3^ and book and music 
library; Continental Press materials for strengthening mathe- 
matics skills (number concepts, measurement and time concepts); 
resources of the Center *s Special Reading Room, such as Keystone 
Overhead Projector with tachistoscopic "Flashmeter" and accoiipany- 
ing Perceptual-Span Development Series-*Tachistoslides" of Dolch 
Basic Si^t Vocabulary, Dolch Nouns, Dolch Phrase-Sentence Series, 
Nichols Series, and I'fijinesota Efficient Reading Series; Bell, 
and Howell *s "Language Master" with its Phcmrlcs Program and Word- 
Picture Program, etc.; innovative teaching materials from the 
Vigo County School Corporation's Instructional Materials Center 
(im) Tffelch is housed on the ground floor of the Booker T. 
Ifeshington Building idiere the Diagnostic, Counseling, and Re- 
medial Center is located. The latter materials include a 
large and growing film library, framed paintings library, 
programmed instruction materials, a record library, etc. 

DenA brought an unresoiLved speech problem with him to the 
Center in the form of difficulty in pronouncing the "r" sound. 

The Center’s Speech and Hearing, and Language Development 
Therapist worked with DenA on a three-times-a-week basis for 
the seven months he was a student of the Social Adjustment Class. 

He made great progress in overcoming this problem, and responded 
well to the Language Development Program conducted during the 
latter part of his stay in the Special Class for SA. 

DenA participated in individual and group counseling sessions 
on a semi-weekiy basis and attended dai!)^ arts and crafts 
classes either individually or on a small-group basis. It is 
felt that both of these therapies contributed a large share to 
DenA’s progress in solving the problems for which he was originally 
referred. One of the Center’s p^chometriets, a seasoned teacher 
with a broad background of experience, was an invaluable resour se 
person in planning instruction, disciplinary measures, and in 
tiding over some of the ifd,tial "rough spots" of management of 
tht type of behavior problem DenA represented. The Center 
Director also lent invaluable assistance whenever needed, as 
did all members of the Center’s staff. 

Progress 

DenA responded favorably to the instructional /uid therapy program 
conducted in the special class and in the adjacent therapy rooms 
of the Center. He learned to control his aggressive behavior by 
changing active fighting behavior to a form of shadow-boxing, •. 
and then satisfaction in earned free play or success in academic 
tasks. He knew idiat had caused ihis placement in the Center, 
and as he developed more acceptable school behavior he gained 
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satisfactions idiich proscted further coiifoimng behaviors and seem- 
ed to reinforce his basic desire to return to the regular school 
setting. 

His special class teacher paid a visit to his regular school 
early in I&rch to confer mth the teacher in idiose class we hoped 
he Ed^t be placed in another month or six v/eeks. It happened 
that she was the same teacher with idiom he had repeated second 
grade and from \diose class DenA. had been sent to the Center. 

She now has a combination second and third grade. She was very 
apprehensive at the prospect of having DenA return since she 
remembered him as an extreme behavior problem and said she al- 
ready had her hands full mth a number of students ^dio presented 
problems not very different from those "viiich had caused DenA’s 
referral to the Center. Ifeen assured that he had made noticeable 
progress in controlling his behavior and that our guidance 
counselor would help in DenA’s readjustment at the regular school 
setting, the teacher i*ras willing to have him on a trial basis. 

She supplied a set of the books and workbooks in use by her class 
and information idiich would be helpful in readying DenA academi- 
calHy for return to this class. He was delighted to have his 
books and applied himself vigorously to catching up in al l 
subjects. 



Final Re commendations 



DenA was recommended for placement jji a conibination second and 
third grade class in his regular school being taught ly the same 
teacher from idiose second grade class he was referred to the 
Center last school year. It was felt that he would gain great 
satisfactions from succeeding in this class and vdth this 
teacher. He returned to regular school in April and as of this 
writing (end of May) all reports have been veiy encouraging. 

The teacher says DenA is a "changed boy, a model student both 
in behavior and work habits, and an asset in the class instead 
of a liability." 



In the transfer summaiy which was sent to the school at the 
time of DenA’s return in April, the teacher of the special class 
wrote: "DenA wants very much to succeed in his regular school. 

He knows why he came to the Center and -j^at is required of him 
to function adequately in his regular school setting. The 
Center’s guidance counselor id.ll continue to counsel mth him 
and to help him over the rough spots of adjustment to his 
regular class and school. ¥e have found him an enthusiastic, 
responsive student and hope that he will continue to achieve the 
success he very much needs, and deserves"; the guidance counselor 
at the Center mote: "The iii5)ulsive actions, fighting with peers 
and antagonism tovard authority and restriction so character- 
istic of DenA in September have diminished to the point of being 
easily tolerable. He has developed respect for himself and confi- 
dence in his ability tc perform in an acceptable and, in fact, 
praiseworthy manner. He should be able to inake a satisfactoiy 
adjustment to the regular school setting if he is given understand- 
ing and support during moments of stress and if he is rewarded 
for his positive efforts and achievement"; 
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Final Reconmendations (concluded) 



and the Center* s nurse wrote: "DenA has had znaiisr bouts with areas 
on face and hands that needed to be cleansed with phlsohex* Since 
Januaiy, we have not had this problem. DenA. does need to be 
checked at intervals for areas on face and hands. I feel this 
boy has made progress in the area of health, as ■srorking with the 
mother we have had cooperation. One of the significant things 
the nurse noticed was the number of times DenA. needed to see her 
for security and escape rather than actual illness. From September 
to Februaiy, DenA visited once daily, sometimes three times a day. 
JIow, since the middle of March, DenA has visited only for routes 
work. This in5>lies growth in the area of self-reliance and ability 
to perform under pressure.” 

It is e^cpected that DenA wiH be promoted to fourth grade at the 
end of the school year, a few weeks hence. His teacher said 
recently ”DenA is a changed boy, a pleasure to have in our class. 

If the Diagnostic, Counseling, ^and Remedial Center accon^jlished 
no more than the transfoiraation of this boy, its existence will 
have been justified.” 




RobA - CASE STUUr II IN S»XIAL ADJUSTMENT 



Descra-ption of Student 



Jjitelligence : 

Binet (2/64) quotient = H5 (CA = 7-1); Binet retest (12/67) 
quotient = 101 (CA = 10-11); l-OSC (12/67) verbal quotient = 
99^ performance quotient = 118;, full scale quotient = 109- 
Bright noimal, with expectancy of very good school work. 

Achievement ; 

On the Wide Range Achievement Test, RobA achieved the fol- 
lovnjig grade equivalents: 

Date CA Reading Spelling Arithmetic 



The DurreH Analysis of Reading Difficulty (12/67) rated 
RobA*s silent reading ability at fourth grade level viien 
conprehension is the main consideration, but his rate was 
at low third grade level. 

Since RobA had been excluded from school for more than a 
year and a half prior to being enrolled in the Diagnostic, 
Counseling, and Remshal,Center 9/67> it is not surprisi^ 
that he was retarded in reading and arithmetic, and serious- 
ly retarded in spelling and cursive wirting. 



Three Bender Motor-Gestalt Test records were taken in a period 
of approximately six weeks during the late 1967 psychological 
testing. "The last record (12/13/67) showed remarkable iin- 
provement in attitude toward the task. Some tremor was still 
present in the longer lines, however." 

"DrawiTigs of the House-Tree-Person (H-T-P Test) (12/67) 
were essentially free of tremor, idiich would seem to in- 
dicate that the amount of tension associated with a task 
is probably the interfering factor. This test gives clues 
to the personas ability to mobilize his inner resources to 
handle the conflicts of everyday /livihgi RobA seems to be 
taxing his resources to the limit, especially with regard to 
feelings of security in the family and in his immediate 
environment. He is also apparently having difficulty in 
establishing acceptance of himself in the male role," (12/67) 

"Responses to the pictures of the Children *s Apperception 
Test suggest alliance with and dependence upon the mother, 
but with some fear of being shut out or left alone." (12/67) 

On the Children’s Personality Questionaire (12/67)> "Robert 
made choices that suggest he is reluctant to relate closely 
with people or to form warm friendships, and that he feels 
shy. He also said that he is very demanding and inpatient, 
dependent and sensitive, obstructive and unwilling to take 
part in group activities, and that he is not vezy much 



Feb. «64 7-1 1-3 

Dec. ’67 10-11 3.6 




1.8 

3.6 



Personality: 
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concerned about rules or obligations. ^ He rated himselT con- 
siderably below the average iii bis ability to use his mental 
powers. ‘* 

**Responses to the Rotter Incosplete Sentences (12/67) rein- 
force most of the in 5 >ressions stated above with regard to 
feelings of insecurity and self-abnegation.” 

F amily Background; , , x* ♦-> 

RobA is the only bt^ and second oldest child in a family 
of four children, and a worlang mother vho was divorced 
from the children’s father after ”he got tired of the job 
he’d held for 13 ye^s and quit to join his parents vtio were 
vacationing in Florida" (quote from guidance clinic records 

6/63). 

RobA has been surrounded by five women (his mother, three 
sisters, and a baby sitter during the early ye^s of his 
childhood) and has, naturally, developed a feminine orienta- 
tion, He seeks and needs close ties to a strong male. His 
mother has been involved with a married man for a number ox 
years and does not expect to remarry because she describes 
herself as "too irritable., demanding, and jealous to be lived 
with. ” 



When RobA's mother took liini to the guidance clime ^ 1963 ^ 
she was most concerned with the problem of soiling (encopresis) . 
She also discussed "his dressing up in girls’ clothing, that 
his plf’y is feminine oriented and that he steals without need. 
She also mentioned in an offhand way that he is destructive 
and disobedient." In describing the bqy’s father, she ex-^ 
hibited her antagonism to him (RobA’s father) by cal lin g him 
a "spoiled only child." 

The guidance clinic diagnosed RobA’s "difficulty as centered 
in his relationship with his mother. Soiling is his only 
expression of feelings of aggression against his mother, other- 
wise suppressed." It was felt that moderation of the mother’s 
hostility was unlikely and that outside living arrangements 
for RobA would be preferred. Att 0 H 5 )ts were made for place- 
ment outside the home but they were long drawn out, and vhen 
finally mads the mother backed down and would not sign the 
necessaiy papers. 

Physical Health; 

RobA’s mother rememibers his pregnancy as not markedly oii- 
ferent from her other pregnancies. She recalled that "in early 
life RobA had trouble with his formula and with diarrhea." 

He was hospitalized in the summer of ’65 st Riley Hospital, 
Indianapolis, to determine “vdiether there was a physical defect 
in the functioning of the lower digestive tract (colon) i/diich 
might form the basis of RobA’s problem in controlling defeca- 
.tibn.'_ No physic^ defect was -found. 

Encopresis was a problem from the time of his entiy in 
kindergarten in September ’62. Lack of progress in the 
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solution of this problem finally led to ten^oraiy suspension 
from school in November 1965 and to further suspension at the 
end of December *65. Exclusion from school for the 1966-67 
school year was requested and granted in April *66. Homebound 
instruction was proposed but never approved because the mother 
did not follow through on securing the physician’s recom- 
mendations on the required fom. 

This boy*^s general health seems to be good and no noticeable 
defects have been detected by the school nurses or speech and 
hearing therapists who have examined him since he has been in 
school. His teeth seem to have been neglected and a number 
of his permanent molars have had to be pulled due to decay. 

Former School ELacement 



Public School History; 

Kindergarten 1962-63 (absent 17 days); First Grade 1963-64 
(absent 10' days); .."Retained" in First Grade 1964-65 but -with 
a different teacher with vJiom he received average grades in 
academic work (except for handwriting idiich was graded '.'poor"), 
but unsatisfactory grades in work habits, responsibility, 
cooperation, cou.rtesy, and health habits; Second Grade 
Sept. 1965-Nov. *65 Tdien RobA was suspended ten5)orarily, then 
further suspended for an extended period at the end of Dec. 

*65 (actually, for the remainder of the school year); April 
*66 - exclusion for the 1966-67 school year was requested and 
granted. Therefore, when RobA was enrolled jjn. the Special 
Class for Social Adjustment at the Diagnostic, Counseling, 
and Remedial Center in Septenber 1967 he had been out of 
school for the better part of two years and had not progressed 
far beyond the first grade in a formal school setting, even 
thougih he was 10 years and 7 months old. 

Problem Nhich Caused Referral 



The 4/66 reason for granting exclusion from school for the 
1966-67 school year by the county school board, and recommen- 
dation for special testing was stated as: "Inability to 

control and care for personal needs (encopresis, or lack of 
control of the processes of elimination), a condition idiich 
has existed since kindergarten and has become more serious, 
each year and idiich has caused him to be an outcast among 
his peers." 



Re commendations 



As early as February I964, the pr^chometrist idio prepared the 
report of her psychological examination of RobA recommended 
that he be considered for placement in the class for personal 
adjustment "i^ere he would have a better chance to find a 
more satisfactory solution to the problems that seem to be 
bothering him." Admission to the class for personal adjustment 
was refused by the committee charged with the responsibility 
of making selections for the limited number of available 
places. 
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FinaU.y, after aimost years of exclusion from school with no 
prop.sion for supervised study, RohA was recommended for place- 
ment in the Diagnostic, Counseling, and Remedial Center >s Special 
Class for Social Adjustment by the same p^chometrist vtio had 
exa^ed him early in 1964 and vho had persisted in efforts to 
find a situation in idiich this child could make progress toward 
tne solution of the basic problems ^diich underlay his troublesome 
erratic condition. 

^bA entered the newly established Special Class for Social Ad- 
justment in September 1967, will con 5 )lete the academic year in 
June 1968 and return in September 1968 for reevaluation. 

Procedures Followed 

Plans T^re made with the Center nurse to send RobA to her idienever 
the soiling problem might occur. Actually, the problem has arisen 
seldom, and then to a limited degree. 

The problem ^diLch presented most difficulty in the early weeks 
^d months of this school year was one of withdrawal and unwill- 
ingness to try academic tasks. He would hide in the coat 
closet and study carrels, dart about the room on occasion, and 
leave the room without permission, often emitting loud sounds; 
he exhibited behaviors similar to a wild creature, frightened and 
remely unhappy in the confined classroom situation. To help 
him learn to remain in the classroom, a plan was worked out with 
the guidance counselor and nurse -sdiereby RobA would be required 
to spend an agreed upon period of time in a confined situation 
in the nurse ^s room each time that he left the classroom W2.thout 
pe^ssion. This proved to be a very effective method of helping 
R^A settle into more conforming and acceptable school behaviors; 
after several weeks of strict adherence to the agreed upon 
routine, he would not leave the room without making very sure 
that he had the teacher’s permission. 

The daily behavior record provided some incentives for RobA to 
improve his behavior witiiin the classroom; the least progress in 
more conforiMg classroom behaviors was rewarded by informing him 
that he had just earned one or more plusses for the identified 
behavior.^ A variety of reinforcers was used; parties, with 
c^e and ice cream, took place whenever a birthday or holiday or 
just something xve were happy about to celebrate" cams along. ¥e 
gradua3^y developed a feeling of pride and secruity in our class- 
room aiid- of working and playing together as a group interested 
in helping each other. 



^ercoming the deficit in academic learnings has been aided by 
the great variety of materials we have available in the Center 
Itself and in the nearby Instructional Materials Center of the 
local school corporation. RobA reads well and easily, but he 
lacked basic wox^d attack skjJLls for use with new and difficult 
words. We have used maiy different approaches to strengthen 
these basic skills, to stimulate an awareness 



and interest in new and unfamiliar words, and to use reading 
as a tool for learning much useful knowledge. This boy tends 
to resist the usual academic routine, either because he has 
a natural resistance to formalized procedures or for fear of 
failure. He needed to be convinced that he can succeed in 
academic tasks as i-rell as or better than mar^" other students* 

Vfe have provided maiiy opportunities for him to be convinced 
of his abilities to learn and to perform satisfactorily in 
school. 

Provision has been made for several good masculine models: our 
Center guidance counselor viio has seen EobA on a regular several- 
times-a-'week basis during this school year, a student clinician 
from the local university's special education department dur- 
ing the last Pall semester, and finally a "Big Brother" who 
has been seeing RobA for several months. The teacher has 
worked in close cooperation with the first two and hopes to 
have feedback from the last named by fall. - 

Progress in academic areas has been slow but steacfy and we are 
pleased that RobA has enrolled in his regular school* s summer 
school where hs can enhance basic skills in reading and arith- 
metic, and make a tiy at succeeding in the regular school 
setting. 

Progress 

The original problem (encopresis ) for which RobA was reccmt- 
mended for placement in the Special Class for Social Adjust- 
ment of the Diagnostic, Counseling, and Remedial Center has 
caused relatively little trouble in his readjustment to school. 

He has been encouraged to handle this problem in the adjacent 
boys* rest ro6m and has managed this well. Pmphaais has been 
placed on personal cleanliness and each personas responsibility 
to make sure that he does not offend others in his enviroment 
by being careless about keeping himself in acceptable con- 
dition. 

We have wondered, on the basis of careful, observation, whether 
the unpleasant odor that occasionally envnates from RobA is 
in truth caused by the escape of feces ai:d its presence on 
underclothing. Could it be that,- under conditions of excite- 
ment or stress, he secretes an '.offensive body odor? ^y 
tiying to eliminate, or at least reduce, the occasions Tfdiich 
might proD5)t such a secretion, we feel that progress has been 
made in reducing this possible source of social rejection. 

The fact that a voluntary or suggested visit to the rest room 
and the liberal, use of soap and paper towels has seemed to 
clear up or measurably reduce the problem, leads us to believe 
that we may have identified a source of the difficulty. 

RobA has made great strides forward in gaining the control 
over behavior necessary for success in the regular school. 

He has progressed also in academic skills mastery; idien he 
returns to his regular school, hopefully soon after the 
opening of school in September 1968, we do not for see any 
serious problems with academic work. 
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Final Rc^comnendations 



At a staffing of HobA held on April 28, 1968, "there was 
general agreement that, althou^ RobA/has iiiade great progress 
in overall social adjustment, he is not ready to be re cost- 
mended for regular school placement at this time. If he at- 
tends susmer school and makes an acceptable adjustment, we can 
reconsider his placement during the early part of the I968-69 
school year. If at that time regular school attendance should 
be tried, perhaps on a half day basis, counseling at the Center 
should be continued on a regularly scheduled basis. As of the 
present time, it is recommended that Robert return to the 
Center at the beginning of the I968-69 school year." 

It was also reccasmended that before the end of this school 
year the Center guidance counselor and RobA visit his regular 
school to speak with the principal and look around. Th^ did 
this early in May and RobA*s reaction was favorable. Also, 
he showed interest in attending summer school there and has 
since aided in making the necessary arrangements. 



lonD — CASE STUD! Ill HI SOCIAL ADJUSTISJJT 



Description of St-iident 



Intelll gence ; 

Binet (9/64) quotient = 86 (CA = 7-4); lOSC (5/6?) verbal 
quotient = 86, performance quotient = 93^ full scale quotient 
= 88 (CA = 9*^)- "Strong evidence that he possesses more 
ability than this score indicates. Peabocfy Picture Vbcabu— 

Test (5/67) quotient =^102.. Goodenough Draw-a-iian Test 

^Z'^7) (CA=9— 11) rated maturational level at about six years (re- 
flects a child’s self image and emotional stance). “Average, 
or at least low average, intelligence. " 

Achievement ; 

On the ¥ide Range Achievement Test, LonD achieved the fol- 
lowing grade equivalents: 



Date 


CA 


Reading 


Spelling 


Arithmetic 


May *67 


9-11 


1.4 


1.5 


2.2 


Nov. * 67 


10-6 


1.7 


1.5 


3.2 



Fercep^tual— Ifotor Development : 

Bender ^btor-Gestalt Test (5/67) (CA = 9-H) indicated perceptual 
functioning "conparable to that expected at age 7 years. ... 
indicators of neurological irapaiiment." 

Bender Hotor-Gestalt (11/67) (CA = 10-6) "LonD’s dravrings on 
-this occasion show considerable in5)rovement since last May in 
his perception of the task and his ability to command re- 
sources for dealing with it in that the designs more nearly 
resemble the originals, or stimulus designs. However, even 
his better performance at this time shoired functional inef- 
ficiency evidenced by gross tremor, difficulty in forming 
angles and curves, and integrating parts of the designs." 

Frostig Bevelopemental Test of Visual Perception (11/67) 

(CA = 10-6) 

Area Perceptual Age 



I Eye Motor Coordination 7-9 

.II Figure Ground 6-6 

III Form Constancy 6-6 

IV Position in Space 7-O 

V Spatial Relations 8-3 



"The Frostig test yields a preceptual age for each of five 
areas of perceptual development closely related to ability 
to perform academic tasks, especially reading. The author 
of this test reports that in a san5)ling of 71 children with 
known learning difficulties medically diagnosed as ’neurologi- 
caHy handicapped^ > the age equivalent subtest scores on the 
test showed much greater scatter, or range of difference be- 
tween scores, than did those of normal children. This does 
not rule out the possibility of emotional disturbance, how- 
ever. " 



Personal-rBaotional Developisent : 

House-Tree-Person Test (11/67) (CA:-lC-6): LonD*s drawings in- 

dicate that he is indulging in fantasy to the degree that there 
would be some question of consistent contact i-dth reality. 
Aggressive and even destructive ir5)ulees directed especially 
at male figures were apparent. 

Children's Apperception Test (Anuaal) (same date, age as above); 
LonD's "stories were built largely on themes of aggression 
and violence. Some of the stories he abandoned before they 
were completed and others lacked coherence. His manner in 
telling the stories was affected and clownish. Each one was 
terminated vn.th ‘The End. ^ye-pye. That’s all.*” 

Family Background; 

LonD is one of five brothers and sisters placed in a local 
orpharjS ** home five years ago wheii they were removed from their 
parent’s home nn charges of child neglect. Lon has a twin 
sister. These children ’bame from an extremely deprived home" 
and idien* LonD first entered the oiphans ‘ home at about six 
years of age "he had no knovledge of table manners, etc., and 
was also found to be eating objects outside, such as bugs," 
according to the social worker's report of an interview with 
a matron at the Home in the Spring of 1967. 

LonD "was described as a youngster with no sense of re- 
sponsibility and a short attention span. He is immature, 
does not play well with youngsters his own age, and frequently 
spends his leisure time with younger children, or plays in the 
sandbox by himself. " 

The children's mother maintains contact with them, used to 
take them to visit •vri.th her, but this has been stopped be- 
cause the children were difficult to handle upon their return 
to the Home. Their Mother is now limited to visiting them 
there. She is thought to be "unrealistic in her contacts 
with the children, promising then that they would soon be 
returned to her and, it was thought, encouraged then in 
disobeying the staff," 

LonD is apparently held in low regard by the staff of the 
Hone; they view him "as a youngster with low intelligence, ” 
"sometimes withdrawn and unhappy, almost resigned to an 
unsatisfactory life." He is bad-tenqpered at times; the staff 

at the Home does' ‘hot" «xe^b - undue pressures'- oir him,- "-regard Mtii 
as a youngster of little ability." 

The local. 'Sfalfare department has legal custody of LonD and must 
be consuj.ted in planning for his future, such as the possibility 
of his visiting the Child Guidance Clinic. 

Physical Health ; 

This boy "has had a history of illness, been hospitalized 

several times as a young child, and was found to be mal- 

nurashed and anemic at those times, ih February of 1963 > he 

badly burned vhen an older brother £iet fire to the 
• • 
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f amil y home.” His ■welfare worker described LonD as a rather 
unattractive child but appealing to her perhaps because she 
feels Sony for him m view of his unhappy ciiUdhood and 
badly scarred body. ' 

He receives excellent physical care at the Home and, after 
more than five years of residence there, now seems in good 
physical conditijon. At the Center, we feel that he is a 
fine looking, attractive boy. 

> Foimer School Placement 



Pu blic School V 

II III! — I— 

Kinderg^'ten for l/yS year; repeated fii'st grade, with failix-g 
grades both years; failing and "unstttisfactoiy" grades in 
second grad«; a mixture of failing and grades in third 
grade, 1966-67. He iras referred for special testing, as long 
ago as 1964 but no satisfactory placement could be arranged 
for LoriD until the Diagnostic, Counseling, and Remedial 
Center cane into being as the result of Federal support * 

Problem Which Caused Referral 



The original referral for special testing in 1964 g3?ew out of 
LonD^s "difficulty achieving in a regular class" and to the 
fact that he was "quite restless." 

In the referral form for special testing submitted :ln March 
1967, L6nD*s third grade teacher wrote: "This child is 

emotionally unstable, does not conform or adjust to a class- 
room situation. He has fits of depression idien he feels no 
one likes him and times idien he becomes aggressive and destruc- 
tive .Acts babyish to attract attention. Wanders around room 
continualiy. A non-reader with an imusual speaking vocabulaiy. 
Can do sin5>le arithmetic combinations. Plays with clay, 
puzzles, blocks and toys as would a younger child. Very short 
attention span." 

In the special testing at the Diagnostic, Counseling, and 
Remedial Center, ifey 1967, the problem -was stated as "one 
of investigating rate of mental development and other factors 
relating to slow progress in school and to behavior that has 
aroused the concern of the school with regard to his mental 
well-being. " 

When tested further at the D. C. and R. Center in November 
1967, after he had been a student in the Special Class for 
Social Adjustment for about two months, the problem was 
stated as "one of evaluatiiig certain areas of development as 
these relate to behavior exhibited in the classroom and to 
plans for instruction. LonD seems reluctant to attack tasks 
assigned to him even idien th^ are well within his capabilities. 
He has been iimiulsi've and rebellious at times and at other 
times demanding and dependent to an excessive degree." 



ReccHisneiidations 



On the basis of the p^chological testing in September 1964^ 
it was determined that LonD was not eligible for special class 
(mentally retarded) placement. He was classified as a slow 
learner vdio "could be e^qpected to have considerably more suc- 
cess than he has in the past and at present." He was considered 
to be "seriously educationally retarded, even thou^ he has 
been in school only one full year.” This assessment was based 
on LonD*s reading and ari.thmetic skills being "far below his 
ability. " 

Considering the findings of the Msy 196? p^chological test- 
ing at the Diagnostic, Counseling, and Remedial Center, it was 
recommended that he "be placed on the list to receive the 
services at the D. C. and R. Center for the coming year.” He 
was enrolled in the Special Class for Social Adjustment at . 
the Center in September 196? for the 1967-6S school year. 

Procedures Followed 



lii order to inprove perceptual abilities as Indicated by the 
resul.ts of the Bender Motor-Gestalt Test and Frostig Develop- 
mental Test of Visual Perception, LonD worked with the Center 
nurse daily from September 1967 through MEffch 1968 and three 
times weekly from I&rch to the end of this school year. The 
nurse used Delacato and Frostig methods and materials primarily 
to develop concepts of laterality (LonD tends to be azobidextrous, 
althou^ it is thought that he is mainly governed by (le'fthanded- 
ness), body image, rhythm, and muscular differentiation. She 
found that he is "capable of good work Tdien he has the proper 
attitude. " The teacher feels that his work with the nurse 
has helped to inprove LonD*s ability to concentrate his atten- 
-Bior^ to maintain a longer attention span, and to focus his 
eyes on printed materials in all academic areas. 

The guidance counselor has worked with LonD on a two-or three- 
times-a-week basis during the time he has been at the Center, 
and he has had a special student clinician from the local 
university *s special education department each of the two 
semesters of the current school year. During the fall semester 
the clinician was an attractive, warm, mature woman >ho provided 
one of the major break-throu^s in helping LonD to see 
himself as a person idio could read having him sit on her 
lap while reading an ea^ action stoiy (he had previously 
told the classroom teacher that he did not intend to learn 
to read "until ny mother teaches me."); during the spring 
semester the clinician was a strong male figure, a pre- 
doctoral student in special education who summarized his 
therapy technique as "a common-ground approach concentrating 
on academic achievement through individual tutoring sessions... 
a modification of the behavioral approach to learning. 

Several reinforcers have been used with equal success. These 
have been chiclets, secret handshakes, verbal praise, and in- 
expensive gifts. Phonetics and sight vocabulary wrds have 
been utlized in the tutoilng of reading. A unit of time 
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published by Continental Press has been used with LonD in three 
of these sessions in atteupting to aid him in learning to tell 
time. The process is one ^SiLch involves reading, coloring, 
drawing circles and lines, and filling in blanks... A couple 
of sessions were also invested in tutoring him in multiplication 
concepts and the processes involved." The clinician felt that 
LonD had made satisfactory academic progress in their work 
together. Ke felt that LonD*s emotional adjustment might have 
regressed slightly over a long spring vacation. "He still 
displays a great need of love and close piysical contact. His 
overall behavior is immature and he often regresses to baby 
behaviors and responses -idien frustrated." 

The speech and hearing and language development therapist at 
the Center has worked with LonD in recent nmths and reports 
that he "has made some iii 5 )rovement in language development, 
although the advancement has been slow and Inconsistent." 

The arts and crafts therapist at the Center has worked on a 
daily basis with LonD, either on one-to-one or small group 
basis, during the school year. She reported in November 1967 
that LonD "tries very hard to create a good finished product. 

He is attentive in class and concentrates on his work. His 
skills are progressing — especially hamniering, sawing, and 
construction skills. " In January 1966 she reported that he 
"tries hard to please and wants constant reassurance that his 
work is acceptable." In her final report in May 1968 she 
reported that LonD "likes to experiment in various media 
and enjoys arts and crafts work." 

In the special class we have concentrated on in5)roving basic 
tool subjects, especially helping LonD to see himself as a 
person "i^o can read. The teacher discovered with careful 
observation in the first two or three tutoring sessions that 
LonD seemed to be tiying to avoid making eye contact with the 
printed words he was supposed to be tiying to read. Mien 
he did occasionally make eye contact he could identif^r the 
word or words sufficiently well that the teacher knew he was 
not conpletely devoid of ir/ord knowledge. A sin^ile sight word 
vocabulaiy was established by LonD printing the words on in- 
dividual cards in pencil and, after teacher checking, retrac- 
ing the letters in bold crayon colors; this basic vocabulary 
was taken from the graded reading series, "The Moonbeam Books, " 
published ly Benefic Press. Words from the Dolch Basic Sight 
Word Test lists were added gradually. Many other mateiiLls 
and machines (listed under jProcedures Followed in Case Study 
I), available in the Center* s excellent collection, were used 
to build needed reading skills. Additional resources from the 
nearby Instructional Materials Center of the local school 
corporation were also used to build and strengthen basic tool 
subject mastery. A great variety of audio-visual media and 
materials have been enployed to arouse interest and sustain 
attention. The IMC*s extensive film library has been partic- 
ularly valuable in enriching our program in science, social 
studies, art, language arts, guidance, mathematics, and health 
and safety. In the question and answer ±Lscuasion period 
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following the showing of each film, LonD has often been able 
to demnstrate his aoility to remember and to reason by coining 

up with suiprisingly thoughtful and penetrating ansirers. This 
has provided many opportunities for him to excel and to receive 
special commendation fr<mi the teacher and admiration from his 
classmates, both needed morale and self-concept builders for 
him. 



Since late April, LonD has been spending his afternoons in the 
Special Class for Minimally Brain- damaged children. For a 
report of the procedures follovred and Iiis progress in that 
class, please refer to the report headed "Lonnie, 10 years old, 
I.Q, 89, Social Adjustment class." 



Progress 



Results of 11/67 Frostig Developmental Test of Visual Per- 
ception and 3/68 retest msy be ccai^iared: 



Area Perceptual 

Age, 11/67 

I ijye Motor Coordination 7-9 

II Figure Ground 6-6 

III Form Constancy 6-6 

IV Position in Space 7-0 

V Spatial Relations 8-3 



Perceputal 
Age, 3/68 

7- 0 

Maximum 

9-0 

Maximum 

8- 3 



"Several times during the Frostig test LonD*s hand made what 
appeared to be involuntary jerky movements which resulted in 
mistakes. He was aimqyed each time this happened." 



At the time of the Frostig retesting 3/68, additional Bender 
Motor-Gestalt Test results were obtained and the report states: 
"LonD*s reproductions of the designs of the Bender test 
deviated markedly in that they showed perseveration, rotation, 
s^aration of parts, inconsistency of size, difficulty with 
angulation, and primitivization. These are all deviations 
which are seldom found in the records of children as old as 
LonD Tdio are functioning normally. Sometimes such difficulties 
are the result of brain damage and sometimes they reflect 
emotionality. In LonD’s case it appears quite likely that 
both organic and psychological factors are involved, but 
that the latter are predominant. There is a strong pos- 
sibility that LonD is not always in contact with reality." 



The above report, together with the observations and experiences 
of All persons involved in working with this child, sreem to 
indicate that there is a great deal more we need to learn 
about this boy and much farther to go in helping him to make 
a more satisfactory adjustment to his environment aiid the 
people in it. 



Final Recommendations 



On the basis of a staffing on this case held 4/26/68, it was 
decided to try afternoon placement for LonD in the Special 
Class for Minimally Brain-damaged children at the Center as 
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soon as the guidance counselor could speak with the child 
about this change in scheduling. 

The possibility of arrangi^ Child Guidance Clinic p^diological 
counseling for LonD was raised. The opinion was ejq)ressed 
that efforts in thi,s direction in the past have not met with 
enthusiasm from those in a position to make decisions about 
such matters at the Hcane. However, it was felt that continued 
efforts in this direction should be made. The social worker 
will pursue the matter; she will take it up also with LonD’s 
caseworker at the Welfare Department since they will be 
actively involved in the decision and in Tnaking the necessaiy 
arrangements. 

In any case, there was general agreement that LonD should 
return to the Center at the beginning of the 196C-69 school 

year. 
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RonD - CASE STUEff IV IN SOCIAL ADJUSTMENT 



Descslption of Student 



Intelligence: 

IJISC (11/66) verbal quotient = 95 y perfoirmnce quotient = B3, 
full scale quotient = 88 (CA = 10-10). ”0n the perfoissance scale 

he was least capable in an area liiich seems to relate to ability 
to adjust to mistakes." Peabody Picture Vocabulaiy Test (11/66) 
quotient=100. "Factor B on the Children’s Personality Scale 
indicates that EonD makes poor use of his intelligence. 



Achievement; 

"fti the liide Range Achievement Test, RonD earned a level* in 
the basic sldlls for reading, writing, and arithmetic similar to 
upper third grade. He had good word attack skillsy (11/66, CA = 
10-10). EonD was retested 10/6?. The results of the two test- 
ings can be conpared in the following table: 



Area 


November ’66 


October *67 


Reading 


3.8 


4.8 


Spelling 


3.7 


3.9 


Arithmetic 


3.9 


4.5 



On the Durrell Analysis of Reading Difficulty (10/67) he was 
reading both orally and silently with good con 5 )rehension at 
about beginning fourth grade level. His reading rate and use 
of visual and phoiric clues were all below the norms for fourth 
grade efficiency. ! 

Personality: 

On the Children’s Personality Questionnaire (11/66) RonD 
"described himself as feeling in a lower social strata. This 
feeling could be reflected in the lower performance quotient 
on the Wechsler and also in his drawing of a man on which his 
drawing scored at a similar level to the full scale quotient 
earned on the WISC. The head of his drawing is twice as large 
as the trunk and legs combined. He seeks help for the problem 
he has with a veiy imaginative inner life. He wants to remain 
composed and self-controlled but is easily upset." 

On the Bender Jfotor-Gestalt Test (11/66) RonD "indicated his poor 
personal adjustment in his reactions to dravdng the 9 simple 
figures presented to the subject to cojy, and a level of visual 
motor perception development similar to that of a child six and 
one-half years old. This could explain his underachievement in 
reading and spelling skills. Further, his Bender drawings had 
several indicators to emotional problems and possible brain 
damage. Children with similar difficulties rarely complete what 
th^ begin and are likely to be inpulsive in their reactions." 
Retest of the Bender Ifotor-Gestalt a year later (10/30/67), after 
RonD had been in the Special Class for Social Adjustment at the 
Diagnostic, Counseling, and Remsdial Center about two months, 
showed "considerable difference in his approach to the task in 
that the figures were arranged in a more logical order and were 
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like the st imulu s designs both in size and shape* He also 
erased more frequently, ‘vdiich is interpreted as probably indica- 
tive of re 3 .atively normal adjustment, porvided it is not done 
excessively, » 

RonD*s drawings on the House-Tree-Person Test (IO/3O/67) "suggest 
that he is experiencing generalized fee ling s of anxiety and 
insecurity in his relationships in the home, with the result 
that he is having some difficulty in maintaining equanimity. 

They also reflect limited resources ans success in gaining sat- 
isfaction from other elements of the environment, a difficulty 
which is probably related to a tendency to be rigid and in- 
flexible combined with utilization of plysical prov/ess in 
gaining his ends," 

"His behavior in the classroom at the Center (Diagnostic, Counsel— 
3 nd Remedial) has varied from a courtly politeness idiich 
is almo st obsequious to highly inpulsive, explosive, and aggres- 
sive behavior. He reacts violently idien he is called names, 
especially those that call attention to his color in a deroga- 
te^ way ^n hi§ iategl^y is questioned, or ^en he 

thinks he is being deprived of his fair share of things that 
are desirable. Frequently he takes offense infiien none is 
intended, either because of lack of understanding of words being 
used or deliberate twisting of the language in order to pre- 
cipitate an incident. It is often difficult to assess bis 
motivation but lately he has evidenced a willing- 

ness to listen to reason when he is talked to in words that he 
can understand and when ideas are presented one at a time with 
time to think about idiat has been said before another idea is 
presented," The psychometrist said further: "It is this 
writer *s opinion that RonD would like to »be somebody* and that 
his precipitate inpulsiveness is his crude way of protecting 
hie personal integrity," 

Family Background: 

RonD lives with his mother and younger brother (by about one 
year) in a well-kept small house in an industrial neighborhood. 

They do not hear from the boys* father from whom his mother 
was divorced several years ago. She "is a nice looking woman, 
seemingly intelligent and interested in her children, " a high 
school graduate idio works to support herself and her family. 

She told the social worker who visited her before RonD was en- 
rolled at the D. C. and R. Center that "as a small child she 
thought he let other children pick on him too much,. .Finally he 
began to fight back, ,, and he stilJL says that it is the other 
boys idio start the fights, but she tells him that it can’t be 
the other boys all the time. He is forbidden to play with a 
few of the boys with whom he always fights." The social worker felt 
that his mother ‘'does display an effort to blame others for 
his belligerence. He does not seem to be a problem in the home, 
and he gets along with his brother," RonD’s mother is proud of 
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his meiabeiehip on the local Bey's Club and active p^-icipation 
on its basketball team since his father was at one time a 
member of the Harlem Globetrotters, and of his interest and 
natural aptitude ina^^ide range of sports, 

Physical Health; ^ 

RonD*s birth was normal and he had no illnesses in iniancjr, 

except that he developed a "severe skin rash" at about one 
of age which was diagnosed as a food allergy and vhich persis e 
for several years. When they i-etumed to the mother*s home city, 
a physician treated the problem successfully on the basis of its 
being caused by "nerves", "He sometimes has a mild rash now, but 
it is no longer of much consequence," He has occasional colds, 
but otheiwise his physical health is good. The nurse at the 
Center reported that RonD "showed evidence of considerable 
visual difficulty on the two occasions idien he was given the 
Keystone Visual Survey Tests". (9/6?) She mentioned no other 
problems of health or physical development. 

Former School Placement 



Public School; ^ • n t 

K throu^ 5th grade, with one year in the special class 

(mentally retarded) of the local university's laboratoiy schwl 
from which he was taken on a regular basis for play therapy by 
a psychologist. He was referred for special testing ^ 
regular school third grade teacher 4/65, tested in 11/66, ^d 
recommended for placement in the Special Class for Social Ad- 
justment at the D. C. and R, Center on the basis of that teacher. 

Probl em Wliich Caused Referral 

On the referral for special testing 4/65, his third grade 
teacher said, "RonD cannot yet wrk well with a group :m the 
room. He bothers others at work, hits them, doesn't always 
"tell the truth, blames others for his starting of figjits or 
arguments (seen and heard by the teachers). Often talks back 
to teacher who has explained thoroughly her wish to help h^ 
in all things. RonD is veiy generous at time. He is interest- 
ed and tries but is not ready for grade four. Behavior is 
still his big problem." 



Re commendations 

On the basis of the 11/66 psychological ex^iination of RonD, the 
psychometiist concluded: "From the standpoint of ability, RonD 
should be able to make successful progress in school. In view 
of his continued problems with inadequate control of behavior, 

RonD might profit from work with a therapist toward building a 
more acceptable self-concept. Further study should be made by 
the Diagnostic, Counseling, and Remedial Center toward possiole 
placement in the class for social adjustment." He was enrolled in 










that class in September 1967? 



Procedures Followed 



Please refer to':' DenA. - Case Stucfy I in Social Adjustment; since 
these two students presented someidiat similar problems, the pro- 
cedures followed did not yaiy greatly. This is also true of the 
next case study, Rickid — Case Stu(fy V in Social Adjustment. 

EonD and EickM came from the same public school "vdiere they had 
been conducting a running battle for several years. In the first 
few weeks of attendance at the D. C. and Rs Center in the Special 
Class for Social Adjustment, it was essential to break the unde- 
sirable pattern by immediate mustering of alldihe Center >-s-'f^rces 
to make the experience undersirable to repeat. This involved the 
Center* s Director (or principal), guidance counselor, nurse, 
psychon^trist, or aiiy other staff meniber who might be available 
at the time of each transgression. Punishment in the form of 
restricted activities gradually seived to strengthen controls, 
together with the various theraoies engaged in this student 
Tdiich helped him to bui3.d a better self— concepts 

Progress 

In his academic work at the Center during the time of his enroll- 
ment from September 196? through mid-Januaiy 1968, RonD did in- 
creasingly satisfactory work and became more able to handle and 
con5)lete the required tasks as a greater amount of his energies 
and abilities were directed toward academic accoi^)lishment. 

Although RonD occasionally lapses into his long-established pat- 
terns of vertral and physical abuse of others, it was felt by the 
Center’s Director and staff in January 1968 idien they recommended 
him for return to his regular school setting that he had made 
such marked progress in contro?‘*fng his behairiLor in the areas of 
original referral and in his basic attitudes toward school and 
authority that it could be anticipated he would make a successful 
adjustment. 



Final Recommendations 

With a view to returning RonD to his regular school, it was rec- 
omended early in January 1968 as the result of a careful staf- 
fing that the guidance counselor take RonD back to his regular 
school to meet the new principal and pay a "get-reacquainted" 
visit, and that his special class teacher also visit his eehdtil 
to speak with his teachers ( he wou3.d be returning to sdxth grade 
where there is a departmentalized organization in 'vdiich students 
change classes), get a set of the books he would be usings- and 
gain an in^ression of the classmates RonD would be expected to 
adjust himself to. These suggestions were followed. The principal 
made RonD feel wanted ( he mentioned that they looked forward to 
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having him on their basketball team next year when he will hope- 
fully be in the 7th grade) and the guidance counselor at the regular 
school indicated she would work with RonD and his teachers in help- 
ing him to channel his energies into constructive patterns that 
would assure his success in school. The Center's guidance counselor 
assured ohem that he vrould visit RonD at his regular school and help 
him to work out unresolved problems that might arise during the 
readjustment period. 



After four months in his regular school setting, it is gratifying 
to report that RonD has made a satisfactory adji^tment to his regular 
school. There have been several "incidents” but they have been 
relatively minor and, with the assistance of the Center's guidance 
counselor working with RonD, the principal, the school guidance 
counselor, and his regular class teachers, procedures have been 
established for helping RonD to continue to function satis factoiily 
as a school citizen and as a student. He has passed all subjects 
and has raised his grades from one grading period to the next. 

He expects to be promoted to 7th grade at the end of this school 
year. 

Through the efforts of the Center's nurse and his special class 
tocher, RonD was taken to an eye specialist before he returned to 
his regular school. As a result, glasses were prescribed and 
obtained; and the regular school nurse reports that he wears them 
faithfully; that he says he can see better now that he has them 
and that he seldom has headaches anymore from eye strain. 



RickM - CASE STUD! V IN SOCIAL ADJDSTI-IEfr 

Description of Student 



Intelligence: 

lose (12/66) verbal quotient = 92, perfomamce quotient = 93, 
full scale quotient = 92 (CA = 10-4) • "Amcng tl e various subtests 
ha Dost capable in areas of thinking '^hich indicate ability 
to think logically, biaak a task into con 9 >onent parts, and evaluate 
experiences. He was least capable in areas which require an 
understanding of social situations and tasks "vdiich require a partic- 
ular- moment of concentration followed Ijy immediate recall," 

Peabody Picture Vocabulary Test: "On this test idiich requires 

the subject to select the best of four pictures to indicate the 
meaning of a word given orally by the examiner, EickH earned a 
quotient of 95, a level in line with that of the Wechsler. 

Factor B of the Children* s Persnnality ^estionnaire also in- 
dicated aVerage ability," 

Achievement? 

Wide Range Achievement Test (12/66): Reading and spelling 
level of early second grade and arithmetic level of high third 
grade. He had two years in third grade, "According tod^ility 
areas measured on the WISC, these achievement levels should have 
been reversed; arithmetic measured as a weaker area than those 
areas that relate most closely to predicting success in the Ian — 
^gaage arts ^bjectsfi" 

The p^chometrist who conducted the p^chological examination of 
RickM concluded (12/66): "Apparently RickM*s emotional instability 

is seriously affecting his progress in school. He appears to be 
capable of learning the subjects in ‘vdiich he has made the poorest 
achievement gains," 

Tr/hen retested on the Wide Range Achievement Test 5/68 it was 
found that he had progressed about a year over the 12/66 testing 
in reading and spelling to low third grade level. Arithmetic 
was at about fifth grade level. This would seem to indicate 
that he has become more retarded in the language arts as time 
has elapsed. His special class teacher at the D, C, and R, Center 
found him to be a reluctant reader with a veiy negative attitude 
towa^ reading and all areas of the language arts, even hand- 
wnting. However, his listening skills and«hbility to express 
himself orally have in 5 )roved greatly since September 1967- 

On the Durrell Analysis of Reading Difficulty (5/68) RickH»s oral 
reading at fourth gr ade level was slow and labored, full of 
repetitions, fairly accurate; silent reading at fifth grade level 
was veiy slow; con5)reshension was good; visual memoiy of words 
was poor; heailng sounds in words and sounds of letters was 
at about mid-third grade level. 

Personality : 

According to the Children *s Personality questionnaire (1.2/ 

66) RickM described himself as acting on sensitive intuition, 
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He feels that he has Setter fiiends than others and that he is not 
likejy to ^et the breaks. * If he thinks he has been treated unfairly, 

he day dreains about getting even. His behavior is carefully calcu- 
lated to disrupt group proceedings. He has poor control over his 
emotions, is in 5 >atient and demanding, and likes to depend on the 
teacher. “ 

"His reproduction of sia 5 )le dravjings on the Bender Motor-Gestalt 
Test^ (12/66) has a significant number of emotional indicators. His 
drawings also show some possibility of brain damage." 

"The school reported a great fluctuation of behavior, and during 
the p^chological examination 12/7/68 Rickid commented that this was 
^ne of his *good days*." 

Family Backgroung; 

Rickl-f lives with his mother and stepfather, four full siblings 
and two half siblings; he is the youngest of the children by his 
mother *s first marriage. His stepfather has children by a previous 
mrriage for -idiom he makes support payments. They live in a work- 
ing class neighborhood. RickH*s mother is an energetic, intelligent 
woman -who lacked just two credits of cougileting high school idiich 
she left to many his father. His father left home "idien RickM was 
about five, after babying and indulging him as the grandparents ' 

"idio have reared him had done until they died idien he was five or 
s^; after their deaths. Rj.cki^*s father grew up mth his father i^om 
Ricldl*s mother says -was a "harsh" man. She blames hlin for her first 
husband *s trouble -idiich she feels stemmed from his unhappy child- 
hood. RLcldi "was bewildered and emotionally upset idien his own 
father couldn’t bring his new -wife to live with them. He has shirked 
his financial responsibility to his first family and has not been 
heard from in several years. This has thrown a triple financial 
burden on RickM* s stepfather idio seems to be a hard-working, serious 
family man, concerned "with RicMi’s welfare and progress at school. 

He is a good stepfather in his -wife * s opinion since, as she says, 

"He has to love them to support all of them. " She says he gets 
obedience from the children more easily than she does. 

Although this f am i ly would seem to be li-ving on a rather marginal 
basis, and to have been doing so over the years, Ricldl seems to be 
■well cared for, is always clean and reasonably -well clothed. He has 
brought a great variety of games and play equipment to school during 
the past year, far more than one would expect to be available in a 
lower class home. 

Physic^ Health; 

Rickia was a large baby at birth and the labor was difficult, 
alth^gh forceps vrere not used. He was healthy up until the age 
of nine months -vdien he had an extremely severe case of measles ac— 
conpanied by very high fever. The attending physician suspected 
measles meningitis but found nothing -vdien he did a pneumo encephalogram . 
The illness lasted eleven weeks. After that Rickie seemed more 
restless than usual. 
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At age three, Rickl*f>s Eouth was badly burned ty soise rust re- 
znover he found While pla 3 dng at a neighbor* s home. Several days 
elapsed before medical aid was obtained- He did not seem to 
have swallowed the acid. 

At age five, an aggressive neighbor child pushed him off his 
tricycle repeatedly, and the cut resulting ffom one such fall 
required stitches. 

HickM*s physical health has been o-£cellent during the year he 
has spent at the D. C. and R. Ci^nter in the Special Class for 
Social Adjustment. 



Fomer School Placement 



Public School; 

Repeated third grade. Referred for special testing by fourth 
grade teacher H/66. 

Problem Miich Caused Referral 

In the 11/66 referral for special testing, his fourth grade 
teacher stated; “RickJI seems always to have a *chip on his 
shoulder. * He was boasting to me one day that he liked *to 
find a man who has been drinking and throw things at him and 
tease hTm and get him to chase me, because it*s fun,* He is 
a constant behavior problem and a bad influence on the others «*' 

In the report of the 12/7/66 psychological examination of RickM, 
the p^chometrist stated the problem thus: "To investigate hyper- 
active behavior in relation to ability and achievement as they 
react on school adjustment." 

Recommendations 



On the basis of the 12/66 pjgrchological examination of EickH, 
the p^chometrist concluded: "Apparently KickM*s emotional in- 

stability is seriously affecting his progress in school. He 
appears to be capable of learning the subjects in i^diich he has 
made the poorest achievement gains. Since the dimensions of 
personality "vriiich seem to relate to his poor behavior are ones 
where instruction iln social values and guidance toward better^ 
self-concepts are considered profitable, Eicldl should be consider- 
ed for placement in one of the classes at the Diagnostic, Counsel- 
ing, and Remedial Center. ’» It was decided to transfer EickM from 
his regular school to the Special Class for Social Adjustment at 
the D. C. and R. Center at the beginning of the 1967-68 school 
year, September 1967* 
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Procedures Followed 



Please refer to: DenA. — C^e Study I in Social Adjustment 5 since 
DenA, RonD, and RickM pi'esented somevdiat similar problems, the 
procedures followed did not vary greatly. See also: RonD - Case 
Stu(fy IV in Social Adjustment for additional remarks i^ich were 
applicable to RonD and RickM in the matter of procedures followed. 

Efforts Triers made to change RickM*s negative attitudes toward 
rea^ng, to help him to find enjoyment in reading. A great 
variety of remedial reading techniques were used but they will 
have to be continued during the simmer and probably for some 
time to come if real gains in overcoming his basic lack of 

confidence, speed, and pleasure in reading are to be made. 

RickM*s great interest in building and construction found mai^ 
outlets through the daily arts and crafts therapy 
would fit admirabjy into an industrial arts programmed schedule 
and throu^ it would doubtless find the in5)etus to "vrork toward 
accuracy and speed in rea din g plans, directions, parts lists, 
etc. Earned free time in the classroom was provided in idiich free 
plsy with constructed materials could be engaged in and new 
const^ctions planned and started. RickM was the center of this 
activity and it grew to be hi^ily valued ty the other members of 
the class as the year progressed. Many types of house floor plans 
developed from cardboard, tagboard, wood, plastic, anything they 
could lay their hands on. They constructed furnishings and 
peopled the houses wJ.th a great variety of figures from play 
equipment at home or from mateilals available in the class- 
room or arts and crafts room^ they carried on an elaborate type 
of p 3 .ay therapy throught characteidzation and manipulation of 
these figures in the miniaturized world of home, neighborhood, 
school, garages, factories, etc., idiich they created for them- 
selves. They always had a great number of small cars, trucks, 
airplanes, etc., to eii5>loy in giving life to their ima ginative 
p 3 *ay. At times RickM was very generous in sharing the great 
amount of material he brought to this activity; at others he 
would be very loud and "bos^» about its use. This activity 
provided outlets for feelings and opportunities to learn to 
share and cooperate in a dynamic group situation. 



Progress 

Although RickM can still have a "chip on his shoulder, " the 
occasions are less frequent and they are less likely to lead to 
open conflict, and he is better able to control the feelings which 
used to lead to conflict with others. A turning point came in 
the fall of 1967 I'^en he threw a chair across the classroom at 
RonD during a fit of anger based on their old pattern of taunt- 
ing and fighting. Fortunately, no physical injury occurred but 
the broicen chair must have been a symbol of some kind to him for 
no such incident has taken place since that time. He was required 
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to take the broken chair to the principal's office, to explain 
his actions, to be assured that no such transgressions cf the 
right to physical safety of others would be tolerated hei^ or 
an3where else in the future, to face up squarely to the 
responsibility each of us has for his own actions. 

On the final report to parents at the end of the 1967-68 school 
year in the Special Class for Social Adjustnent at the D*C, and R, 
Center, his teacher remarked: "Rickl'5 has the potential for a good 

if he can continue to leairi to control his behavior. " The 
guidance counselor at the Center also wrote: "RickM has shown 

definite signs of being capable of perfoiming well in the regular 
School settiiig, but he has not been able to control consistently 
his tendencies toward disruptive bheavior. 



Fin al Reco imne nd ations 

After a careful staffing late in April 1968, it was recommended 
that RickI4 return to the fifth grade in his regular school for 
the 1968—69 School year but return to the Diagnostic, Counseling, and 
Remedial Center for continued guidance counseling and remedial 
reading id.th the Special Reading Class teacher on a twice-a-week 
basis. He was also urged to attend summer school for remedial 
reading and join the public library and read easy books along the 
lines of his interests in order to derive enjoyment from reading. 



Since Rickie's family has moved to a new school district during 
the past year, the guidance counselor h^ taken him to meet the 
principal of his new school and to get acquainted with the 
physical layout of the school. He was also aided in making 
arrangements for summer school where he will have the opportunity 
to become used to the new school setting and learn to know some 
of the students he will be in school with in the fall. 



Remedial Reading 
Mrs. Maiy Huber - Teacher 
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Special Therapy 
1‘lrs, Lucinda Jones - Therapist 
Mrs. Marianne Porter - Therapist 
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Name: Jinmy 



Birthdate; 9 October 1959 



Age: S-7 



Description ^ j 4 . t ^4 

Jim was enrolled in nursery school at Lawrence, Kansas in 1962, and at Jnalana 

State University Laboratory School in Terre Haute, Indiana in 1963. He was 
placed in LaRue Carter Memorial Hospital Center for Research in Childhood 
Schizophrenia in I964 i^ere he remained for residential treatment for t^e 
years. He was dismissed at that time because he no longer fit into their 
program. He was then referred to the Diagnostic, Counseling, and Remedial 
Center, and was enrolled in September of 196?. 

Psychological testing 

Jim was tested during January, 1968. Several sessions were needed to co®i 
plete the following tests: 

Stanford-Binet Intelligence Scale, form L-M I960 revision 

Goodenough-Harris Intelligence Test 

Peabody Picture Vocabulary Test, forms A and B 

Results ; 

Jim did all the tasks at the 2 and 2j year levels, including the picture 
vocabulary test which he passed at the 3 year level. Successes beyond 
this level were limited to non-verbal tasks, with hipest performance at 
the 5 year level idiere he did the paper folding, copying a square, patience 
rectangles, and knot tying tests. He had no successes at the 4 and 4s y®ar 

levels. - 

At this time, Jim was functioning about like the average child at age 3^, 
with specialized ability in doing some types of motor and spatial relations 
tasks as ■vrell as the average 5 year old child. His verbal abilxty is more 
like that of most children at 3 years of age. The ratio of mental to 
chronological age would be expressed by a quotient of 39. At least 5 attempts 
were made to get Jimmy to make a drawing of a man. Each time he made a 
different kind of figure on the paper, none of vdiich would be described as 
more than a scribble. 

On the Peabody Test, Jim eamed a mental age of 2 years, 2 months on form A 
of the test, and 2 years, 3JL months on form B. The latter represents a 
quotient of 36 , 

Re commendations at time of testing ; 

Jim should be enrolled in the class for older trainable children at the 
Beacon School of the Vall.ey so that Jim can become accustomed to classroom 
procedure and to functioning as a member of a group. It was also hoped that 
this would promote language development. 

Jim should also continue in the Arts and Crafts and the Language Development 
programs at the Center. 

More medical information would be helpful, and the possibility of pharma- 
cological management should be explored further. 
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Procedures 



Jim was enrol3,ed in a language development program, and an arts and crafts 
program at the Center in September, 1967. He was also enrolled in a 
trainable class at the Beacon School of the Vall<gr in Februaiy of 1968, but 
was terminated after two iijeeks because he was unmanageable in the classroom 
to the degree that he was no longer tolerable. 

Jim*s mother has also been counseled on several occasions concerning cariy— 
over in the home and the possibility of institutionalization for Jimay, 

A medical referral was made, but the repoit did not provide us with any 
additional information. 

In order to have a better understanding of iiiiat had been done for Jim at 
La Rue Carter, Ifrs, Porter, the Arts and Crafts Therapist, Ifrs* Jones, the 
Speech and Hearing Therapist, and Mr. Hart, the Counselor, visited the 
persons "vdio had worked with Jim. They stated that althou^ th^ believed 
Jim had almost average ability, the prognosis for him was not good. Eventful 
institutionalization \7as probable. 

Evidence of progress mad e La Rue Carter 

The following information is taken from the initial referral from La Rue 
Carter: 

"Jimmy was initially referred to us early in 1964 because he did not 
speak. He was disinhibited and imriily, given to teii 5 )er tantrums, and 
paid little attention to aiyone. In 1962 he was examined for hearing 
loss at Kansas University Medical Center and judged nonnal. At a 
p^chological clinic there he was considered autistic. Vflien referred 
to us extensive biological and psychological investigation of Jimny 
and his family revealed no physical abnormalities, except for a re- 
tarded bone age. Since then, one of six electro-encephalograms has 
been interpreted as abnormal during drowsiness and sleep, showing 
sharp waves, mixed spikes, and slow waves appearing in the right parietal 
region. In psychiatric examination Jimny was uninvolved with people 
and absorbed in toys. Though he used toys appropriately it was at a low 
level, and there was lit tie imaginative play. His few verbal skills 
consisted largely of echolalia. He showed good size discrimination and 
his draw3.ng was age-appropriate. Initial evaluation by our language 
pathologist revealed no organic interference in his lack of communication. 
He was atotted for further study and treatment, with an i.d.tial v 
diagnostic inpression of schizophrerd.c reaction, childhood type. 

During the course of Jimny' *s hospitalization he has greatly inproved 
bohaviorally . He is no longer globally indifferent to people. He has 
developed well in his motor and adaptive skills. He is manually veiy 
conpetent and he enjoys construction and assembly tasks. Jim can with 
consistent precision copy any letter he sees, and vocally imitate any 
sound he hears. However, he has extraordinaiy difficulty in making the 
connection betwen the visual and auditory sensory modes, so that he has 
made practically no progress in either writing idiat he hears or reading 0-^ 
idiat he sees. At present he has a working vocabulary of approximately 
100 words, and he is beginning to use some phrases. Immediate wants he 
can make knovm with words and gestures. He tolerates quite well working 
individually or, if things are not b^rond him, participating in amsH 
groups. It does not take much failure and frustration before Jim stops 
trying. However, we have found it not difficult to get sustained work 
for 30 to 45 minutes at a time from Jimmy. 
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Oir present in5>ression is that Jimay is a brain-injured child with a 
central language disorder and some secondary behavioral problems, "vdio 
might well be considered for a sense-training or special education 
group," 

Diagnostic, Counseling , and Remedial Center Language development program ; 

Vftien Jim first came to my office with his father, I let him e3q>lore 
and do as he- wished so that I could get an idea of his behavior 
patterns under little or no restriction. He climed on the desk and 
chairs, jun5)ed to the floor, rolled on the floor, messed up his 
father's hair continually, and yelled out several times. During 
the first few therapy sessions, he was very distractable, and 
continually fell to the floor and rolled around. He paid no attention 
to any requests, and con5>letely avoided eye contact with me, "Whenever 
his frustration tolerance level \j3.s reached, he wovild either pull down 
his pants, and scratch himself, or slap himself in the face. 

Shortly, this behavior was modified to an extent that therapy could 
begin. It was found that Jim had veiy limited meaningful vocabulary^ 
and that his verbal ability consisted mainly of parroting back the last 
word said to him. Clearly, a great deal of regression in behavior and 
verbal skills had taken place over the summer months intervening his 
release from LaRue Garter and his enrollment at the Center. 

Since this time, Jim has made slow, but consist ant iii5)roveinent. He 
is now learning the names and functions of new ob jects quickly. He 
' is also finally Tnalong the connection between qu<*^stions and an appropriate 
answer. Through operant conditioning he is now ;>ble to answer "yes" or 
no" to various questions involving himself, his family, and his immediate 
environment. He is able to give his first and last name, his sister's, 
dog's, and cat's names upon request. He is able to name up to 80 objects 
and state the function of maiy of these upon request. He knows the parts 
of his body, and mary articles of clothing and foods. He con?>lies with 
practically all requests so long as they are understood; and can remain 
seated and involved actively in work for periods up to one hour without 
a break. Socially, Jim has progressed significantly. Lately, he has 
been returning greeting from several staff members and students with "hi", 
and usually looks at them when doing so. He now maintains eye contact 
with me for several seconds at a time, and smiles spontaneously at 
appropriate situations. But most important of all in5)roveinents, I believe, 
is the recent atten5>t on Jim's part to reason, and reply appropidately. 

For exanqple, when recently asked how he felt, he replied "hot" in.stead 
of the usual practiced response "fine". Also, when asked if he wore a 
dress, he replied "pants", and, pointing to the dress, said "MOTny", 



TJiere continues to be a marked differenc^^ between Jim's behavior at the 
Center and at home. He is still relatively disinhibited and given to 
violent ten 5 )er tantrums there. This situation is reported to be in5)roving, 
however, according to Jim's father. 
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Arts and Crafts Therat^ 

VJhen Jim first came into the Arts and Crafts room for therapy he ran from 
one thing to another. Kis attention span ^was very short. He seemed to 
be oblivious to the presence of all human beings. 

In an atten 5 )t to provide contact ■with other children, we arranged small 
group settings for Jim but he "was too threatened in these situations and 
would pull open his pants or run ■:*d.d]y destroying the other cnildren*s 
playthings. 

3h a one to one situation, Jim learned to sat in his chair, follow directions, 
and accept some level of frustration. 

At present he is working with one other child (from Mrs. Nelson’s room) 
named Jack. He seems to enjoy this contact and is very alert to learn by 
■watching Jack and doing ■vdiat he does. 

Jim’s speech has always been very meager in Arts and Crafts but lately he 
has been talking spontaneously even though it might be just one word. His 
words, "orange", "pants", "arms", are appropriate to ■what he is doing at 
the time. 

In the near future, another child will be added to the group and ■we ■wU-s. tiy 
to increase Jim’s frustration tolelance level. We are working toward group 
placement in a special class, or if this fails then parental acceptance 
of residential treatment center for Jim. 

Counseling for Jimmy’s Parents 

Kno wi ng that the prognosis for Jim '/ras one idiich left little reason for 
optimism it ■was the opinion of our staff that his parents should be helped 
to adjust to realizing that residential placement for Jim mi^t become 
necessaiy in a few years if not sooner. It has been sy responsibility to 
guide them toward this adjustment. 

Jim’s parents ■were at first unable to come to grips ■with this subject and 
the feelings of guilt \4iich it created. After several sessions ■with the 
mother, a few con^versations with the father, and one session with the 
mother and father over a period of fi^ye months progress has been made to 
this point. Jim’s parents can now discuss the oubject rationally without 
e^yidence of feeling threatened and are interested in ■visiting several 
residential settings for the emotional!^’ disturbed in this state so that 
they might know ■wiat is available and ■vdiat might be appropriate for Jinny 
if and ■^dien the need for such placement seems Inminent. 

It should be remembered that the staff at the Center has not given up on 
Jinmy and that \/e have not pressed Jimmy’s parents toward feeling that 
residential placement is or will be a necessity in his case. We ha“ve, 
instead, attempted to help them to accept this kind of placement as aii 
alternative course of action iddiich may or may not seem called for as 
Jinny’s condition changes in the future. 

The question might be raised a , to why Jimny’s parents ■were not counseled 
so that th^ might be better aole to help Jimny during the hours he spends 
at home. Many atten 5 >ts to do this were made but the particular style of 
life adhered to by this family and the years of frustration already 
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experienced the parents and other children in living with an emotionally 
disturbed child seemed to make such help of little or no practical value* 
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Naiae: Chad 



idrthdate: January 31^ 1958 Age: 10-4 

Reason for Referral 

Chad was referred for phonological testing in January of 1967 because 
of lack of school achievement, and extreme difficulty in expressing 
hiTPs elf. 

Psychological Procedures and Results 

Chad was examined at his school in January of 1967- The following 
ph^hological techniques were used: 

Wechsler Ihtelligeuce Scale for Children 

Harris«4k>odenou^ Intelligenca Test 

Peabody Picture Vocabulary Test, form A 

Bender Gestalt Test 

Benton Visual Retention Test, form C 

Wepman Auditory Discrimination Test 

Wide Range Achievement Test, reading, spelling, and 

arithmetic 

Durrell Analysis of Reading Difficulty 
Observation of behavior during the testing period. 

Intelligence Factors 

According to the Wechsler Scale, a verbal and performance type individual 
intelligence test idiich is considered a good predictor of school success, 
Chad earned a verbal quotient of 79 j and a performance quotient of 99 > 

100 is considered average in each. He earned average scores in verbal 
problems which require connnon sense judgment and the ability to define 
words verbally. His scores in verbal problems idiich require concentration 
and memoiy are sindJ.ar to a child of about 6 years. His scores on the 
performance test show rather uniform average ability. 

The Harris-Qoodenough Test uses the child *s drawings of a man and a woman. 
It is classified as a non-verbal intelligence test and utilized character- 
istics of tactiial, kinesthetic, and visual perception. On his draw^igs, 
Chad earned a standard score of 98; 100 is considered average and his 
score is similar to his performance quotient earned on the Vfechsler Scale. 

The Peabody Test is constructed to show language development through pic- 
ture word association without the use of speech. The outcome of this test 
shows that Chad^s present vocabulary mental level is about a little higher 
than 7g years which is far below his non-verbal ability but in line with 
his verbal quotient on the Wechsler Scale. 

Visual Perception Factors 

The Bender Test is used with all children between the ages of 5 an'^ 10 
years as both a perceptual and projective t 3 q>e test, regardless of their 
intelligence, neurological functioning and emotional adjustment. 
Interpretation of total score — Chad*s Bender score is similar to the 
normative score for his age group. This indicates that his visual percep- 
tion is at least average. His level of perceptual maturation is similar 
to that of a 9 to 9^ year old child or a person in about beginning fourth 
grade. 



- 116 - 




Chad worked extremely slow and required about II.5 minutes to con5)leto 
the test This is alioost twice as long as the time required for most 
children. He was very much aware of the mistakes he made-, indicating 
that his visual perception ivas good. He e3q>ressed dissatisfaction 
with his work and erased freely. His ultimate good perfoimance on the 
Bender Test was the result of intensive effort on his part to overcome 
his handicap in motoric expression. 

Neurological functioning — — Chad*s good total Bender score is not suggest 
tive of neurological isipaiiment in the area Tdiich relates to visual 
perceptual development of the perceiving of the stimuli. 

The Benton Visual Eetenuion Test assesses the visuoperceptive and visual 
memoiy factors. The results of this scale indicate that diad*s visual 
meinoiy ability and the capabilities needed to perceive stiruli is about 
average. 

Auditory Perception Factors 

The "Wepiiian Auditory Discrimination test is used to determine the child *s 
ability to recognize the fine differences that exist between the phonemes 
used in English speech. The outcome of this test reveals that Chad's 
level of auditoiy discrimination is sufficient. 

School Achievemert Factors 



The Wide Range Test is designed to show levels of read in g, spelling, and 
arithmetic success. The results are a coiqiarison of Chad's achievement 
in these areas vdth the achievement of other 9 year old childrem. 

Reading- Chad’s present word analysis is. about middle first grade. 
Spelling- His speUing^ skills are also about middle first grade. 
Arithmetic— Chad works addition and subtraction problems s im i l ar to ones 
of about middle second grade difficulty. 

The Durrell Analysis of Reading Difficult ty consists of paragraphs read 
orally and silently ly Chad. The results give clues to faults and weak- 
ness which may be corrected. Chad's reading of context material orally 
and silently and recalling information from these paragraphs is inadequate 
on first grade material. His conprehension of paragraphs read to him 
is sufficient at about third grade level. 

Personality Factors 

The interpretation of Chad's Bender record from a personality viewpoint 
suggests that he is quite inadequate in planning ability and has in- 
ability to organize material. His total. Bender score would ordinarily 
be interpreted as Chad being a rather well integrated child v 4 io is not 
too vulnerable and is not likely to have serious emotional problems. 

Stimnaiy and Conclusions 

Chad's performance ability is about average as is his vocabulary and 
common judgement. His verbal abilities, vdiich are ordinarily required 
to be successful in school work, are considerably lower and this is 
probably the basic reason for his lack of school success. Although his 
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to receive visual and auditory gtlmzli is sufficient^ his talent to ex- 
press himself in written and verbal work is far below ecxpectations and 
he will continue to require more time to conplete his school work. 

RecoaiGiendations 

In vievj of his intelligence and his concentration difficulties, he should 
be referred to the Diagnostic, Counseling, and Remedial Center for further 
evaluation and remediation. 

Procedures and Results of additional testin/; 

Chad ijas given additional tests in October of 1967- 
The folloinng p^chological techniques were used: 

Bendel Bestalt Test 
Ilinnesota Percepto-Diagnostic Test 
Frostig Developnsental Test of Visual Perception 
Durrell /malysis of Reading Difficulty, selected parts 
Other: 

K^stone Visual Survey Test 
Perceptual Factors 

The tests of perception adrainistered at this ti^ne indicate that Chad’s 
perceptual development is about average for his age. There does not 
seem to be any evidence of brain injury. 

Other Factors 

Chad’s vision tested within the limits of nonsal vision, but it ifas rec- 
mended that he be v»atched carefully and possibly examined by a speci ali st in 
future months. There seemed to be seme signs of possible future difficulty. 
Kis learning problems appear to be chiefly of the expressive type. lie 
seems to have adequate understanding, intelligence, and hearing* Although 
he is able to relate details of a past, personal esqzerience, he had 
great difficulty relating details of a short stozy liiich \m,s read to 
him immediately before the questioning period. He also has difficulty 
identifying an isolated word he has just seen from a list of similar words. 

Summary and Recomnendations 

Chad’s learning problems seem to fit a description of children viho have 
a language disorder tiiich is pri2narily expressive. This is a difficulty 
in dealing normally idth language sysabols and in e^qpressing his thoughts 
or recalling infozrmation at the appropriate time. 



It is recommended that Chad receive special therapy which is directed 
to his particular linguistic problems, and that he be enrolled at the 
Diagnostic, Counselling, and Remedial Center as soon as an opening is 
available. 

Procedure 

Chad ;fas enrolled in November of 1967 at the Diagnostic, Counseling, 
and Remedial Center in a language development program designed to inprove 
skills in phonetics, auditory discrimination, auditory nemosy and self- 
esqpressiong. 

P ropress 

I aia most pleased with the change in Chad’s attitude about himself. He 
no longer feels so inferior to l*is younger ^rother or his peers. This, 






I believe, is due partly to his inqproved perfonijance in school. The 
fact that he iras retained a year, placed in the saije ^rade idth his young- 
er brother, and Tjas still failirc, \tsls naturally very husdliatins for him, 
Chad’s ability to sound out unfardliar irords and to spell phonetically 
is fairly good, !.e are no’r concentrating on iii 5 )roving his ability and visual 
'memoiy skills, and- his- ability to express himself adequately. 

Retesting and Results 

Chad i/as retested in ‘..'arch of I 96 S at- the request of the language therapist. 
Bender Gestalt Test 

The only developmental error Chad made on the Bender is an er-i^or liiich is 
comnonly made by children of all ages. His perceptual age level, on this 
test, is calculated at 10 1, The results of this test agree idth his pre- 
formance on the Frostig Test vjhich ijas administered October 25, 1967* At 
that time Chad sho'.jed normal development in visual perception sldLlls. 



Durrell Analysis of Reading Difficulty 

On this test Chad scored at grade level ( 3*5) on the Hearing Sounds in 
'-Jords subtest and at the lovr third grade level in spelling , On all 
other subtests of reading skills and reading rate he scored at mid second 
grade level or loirer. 

Chad’s reading rate is very sloif ( oral 1.0, silent 1. 5 ) and he ims not 
able to read even the easiest selections uithout error. His memory for de- 
tails uas poor on the second grade paragraph he read, but he uas able to 
recall all details on paragraph number three. He is a ijord-ty-ijord reader 
in idiom marked insecurity is evident. His nemoiy for details of paragraphs 
read silently i-xas veiy poor. Likewise, he is unable to answer questions 
about material read to him with laore than low second grade success. 



The Illinois Test of P^cholinguistic Abilities 

This test indicates that Chad has adequate ability for a child his age to 
comprehend auditory and visual ^mbols-spoken words, pictures, and ijritten 
words. He also has the ability to relate (associate) spoken iTords in a 
meaningful way. However, he has somewhat less than adequate ability to 
relate meaningful visual .symbols- to form concepts regarding the relation- 
ship between associated pictures, Chad’s ability to eiq)ress himself vocally 
is only about equal to that of an average 6 year old, but his ability to 
egress himself in gestures is about like a 7 year old. He also has difficulty 
expressing himself spontaneously and in selecting the correct forms of 
irords to use in "automatic" speech. According to this test, Chad’s visual 
and auditory memory are on about the level of a 6 to year old child. 

Final Recommendations 

Chad should be enrolled in a remedial reading program, liiere he can iK 5 >rove 
sight vocabulary, speed, con^rehension, and use of contextual clues. He 
should also continue in a language development prograi.i stressing self- 
expression and development of visual and auditory memory skills. 
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EEACTIONS OF PARENTS TO SERVICES PROVIDED BY THE 
DIAGiNOSTIG, COUNSELING, AND RS-5EDIAL CET^TEa 



Question 

1. Were yc-u a*i<are of your cPdid’s learn- 
ing prcbl^ prior to being referred 
to the Center? 

2. Had you previc usly sought help con- 
cerning your child school adjust- 
nent? 

3 . Were you at a loss as to where you 
night go for help concerning your 
child’s problem? 

4 . Did you feel that your child’s 
referral to the Center presented 
personal enbarrassraent for you? 

5 . Did you have previous knowledge con- 
cerning the function of the Center 
before you were contacted by a member 
of the Center’s staff? 

6* As a result of the services rendered 
by the Center, do you feel that you 
have a better understanding of your 
child’s problem? 

7» Since your child has received services 
at the Center, do you notice change in 
his/her attitude toward school? 

8, Would you contact the Center if you 
felt need for additional information 
or consultation? 

9* Have you felt that the staff members 
of the Center were sincerely concerned 
with your child’s problon? 

10, Would you recommend the services of 
the Center to other parents whose 
children are having difficulties in 
school? 



Parents' rating of services; 

Statement: I found the fjervices of 

Center to be — 



Number of ResponseSj % of Responses 



Yes 


: No 


Yes 5 


No 


86 


1 « 

1 

! 

f 


• 

• 

t 

91 


9 


53 


40 


57 


43 


72 


20 


89 


11 


6 


87 


6 


94 


28 


65 


30 


70 

r* 


82 

1 


9 


90 


10 


65 


20 


76 


24 


93 


1 


99 


1 


93 


0 


100 


0 


1 

93 

1 

i 


0 


100 


0 


i 

f 

1 

i 




i 

1 





Diagnostic, Counseling and Remedial 



Number 

Percent 



Very 

Helpful 




Helpful 



Some help 



No help 



49 

22 



12 

13 



1 

1 



Parents* ConiQents Ccnceming the Services 
of the Diagnostic, Counseling, and Reioedial Center 

In a few minutes, one social worker, discerned the source of a family problem, 
offered a solution, (it worked) removed ny anxiety, and no doubt eased our 
■rfiole family relationship. 

The remedial center has been a wonderful opportunity for ny son. His interest 
in school has changed tremendously and also his grades . it would be wonderful 
if more children could have this opportunity. 

Richard still is withdrawn sometimes and won*t discuss the progress at the 
Center. Other times he wants to talk. We* re helping him at home. 

I am not aware of aiy services given to ny child *s problem, except for the tests. 

I believe you have helped ny c hil d with her problem and I hope she continues 
to benefit by this help in her school next year. 

I am very pleased with the results, to this date. 

I am thankful for the Center, knowing ny child will get help she needs from 
someone with the training to help her. 

Ify child enjoyed it so much. He could go on forever. 

We would like to express our thanks to the Center for the great help it has 

Given D Also to the teachers and sdiool officials like Mr. 

and Ih* . If it had not been for these two, D today wo^ild 

probably have been a dropout. Thanks again. 

There aren*t any words I could say to tell you how pleased I am with the 
results ny child had. I think if it had been started years before it would 
have helped many children here in Vigo County. 

I think the Center is wonderful. It has helped our children conpletely. 

Your help has really worked miracles with ny children. also helped 

me find answers to a lot of questions. 

As a result of the personal counseling given to ny son, he is showing a concern 
and a much better attitude toward school. We recommend the Center to any 
child having difficulty in school. We sincerely thank the sCiiool and staff 
for their kindness. 

I am very pleased with the Center. If I hadn’t taken ny grandchild there, I 
wouldn’t have known her hearing was bad, and taken her to the ear doctor. She 
had surgery and now everything is o.k. She loves school and is doing much 
better with her grades. Thank you very much. 

Dr. and the Drs. at I.U. Medical Center believe T should be placed 

in a class at the Diagnostic Center or else a special education class in his 
own school district. 



o 
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Ify child has not received a^y carvices at the Center but we have had counseling 
with the Center end we understand its function. However, we wish our child 
could have gone to the Diagnostic Center because we feel like it would have 
been of great help to our child. 

I have noticed a big in5>rovenjent in ngr child since she started at the Center. 

Thank you so veiy imch for all the wonderful guidance you have given E 

I did not understand number 7> because ny child has not gone to the school 
out there but he has had tests and he likes it very much. He very often tells 
me he could go to school there. 

I feel very grateful for the Center as I feel they have done a very good job 
with . 

Since R left the Center and went back to regular school he has 

not shown much in^jrovement. 

I don’t think he is doing as well where he is now and would like very much for 
him to be back at the Center. (Parent went to explain concern) 

(Note: this child had severe brain damage and was not manageable in a group 
situation prior to receiving training at the Center. He is now in a special 
class at a regular school and is maintained on a J day program) 

G is a very happy boy now and he is at the top in his class. If 

other parents idiose children are having difficulties would like to ask us 
about the Diagnostic Center, w’e would encourage them to enroll their child 

immediately. We want to say thank you for all you have done for G and 

us. 

His time at the Center gave him a breathing spell from the pressure the public 
school was putting on him, helped him to understand he could conquer his 
problems. The fact that there w’as a group vfoo did and would come to his rescue 
also partly changed his attitude of the teachers and staff at the public school 
%dien he was returned to it. He wasn’t miraculously cured and he will probably 
always have different problems, but the Center has helped him to face them. 

We are veiy very happy with C ’s progress this year. He has a lot of 

confidence in himself now. 

He just had a hearing test as far as I know and I don’t know if it was ok or 
not. 

We think the staff has done an excellent job in helping with G ‘s schooling. 

Because of G ’s age, he is unaW^e to get training other than books and 

he needs other help to make up for the reading he is unable to do. 

I would like to have D retested in August, if you think necessary. 
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j. ifQuld like to have D retested in August^ to see if he is reacty' 

for 1st grade. He is more interested in starting to school. He is no longer 
hard to get to do things that we tell him. 

The school did not refer me to the Center. I had to seek the help of ny 
doctor. I feel there is not enough cooperation from the school and the 
teachers. 

I feel there is a need for the school teachers to be better informed about the 
functions of the Center. This would bring a better understanding among 
teacher, parent and Center in helping the child. 

We are very thankful for the help G has received. 

^ - is doing well at the Center, idiy change him to another school? 

K *3 problem has always been in reading and he is slow. 

is doing better in school, of course thei’e are a few problems I have 
with him at home. 

About question 10: Just starting on step one with your counseling, but if 

you can help ny child, I will certainly be glad to recommend you to other 
parents vrtiose children may need your help. 

I am veiy pleased with the work done at the Center. I would recommend it to 
aiyone for their child who needed help, I feel that I have another child "vdio 
needs help too. Ify children all have trouble in school. 

Since I only had contact with the Center for the period required to evaluate 
my childs needs, I did not have enough contact with the Center to properly 
evaluate its service. 

I wish to say if it hadn*t been for the concern and understanding of of us, 
X don’t think M would have done this well this year. A lot of help came 

from your school. Thank you. 

I am very proud to verify that ny child attended your school with gratifying 
results. 

Since T left your school he has in^sroved 100^ in his personality. His 

home life is noxmal now lotoich your school had a lot to do with it even though 
I don’t know how to put ny finger on it. 

T - - is on a Little League team and is a lousy ball player as he is afraid 

of the ball. Once your staff told me he had a great fear of getting hurt idien 
he pl^ed games. T still does not like to fight, but he made his own 
decision to play ball. He is also in the 4*H. He has his own individual friend 
spending the day occassionally. 

He disapproves of a couple of beys in his class making trouble for the teacher. 
He still does not like to sing aloud in music. 

Two years ago T had a sullen streak that didn’t erupt often, was extremely 

un'sure of himself, daydreamed a lot and didn’t do chores assigned him without' 
constant supervision. 



To sum this up as of todays 

1. T makes his bed eveiy morning without being asked. 

2. He doesn*t always brush his teeth or wash hands before meals. 

3. He doesn*t always get his school work done on time. 

4* He takes good care of his toys, etc. 

5. He is lond to animals and kind of mean to the little brothers 
at times. 

6. He gets along with a group airf. enjoys himself. 

7« He respects the teachers and older people. 

8. He enjoys life lOQJg. To know T two years ago, and I knew him 

better since I*m his mother, T has improved so much and I believe 

9Q/^ was due to your school. The part that he hasn*t mproved to 
make a different boy is okay with me. 1 accept him as he is and 

^ad of it. only regret is that every child doesn^t have the 
opportunity to go to your school as there must be hundreds who need 
help and there just sinply isii*t room for all of them. 



Special Note: These conments were made in response to the final item on the 

monitoring instrument. They are all oil file in the Center. 



JffiSFCSBE mM PHTSICIANS, NO!{-HJBLIG SCHOOLS Alfl) AGENCIES 

regeivinCj services of the center 



I found the services of the Diagnostic, Counseling, and Remedial Center to 
be 

Veiy Helpful Helpful Some Help No Help 

Number 12 1 0 

Percent 80 13 7 ^ 

Comnents: 

Physicians 

I have not used the Center yet, but it is certainly rewarding 
to know we have one for those individuals idio requxre vhe service. 

I would like to offer ny services if an occasion should arise. 

I am relatively new in the community and have not received the 
results of testing exept on 3 or 4 childi^n. I believe the test- 
ing is helpful and should be continued. 

I am veiy interested in the Center, but do not rec a l l any individual 
patient idio has been seen there. 

Veiy helpful, keep at it! 

Have been pleased to date. I consider the potential here for 
cooperation between school^physician and home as unlimited. 

fanniy Service ? Vigo County Adult and Child Guidance Clinic — 

Veiy helpful 

Parochial Schools 

Would be much more helpful to parochial schools if a remedial 
reading teacher could come to each school and help slower students. 

I have just sent in an application for another child who just 
came to us. He needs help greatly. Our two idio have gone to the 
Center for two years have profited greatly. 

Wot only did I find the services helpful, but I found the staff 
most cooperative and gracious in their assistance. I only regret 
there is not a program designed for the "borderline »« child who 
does not make adequate progress in a noi7nal classroom situation 
but ibo is net eligible for the special class at the Center. 

The staff have been most cooperative and interested in doing all 
they can for the children we have recommended. It has been a great 
aid to us. 




Sujinaiy : 



There nefe 155 laonitoring instruments sent to parents and 43 to physicians 
agencies and parachial schools. There was a return of 95 parent responses, 
6l5fy and 17, 405^, from the physicians, agencies and parachial schooxs. 

From the responses of parents it was quite evident that the majority of 
the parents were aware of the r^ed for help but were not sure 
Sinoe the Center is a recent innovation they were generally nob infonned 
concQining this service. It is indicated that parents have seen n^iceable 
changes in the performance of their children as well as attitude changes. 

It was rewarding to know that 99^ of the parents would feel 
contact the Center for additional services. Tbe program tes been fulfilling 
its objective in rendering services to children idio were in need of help 
with no resource availab3.e. 

Hysicians, agencies and parachial schools have generally rated the 
ser/ic€s as very helpful and are in general si^port of the program. 



PUPIL ATTirunSS 



How well a student is doing academically and behaviorally * 
as deteimned ty parents and teachers is obviously an iii 5 )ortant 
factor in making judgioents about the level of success attained 
by a program aimed at helping students in these areas. Infoimation 
about dianges in the attitude of students toward their world and 
themselves is also of great value in helping to make such judgments. 

Man has knownfor quite some time that the way a person feels 
about himself, (his talents, his achievements, his opportunities, 
etc) and the way he feels others think of him and treat him has 
much to do with tlie amount of positive effort he will put into 
his daily living and the amoiait of success it will bring. Con- 
sequently, it was decided that an attenpt to measure the quality 
of such feelings should be made so that the results of such 
measurements might be used to help deteimine the nature and extent 
of adjustments the Center* s program mi^t require to be more 
effective. 

The attached form was used in our initial atten^t to assess 
student attitudes relevant to our efforts. It will be noticed 
that there are five separate groupings of statements to be 
conpleted and that the groups pertain, in this order, to the 
following areas: iself-concept, academic adequacy, peer groiq) 

relationships, teacher-pupil relationships, and parent-child, 
sibling relationships. 

The Center’s counselor went over the form with each child 
individually, read the statements to the child, inteipreted >hen 
necessary, and recorded the child’s response in one of the five 
con5>letion categories. The children used in this saa^ling were 
only those “idio had beei^ for two months or more, msmbers of one 
of the follovnng three special classes: personal adjustment, 

social adjustment or perceptual development. 

The percentag(3 of responses falling at each of the five 
points on the qualitative scale is given for each of the five 
major attitudinal categories. It seems significant that 6 ^ 1 % to 
74^ of the responses for each of the five major divisions fell 
at the "little better" to "much better" end of the scale with 
the point on the scale describing the most positive change in 
outlook, the "much better" category, showing the largest percen- 
tage for each of the divisions. It also seems significant that 
for none of the major divisions was there a i>ercentage of ra- 
sponses above 9^ at the end of the scale discribing a negative trend. 

We at the Center will be going over the results of this 
survey carefully and vdlll atten55t to make good use of meaning 
in detennining futux-e dalrections. We cannot help but feel that, 
thou^ the instrument used was in 5 >erfect, the results indicate 
that healthy individual student progress has been made which is 
to some extent related to the influence the Center’s program 
has had on the lives of those -idio have taken advantage of it. 
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DmONOSTIC, COUJCELING, AM) I2SMSDIAL CEWTER 



‘Siixve^ cf Attitudes 


much better ^ 
or more I 


a little bet- 
ter or more 


about the samd 


a little, pocaca 
or less (welll 


much poorer oi 
less (well) 


Since I*ve been coining to the Centei*. 
Self— ConcetA 












1, I like ngrself 


ilO 


2 


1 


1 


0 


2, I think I can do things 


11 


L 


a 


0 


0 


3. HQT i^ysical ability is 


10 


6 


El 


0 


0 


4. w pi]ysical appearance is 


? 


3 


B 


3 


0 


5. ny ability to be hnnest vd.th peopl.e is 


8 


4 


G! 


2 


0 


6. I get up in the morning feeling 


5 


3 




2 


0 


7. I enjoy things each day 


7 


3 


R 


1 


0 


8, I like going to school 


12 


1 


13 


0 


0 


9- people think I am doisg 


8 


7 


a 


1 


1 


Totals 


76 ^ 


31 


m 


10 


1 


^ of Total Response 


47 


2? 




6 


1 


Acadendc Adequacy 




1 








!• I like the classroom materials I am using 


8 


? 


1 


2 


0- 


2, I like the classroom activities 


9 


1 


Q 


2 


1 


3* W understanding of ny lessons is 


7 




B 


Oi 


0 


4* I am able to con^ilete ly '»ork 


8 


4 


Q 


2 


0 


5. my work in arithmetic is 


12 


4 


a 


0 


0 


6, ny work in reading is 


8 


6 


a 


1 


1 


7. ny writing is 


10 


3 


o 


0 


0 


8* ny spelling is 


8 


7 


o 


0 


0 


9. I understand what it takes to be a good 






n 






student 




3, 


y 


1 


1 


Totals 


79 


41 


m 


8 


3 


% of Total Response 


49 


2? 




3 


2 


Peer Group Relationships 












!• I like ny boy friends 


8 


3 


5_ 


1 


1 


• 2. I like ny girl friends 


12 


3 


a 


1 


0 


3. I enjoy being with boys and girls 


12 


4 


a 


1 


1 


4. ny ability to make friends is 


12 


1 


a 


1 


1 


5. boys and giils in ny class like me 


? 


? 


a 


1 


0 


6, the beys and girls respect me 


6 


4 


a 


0 


1 


7—IiEspect the other boys and girls 


10 


3 


a 


0 


1 


8* I like to share 




2 




4 


0 


9. I like to play group games 


10 






0 


6 


10. ny self control around other boys and 




1 

\ 








girls is 


11 


4 




1 


0 


11. ny knowledge of what it takes to keep out 












of trouble with other boys and girls is 


11 


3 


L 


1 


0 


Total 


icr/ 


31 




n 


3 


% of Total Response 








6 


2_. 







Teacheg-^Ripil Relationships 

1* I like iiQr teacher 

2, ny understanding of idiy it is important 
to cooj)erate with iqy teacher is 

3. HQT ability to do idiat the teacher wants 
me to do is 

4- W "Understanding of idiy ny teacher dis- 
ciplines me is 

5. I respect my teacher 

6. ny teacher pjces me 

7. I cooperate “with other teachers 

Totals 



Parent-Child and Sibling Relationships 

1. my parents think that I am doing 

2. ny patents i3»ke ny school 

3. my parents understand what I am doing at 
school 

4. my parent's confidence in me is 

5. ny parents think I help around the house 
6« I am able to talk to 3iy parents 

7# I get along with ny parents 



Totals 

% of Total Response 



Grand Totals for all major dividions combined 

% of Grand Totals 



much better 
or more 


a little bet- 
ter or more 


about the samd 


O iH 

as 

O 

4 ^ CQ 
(D 

•H iH 
cO O 


much poorer oi 
less (well) 1 


n 


0 


4 


3 


0 


11 


1 


6 


0 


0 


12 


2 




0 


1 




2 




1 


0 


11 


2 




2 


0 


9 


1 




1 


0 


10 


? 




0 


0 


77 






7 


1 


E 6l 


10 




6 


1 












12 


0 


5 


1 


0 


9 


2 


0 


0 


1 


10 


2 


1 


0 


1 


9 


? 


n 


1 


0 


n 


1 


0 


0 


0 


n 


3 


0 


1 


0 


■ 12 


? 


0 


0 


0 


) 6 


1 


0 


2 


3 


80 


1? 




? 


3 




11 




3_ 


_3 




m 








IL 




18 






2 






a 




— 
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Besearch 




PRSLIMINAIIY SUI'lfiAEY OF DATA OBTAINED FROM PSYCHOLOdCAL TESTING 



Resear ch Objectives 

The research will be concerned with the evaluation of personal, social and 
educational adjustments of children characterized by various learning disabilities , 
These children will be enrolled in the special remedial classes. 

Through a comprehensive diagnostic evaluation various children will be 
selected for special instructional programs. The young child with neurological 
impaiment, children with probleris of personal adjustment, others vdth social 
adjustment probleias and children from deprived environmental backgrounds will be 
enrolled in the remedial classes. ^ 

The research will attempt to identify the restructuring of personal, social 
and educational i^ttems after the children have been enrolled in the special 
classes , 

Problem Stateme nt : 

Education for the emotionally disturbed child, the socially maladjusted or 
the "conduct problem" child, and the mildly organically brain damaged child has 
been approached in similar ways. Generally speaking separate classes have been 
provided, and the needs of each child have been attempted to be met in controlled 
environmental settings. 

This study has accepted the fact that within each classification there exists 
a broad latitude of behavior classifications . Educators and school psychologists 
have been attempting to break down the behavior patterns for the deviant children 
into autonomous classifications and to then provide special classes for each 
classification • 

Regardless of the differentiated classifications, the children may be 
identified by one general description as children with personal adjustment problems 
in adapting to educational experiences. 

Should the public school programs become involved in providing many and varied 
types of special education classes or attempt to identify and to synthesize the 

various Instructional techniques that are effective with a broader classification 

o -132- 

ERIC ot problematic children? 





Review of Literature 



in reviewing the literature related to this study, an article in the 
December 1965 Exceptional Chil dren Journal titled "Baotionally Disturbed and Brain 
Damaged Children - Should VJe ?Iix Them?" by John Mesinger and "A Reaction" by 
Eli Bower pointed out the conflicting views concerning the educational planning 
for the two groups of children. 

Mesinger stated; ,,, the quiet, repetitive, long term approach to the 
education of the exogenotis child is neither needed nor desirable for most 
emotionally disturbed children. The types and frequency of deviation from cur- 
riculum likely to be effective with emotionally disturbed children are more often 
than not likely to interfere with the process of learning by exogenous children. 

The burden of proof that the procedures will serve both exogenous children 
and emotionally disturbed children equally well should be on the educator before 
this procedure is widely emulated. 

Bower stated; ... there is probably as much hete 2 X>geneity in the personali- 
ties and educational needs of children diagnosed as "brain injured" as those 
diagnosed "neurotic." all cases what the teacher will be striving to change 
are the mediating or data processing components of the child’s personality — 
those aspects of the child’s self which interpret, modify, utilize, and react to 
stimuli from within and without the person... I have no objection to placing 
"suspected brain injury" in the array of facts about a child; I do object to its 
Selection as a magic phrase which reduces the individual child to an automated 
nervous system and helps remove the more sticky human factors from messing up the 
neat solution. 

The above comments certainly present the challenge for this study. Shoiald 
we attempt to further differentiate and separate a groi^) of distractible, hyper- 
active, perceptually impaired children? Would the same classroom environment and 
instructional program be appropriate for all children characterized by the Strauss 
syndrome? In an article in the September 1963 Exceptional Chilc^en Jou rnal, 

Quay has suggested that all children now called emotionally disturbed are not 
alike for educational purposes and should not be so considered. He went on to 
state that in his opinion a hodge-podge approach to a mixed gi*oup of maladjusted 
youngsters would not be likely to be successful. 
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L 

[, 

L 

Li 



FROSTIG TESTS OF PERCEFTimL DEVELORffiNT 
CHILDREN ENROUED IN CLASS FOR EJ40TI0MLLY DISTURBED 

FREQUEi^CY DISTRIBUTION 



DIFFERENCE 
(C.A.- P.A.)^- 


I 

|EYE-liOTOR 

COORDINATION 


II 

FIGURE 

GROUND 


III 

FORM 

COxNSTANCY 


IV 

POSmOM IN 
SPACE 


V 

SPATIAL 

RELATIONS 


j| PERCEPT! 
QUOTUilin 


JAL 

^|F 


4-0 - 3.8 


0 


1 


1 


1 


0 


_9Gt 


3 




1- 


0 


0 


0 


0 


89- 87 


- — 
1 


.1 1 


1 


0 


1 


_g 




2 




L_.i 


_ JO 


1 


0 


« 

i ^ 1 


f 83- 81 


t 


2.S_--2.6 


2 . 


1 


2 


0 


I 3 " ■ 


j 

L 80- 76 


1 




2 


1 


1 


1 

^ 2 1 1 


77- 75 


2 


.2,2 - 2.0 
• — — — — 


1 

4--P- 1 


1 


1 


1 j 1 


74- 72 


2 


1-2. 


0 


_p 


-.1 ! 


0 1 1 


71- 69 


1 


l-iLruM* 


L..1 


-1 


0 


1— 

1 i 1 


68- 66 


0 

0 


1 

i.l 1 


Lo 


1 


0 


1 

i 

2 i 


1- 

i 

1 0 


65- 63 


1.0 - .8 


0 




0 


0 - 1 


Lc_: 


62- 60 


0 




1 


0 


I 


2 


1 


59- 57 


0 


•4 - .2 

-•JLj=._P 


_^1 

__2 


1 

.JL. 

0 


1 

.,1 


i 

__2 


1 1 


56- 54 


1 


2 


- 1 1 


0 


J3- 51 


0 


— 


3 


4 


2 


1 

2 ! 


3 


50- 48 


0 


Mean Difference 1,5 
1 


1.3 1 

i 


1.3 


1.3 1 


1.4 










^Chronological Age minus Perceptual Age 
Intake Testing 



Per- 

ceptu- 

al 



Quo- 
tient 79.8 
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FROSTICr TESTS OF EEFiCEPTUAL DEVELOPMENT 
CHILjKBBT ENROLLED IN THE CLASS FOR MINEiAL BRAIN DA2-5AGED 



FPtEQUENCY DISTRIBUTION 



j 

DIFFERENCE 

(C.A.-P.A.)* 


I 

EYE-MOTOR 1 

COORDINATION 


II 1 III ! 

FIGURE j fOGli 
SIOUNB CONSTANCY 


IV 

POSITION IN 
SPACE 


V 

SPATIAL 

REUTIONS 


PERCEPTUAL 

QUOTIENT 


1 

F 


4.0 - ^.8 


3 


1 ^ 
4 J 3 _ 


1 * 


0 


90f 


1 


3.7 - 3.5 


1 


0 


1 0 


0 1 


1 


89 -87 


4 


3.4 - 3.2 


0 


0 


1 


I 

0 i 


1 


86 —84. 


0 


t 

3.1 - 2.9 1 0 

^ H 


0 


1 


JL 


1 


83 -81 


1 


2.8 - 2.6 1 0 


0 


0 


1 


0 


80 -78 


0 


1 

2.5 - 2.3 j 1 


0 


1 


0 


! 0 


. rr i3i. 


0 


« 

2.2 - 2.0 1 0 


1 


1 


1 


X 




1 


1.9 - 1.7 I 1 1 0 _ 


1 


0 


. 1 


71 -69 


9 . 


i i 

1.6 - 1.4 j 0 1 


i 

1 

! 1 


0 


2 


^ 


68 -66 


9^^ 


1.3 - 1.1 




1 


0 


0 


0 


65 -63__^ 


1 


1.0 - .8 
.7 - .5 


I — 1 

L 0 ^ 

0 


1 

1 

i_l 

0 


p_ 


1 


0 


62 -60 


1 


2 


0 


,J?-i2L- 


0 


.4 - .2 

.1 - 0 


i 

_.l 


1 

i 

0 


9 


1 


0 




1 


3 


2 


1 


0 


2 


..i3 -51 . 


0 . 




0 


0 


0 


0 


0 


50 -48 


0 


Mean Different 


ce 2.0 




2.2 


2.5 


1.7 


1.7 







^Chronological Age Liinus Perceptual Age 
Intake Testing 



Mean 

Per- 

ceptu- 77 
al 
Quo- 
tient 



!Er|c 
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DISTRIBimON 
ABILITIES FOR 

CHILDREN ENROLLED IN THE CIASSES FOR EMOTIONALLY DISTURBED (ED) 
and MINIMAL BRAIN DAl^AOED (MBD) 







3TANF(»D BINET 


j raJHSLER 1 
! Verbal 1 


MTO.LTfiRNnK SCAI 
Perfcnuance 


£ FOR Cl 
Fun 


HUDREN 

Scale 






1 


ED 


IdBD 


ED 




ED 


' mbL. 


ED 


MBD 


130 - 


128 










.. 


1 








127 - 


125 










- i 


1 








3J24 - 


122 






I 




1 

i 

i 




I 

! 

1 

1 

1 

a 


1 




121 - 


119 










1 

i 

i 


1 _ 


1 

a 

: 






118 


116 










I 

X 




1 r 

a 

J 

J -4 






115 - 


113 




r 

i 




1 


S 

i 

. - -1 




i 

1 






112 - 


no 






1 




T 


2 


a 




1 


109 - 


107 




1 






i 




! 

I 

5 1 


2 




106 - 


104 








X 


. — - j 

3 

1 1 








X 


103 - 


101 




2 j 


i 




T 

s 

^ 1 I 


1 




1. 


i 

» 


100 - 


98 










^lfl***t A*«vJ 

1 I 

1 I 

! 1 

[ 1 

1 \ 


1 


« 

a 


1 


n 


97 - 


95 








3 


5 

1 { 




r ' 

I 

i_i ^ 


1 


1 


94 - 






-.-1 J 


2 


2 


1 

» 


1 


a 

i 

1 




1 


91 - 






-t 


1 


1 


2_.I 


i 


■ 

1 


2 




88 - 



















1 

1 

t 




8^^ 


S3 . , 






• 

■ 

j r , r ^ 






^1 




1 




82 - 


80 






1 




1 

JL 


1 






1 


79 - 


. 77 -- 










’ 1 
i 

t 

t 




1, 






76 - 


74 








1 


t 

! 







,.-1 




73 - 


71 . 










• 

t 

1 

J 










7P_^ 


68 










1 


1 








67 - 


6 5 . 










s 

I 

1 










64 - ^ 






1 


1 

i 






1 




Mean Score 


100.8 


96.8 


94.8 


94.5 


99.9 

rnm^rnm .■■ 


87.0 


95.4 


90.0 




-136- 





Sunmry ; 



fx*he prelimnaiy data indicates that children classified as ODotionally 
distu?,*bed and n i ninal brain damaged have siiidlar patterns of learning readiness. 

The groi^e selected for this study are indthln the average intelligence range. 

The children classified as ninisial brain damaged indicated a significant difference 
in the ai cf perforoance* 

Both gr»5i^ have very similar patterns of perceptual growth with the Tninirtal 
brain damaged grotp showing greater perceptual differences in eye-ootor, figure 
ground and fom constancy than the oaotionally disturbed children. 



Recor niienda tion s ; 

It is reccEiaended that both groups continue with the same instructional 
program as outlined in the section headed. Objecti ves. Methodology and Mat er ials. 

A conqpardson will be made on the basis of the administration of the Erostig 
materials at the time each child is recomniended for termination from the program. 
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EESE/mCH, INTERACTION ANAIXSIS 



Purpose; To clarify and extend a proposal submitted 5 April 1968 re- 
garding the randomized renording of i^ass sessions in the classes 
for emotionally distrubed and socially handicapped in the Diagnostic, 
Counseling, and Hemedial Center, This is a two part proposal. Part 
I includes a request for a tape recording ^stem for- these two elaos- 
es -which will be used for evaluation of pupil change by interaction 
analysis, and additionally for inservice work with the teachers, pos- 
sible clinical use, and possibly for training programs. Part II 
proposes to evaluate pupil change by the use of interaction analysis 
and makes use of a video taping process. 



Dr, David Crispin, associate professor" at Indiana State University, 
is interested in this proposal and has offered to a5s5.sb in im- 
plementing it. Dr, Crispin is an authority in interaction analysis, 
and is the author of the Crispin System of Interaction Analysis, 

In addition, this writer will take training under Dr, Giispia to 
become a "certified” rater. 

Parti 

It is proposed that tai)e recorders, microphones, and otiaer needed 
equipment be installed in the class for emotionally iiisterbed and 
for socially maladjusted. The possible uses for teachers, pupils, 
and training as well as a description of the ^stem arrangement were 
described in the 4 April 1968, proposal. This proposal will deal 
primarily with the use of such a ^stem for e'lraluation of pupil and 
classroom climate change during the 1968-69 school year. It should 
be noted that the evaluation process cissumes that the pupils and 
teachers are enrolled continously thou^out this school year. 

Procedure; Recordings will be done on the basis of one hour ‘per day 
per week in each of the two classrooms. The one hour blocks recorded 
will be detennined on a randomized basis. Hi addition, the remote 
switching arrangement will permit the teachers to record classroom 
events irtiich th^ feel may be most useful. However, only those tapes 
recorded on the predetermined schedule will be used for interaction 
analysis. Estimated costs of such a sound i^stem is attached. 

Analysis; The Flanders System of Interaction Analysis^will be used on 
each of the selected tape recorded class sessions. This i^stem an- 
alyzed ten catagories of verbal classroom interaction, (see attacked 
sheet) The ratings will be done by the writer and a trained assistant. 
These ratings will then be entered, in a 10X10 Interaction Matrix, and 
the changes over the year in teacher and student verbal interactions 
will be studied. The method of analysis suggested by Flanders will be 

used,^ it is iroothesized that teacher bei^avior will become more ^- 
directive diiring the school year,vd.th increases resulting pnraartly 

1 Reported in Interaction Analysis ; Theory. Research and. Application, 

E.J.Amidon and J.B.Hough, ,Addison-¥esley Publishing Company, 

1967, pp. 121 - 140, 



2 Ibid pp. 130 - 139. 







from increases in cafcagoid.es 1, 2, and 3« This will be reflected in 
a larger ID ratio* It is also hypothesized that catagoiy 10 11011 be 
used less frequently in later class sessions* It is further hypothe- 
sized that catagoiy 9 -will increase, reflecting a more business-like 
atmos0iere in the class* 

Part H 

Part II of this proposal in concerned entirely with a ^stem for 
evaluation of pupiJL change during j^e 1968-69 school year* It will 
involve three video taped one hour class sessions in both the class 
foir emotionally disturbed and the class for the socially maladjusted* 
Mr* Dagley of Tnd-iana State University has volunteered to bring a 
portable video tape machine, personally record all sessions, and loan 
the Center the tapes for the academic year* Professional raters “rfio 
are not acquainted with the children, teacher, or the Center will 
be used* Dr. Crispin has offered his assistance in finding raters* 
Eatings will be done three times during the academ5.c year* The 
estimated cost will be as follows: 

One J hour session in Sept* 1968 in each of twor 



classrooms; two raters at $8*00 per hour ****$16*00 

One J huur session in Feb* 1969 in each of two 
classrooms; two raters at $8*00 per hour***********$l6«00 

One J hour session in May 1969 in each of two 
classrooms; two raters at $8*00 per hour* ******* ***$16.00 

Travel expenses for raters****** * **** $50>00 

Raters ******* •****«« $93*00 



jlnAlyflT r; The Crispin System of Interaction 
Analysis will be used by the trained raters* 
(See encloBure* ) Dr* Crispin will conduct the 
statistical analysis of the ratings* 



6 hours at $5?Q0 per hour****** * $30*00 

Total Ejqienses* .** ***** *$128*00 

Hypotheses : 



1* The direcfc/indirecfc ratio of teacher behavior will increase re- 
- fleeting a -more indirect climate in- the classroom (see p.2 of 
Crispin enclosure), 

2* With regard to pupil-to-pupil and pupil=fco-teacher intenction, 
it is hypothesized that the students will show more supportive 
behaviors during the spring ratings, i,e* the S/N ratio will 
increase ^ee pp* 1-6 of Crispin enclosure), 

3* i ratings will decrease, idiile A and a will increase, idiich will 
reflect the pupils assuming more decision making responsibility, 
and teachers assuming less. 

4* 2 ratings will decrease, while c will increase, more student— to— 
student and self evaluation will become evident* 

5* 3 will decrease, while d ratings will increase. That is, students 
will show an increase in capacity to discipline th«s elves, 

6* 4, F, f will increase, showing more freedom of eiq>ression of feel- 
ing. -139- 



7. 5, N n mil decrease. That is, non-teachiiag-leamiEg activities 
\ri3JL d©cr0£is0# 

8, 6, S, s -mil increase; more tiiae ifdll be devoted to subject matter. 

Procedure for Categorizing Teacher-Pupil iifeeraction 







Indirect 

influence 


1, Accepts feeling: accepts and clarifies the feeling 
tone of the students in a nonthreatening manner. 
Feelings may be positive or negative. Predicting 
and recalling feelings are included, 

2, Praises or encourages: praises or encourages 
student action or behavior. Jokes that release 
tension not at the expense of another individual, 
nodding head or saying "uh huh?" or " go on" are 

included, , 

3 •Accepts or uses ideas of student: claiu^^ing, 
building, or developing ideas into play, shift to 
category five, 

4,A6ks questions: asking a question about content 
or procedure with the intent that a student answer. 


Teacher- 

Talk 


5, Lectures: giving facts or opinions about content or 
procedure; expressing his own idea; asking rhetorical 


Direct 

influence 


questions, 

6, Gives directions: directions, conmands, or orders 
vdth >hich a student is expected to conply, 

7, Criticizes or justifies authority: statements, in- 

“ tended to change student behavior from nonacceptable 
to acceptable pattern; bawling someone out; stating 
■vdy the teacher is doing what he is doi4g> extreme 
self-reference , 


Student 

talk 


S^Student talk-response: talk by students in response 
"to teacher. Teacher initiates the contact or solic- 
its student statement, 

9,Student talk-initiation: talk by students, >hich 
they initiate. If "calling on" student is only to 
indicate who may talk next, observer must dedide 
whether student wanted to talk. If he did, use this 
category. 




lO.SrlLence or confusion: pauses, short periods of 
silence, and periods of confusion in idiich com- 
munication (fannot be understood ty the observer* 



Proisedure for Categorizing Teacher-Pupil Interaction 

The Handers S 7 stem of interaction arxalysis was originally used as a 
research tool and continues to serve this function. As such, it- is 
eii 5 )loyed “by a trained observer in order to collect reliable data 
3 ?eg»?,rding classroom behavior as a part of a research project, 

-lAO- 



The system is also useful as an in-service training device for tochers. 
It bS- be enmlojed ty a teacher either as he observes someone else 
teach^or as he categorized a tape record^ of his own classroom 
behavior. In either case iiie method is the same. 

Siis ^stem of interaction analysis is ^tended ’ 

aid wten it is uied ty trained- 2^e^^ 

it offers the researdier and student-to-student bch^or m toMe 

tehlSo” occur sequentially in a live classroom. The 
be useful to researchers who want to test re- 

fect of teacher behavior on the behavior of the student , 

searchers concerned about the relation^p '^^s^hool 

and leamine on the part of the students. College teachers, ana 
^che^ a^d admiSstrators concerned with the 
tostroction and/or the supervision of 

fiad the system appropriate to their needs, tad ttase m . 

in-service training progress will find that the system is , 

tool for helping sHrifnced *®®«hers to an^se^ ^ers^d their 
behaviors and the behaviors of their students. Seluful as 

they atten?)t to help their students develop “si^s 

proLble effects of specific kinds of leadersMp 

the system specifies and defines behavior m terms that are easily 

mderstood. 

Majy readers will notice the similarities betwen ^ 

S^Flanders aystem. The writer has used, and 

use, the Flanders System and here acknowledges the Flayers i^en 
tad surely some of the data obtainable ly use of this system can be 
obtained using the Flanders System* 

But there are two essential differences **'®,'^^®“;_^HhIrtor3 

Flanders System categorizes seven different 

and specifies that four kinds of behavior are in^rect ^ ^ 
three^^ds of behavior are direct; whereas the basic Mntertion 
underlying the present qystem is that m teacher behavior cm 
either direct or Indirect depending on how the temher carrie _ 
lltaTehavior; and (2) The Flanders Sys^m <:taegoriMS two^ds 
student behavior-teacher initiated and studeirt ini 4 - 

present system accounts for all student behavior and the manner in 

which the behaviors are carried out* 



David B* Crispin D* Ed. 

Assistant Proffessor of Education 
Indiana State University 
Terre Haute, bidiana 






A SYSTEM OF INPEHACTION ANALYSIS 



At the outset it is to be understood that this ^stem is essentially a 
dichotony; all teacher behavior is conceptualized as being DIRECT or 
INDIRECT, and aU student behavior is conc-eptualized as being NCS^- 
SUPPOHPIVE or SUPPORTIVE. 



Definitions of rfodes of Teacher Behavior 



The Direct Ifode - The behavior- of the teacher as he atten^jts to make 
the students behave in prescribed ways* It is the stated, or mg>lied, 
use of punishment or extrinsic rewards, or the withholding of rewards. 
The teacher states. or lectures about his own knowledge or ideas — gives 
orders — deprecates or criticizes student behavior with intent to 
change it — justifies his own position or authority. Direct behavior 
can usually be described bs : 



anti-social 

self-centered 

self-assertive 

insensitive 

unsyn5>athetic 

inconsiderate 



iB5)atient 

spiteful 

aloof 

cool 

cold 

stem 



surly 

dour 

hostile 

arbitrary 

emotional 

severe 



The Indirect Mode - The behavior of the teacher as he gives the students 
free choice. He is sincerely willing to join ‘faith the students in 
joint e3q)loration of feelings and ideas about classroom procedures and 
is willing to be influenced bv them. The teacher accepts, uses, sup- 
ports the ideas and feelings of students — praises and encourages - 
Simulates student participation in decision making, iidirect beha'vior 
can usually be described as: 



fair-minded 

self-effacing 

self-submissi-we 

good-natured 

considerate 



patient 

friendly 

trustful 

■warm 

sincere 



outgoing 

cheerful 

responsive 

calm 

8yn5)athetic 



Definitions of Mades of Student Behavior 



The Non-Supportive Mode — The student’s behavior leads the observer 
to infer that the student is defensive, concerned primarily about 
himself — dominative, conpetitive, dependent — working for extrinsic 
rewards. He seems to be perfunctoiy - acting primarily for the sake 
of getting rid of the duty. He appears to be indifferent, mechanical - 
acting from the force of habit. He seems to be bored, uninterested, 
unattentive. 

The Supportive Mode — The student’s beha'vior leads the observer to in- 
fer that the student is spontaneously, willing, actively involved in 
classroom activity. He appears to be seriously interested — paying 
attention. He seems willing to think freely, to offer and "to tiy out 
new ideas. He seems -willingly cooperative. 

It is suggested that the quickest way to learn the ^stem is to 
memorize the above definitions. Then, without learning the rest of 
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•the system, one should get hiiaself invited to observe in a live school 
classroom* He should go armed "wit h two sharpened pencils and two 
pieces of paper lined with vertical columns about an inch wide. He 
should sit and observe the teacher and the students for about ten 
minutes. Then he should begin to record behavior using little l*s for 
the teacher and little o*s for the students. He should sake a symbol 
every three seconds unless there is a change of speaker, or modej>_ which 
should be recorded as it happens. The three-second rhythm can be 
learned by silently counting "one thousand and one^ one thousand and 
two, one thousand and thiee." If the teacher- s behavior is direct a 
^rk should be placed at the ri^t of the column: if indirect, on 

the left. If the the student ^s behavior is non-supportive an "o" 
should be placed at the id.ght of the column: if supportive, on the 
left. ' : ■ • • . ■ 

Having mastered only this part of the system, one can gather data rel- 
evant to ^ch questions as: Is this teacher predominately direct, or 

indirect? Do the students tend to be more supportive when the 
teacher is direct, or indirect? Are the students in one school more 
supportive than the students in another school? Do students learn 
more under a direct or an indirect teacher? (Pre-test, jxjstttest, and 
controlled instruction time could be enployed to answer this question.) 
In a given school ^st-em do the teachers in one bui ldi ng tend to be 
more direct than the teachers in another building? Does there seem 
to be a relationship between the directness of the teachers and the 
sections of town in ■vdiich the schools are located? Vmat percentage 
of the total class period observed was given to teacher talk? Student 
talk? Do teachers idio are predominately direct talk more than 
teachers irdio are predominately indirect? Etc. 

In analyzing records of teacher student interaction it is helpful 
to use the concept CLIMATE. Climate is defined as - "The socio-psy- 
chological enviomment deriving primarily from the pattern of teacher 
behavior that prevails over a given class period." Specifically, the 
number of indirect teacher behaviors by the number of direct 
teacher behaviors. 

The Direct Climate - The ID ratio is .49 or less. 

The Variable Climate - The ID ratio falls between .50 and 1.50. 

The Indirect Clijfiate - The ID ratio is 1.51 or higher. 

The literature and the research in education suggest that the class- 
room climate is determined primarily by the behavior of the teacher; 
therefore the concept climate is not used for student behavior. How- 
ever, ratios can be used as sin^jle e^qiressions of student behavior 
and are derived by dividing the number of supportive behaviors by the 
number of non-supportive behaviors: 

Student behavior is: 

Non-Supportive - The S N ratio is .49 or less. 

Variable - The 5 N ratio falls between .50 and 1.50. 

Supportive - The S N ratio is 1.51 or higjh^r. 

If possible one shouM learn and practice the above part of the system 
along with one or more other interested persons so that a reliability 
check can be made. A simple chi square analysis is sufficient, and 
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'Hhen one can demonstrate that his observation data and those of 
another are reliable at the .90 level of significance (,95 or better 
is preferable) he is reacfy to tackle the rest of the i^stem. 

As has been suggested above all teacher behavior and all student 
behavior can be recorded according to the modes as defined. However, 
the modes alone do not give a conplete, detailed account of all that 
takes place in a school classroom. The modes reveal exactly vdiat hap- 
pened. Therefore it is necessaiy to record somehow" all the specific 
behaviors that occur. And in this ^stem specific kinds of behaviors 
are referred to as TYPES. 

There are s«v6n types of behavior included in the ^stem, and these 
seven types account for all , the behavior that occurs, of both the 
teacher and the student. 

The seven types are: 

1- A-a-AUTHORTTY 

2- C-c«CRmCI5M 

3- D-.d-DISCIPLINE 

4- ?-f-.KEELINQS 

5- .N-n-N0N-TEACHim 

NOI-LEARNBIG 

6- S-s-SUBOECT MATTER 

7 «v-v-val'oes, controversial issues 

Definitions of Types of Behavior 

l»A-a-AUTHORITY - Decision making about someone else and/or* one’s: 
own fate^ Giving or asking for directions. Deciding on procedures 
or methods of operation. Planning - goal-setting. Deciding vdiat to 
do next. 

2- C-c-CRITICISM - An act of judgment or evaluation of another’s or 
one’s own, work or perfoiMince, 

3- T)-(i-DISCIPLINE - The attengyt of one to require another to discontinue 
inappropriate social behavior. The atten?jt of one to require another 
to accept the responsibility for his own behavior. 

A»F-f-FPiET.TTi»riS - Giving or asking for an expression of feelings - likes 
dislikes, wishes, hopes, fears, desires. Giving or asking for an ex- 
pression regarding the well-being, comfort, or emotional state of one’s 
self or another. Pleasantries such as “Please,” “Thank you,” “Good 
itoming, “ “How are you?” “Good luck,” etc. 

5- N-n-NON-TEACHPJG. NON-IEAHNING ACTIVITIES - All activities in the 
classroom that are not relevant to teaching and learning - shaipen- 
ing pencils, erasing the board, watering plants, recess, saluting the 
flag, preparing for dismissal, etc... 

6- S-8-SUBJECT MATTER - Asking for or making statements about the 

subject matter at hand - adding, subtracting, reading, writing, spell- 
ing, discussing, demonstrating, reporting, lecturing, performing, 
drills, practice, writing on the board, studying, clarifying, 
explaining, etc . -I 44 - 



7-Y-V-.VALUES, CONTROVERSIAL ISSUES - Giving or asking for an e:i^ression 
of beliefs, opinions, values. The discussion of controversial issues. 
Controversial issues are defined here as issues about Tdiich fair-ndjided, 
intelligent, educated people can be ejq)ected to disagree aiid -which 
are likely to invoke emotional responses — such as religion, Coimnunism, 
Socialism, atheism. Capitalism and prejudice, etc. 
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